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ABSTRACT 

The handbook lists 141 developmental ob^B^ctives with 
instructions fo:|: remediation to aid children with learning problems 
in the areas of sensory motor development, auditory perception^ 
language, visual perception, and academic achievement. Objectives ^re 
listed in. chart format with each objective associated with one or 
more skill examples, teaching methods, and supplemental teaching 
ideas and resources. The following specific skill areas are included 
(with the number of objectives in parentheses): directionality (31, 
gross motor (8), fine motor (9), auditory discrimination (8), 
auditory sequential memory (2), auditory closure (1), sound blending 
(1), auditory receptive language (4), visual receptive language (6), 
auditory associative language (5), visual associative language (4)- 
expressive language (4), visual discrimination (10), visual 
sequential memory (8), visual closure (8), word analysis (15), 
vocabulary development (8), cotaprehension (8), study skills (11) ^ 
computational math (13), and practical math (5). A typical example is 
of an objective is the ability to identify absurdities in pictures 
for the area of visual receptive language. (DB) 
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INTRODUCTION 



The organization of this book is based upon the various developmental 
stages which all children go through at different age levels, and which 
indicate a need for a variety of related experiences in order for maxi- 
mum dcvcloDment to occur. These then form the foundation for future 
academic learning. These various stages are as follows: sensory-motor ^ 
audi tory- language y visual and cognitive. 

Many children with learning problems exhibit developmental lags brought 
about by certain handicapping conditions which have limited experiences 
necessary for maximum growth. For example, a kindergarten child ex- 
hibiting a lag in the sensory-motor area may encounter difficulty wFth 
cutting or drawing activities. A child exhibiting a lag in the audi- 
tory area may have difficulty in learning to read phonetically. Their 
need then is one of remediation in the deficient developmental areas. 

The intent of this book is to provide teachers with a variety of re- 
medial tasks and objectives arranged alon^ a developmental continuum. 
It is by no means intended to be the only source of methods or mater- 
ials. Rather its use is more of a guide to encourage teachers to 
better develop these concepts. 

No one philosophy is followed in the organization of this book; hovv- 
ever, the thinking ot Piaget, Frostig, Osgood dnd Myklebust are utilized. 
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Hypothetical estimation and postulation of the deve lofimental areas in the perceptual pattern 
for learning and the degree of emphasis the va^-lous areas receive at different ages.- 



Kaluger, George and Kolson, Clifford J. Reading and Learning Disabilities . Charles E. Merrll 
Publishing Company. 
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Spattal Relations 
? . D i scr imi na t ion 

a. Color, $176, 
Shape, Motion, 
Bri ghtness 

b. Figure-grounds 

c. Closure 

3. Object Recognition 
Sequencing 



AUDITORY 



K Attention 

2. Local ization 

3. Dtscr imtnat ion 
^. Spquencing 

5. K tgure-ground 

6. Sound to Source 

7 . D i scr inina te 

Phonemes 



TACTILE (touch) 

a. Shapes, Sizer, Lines, 
Anq les 

b. Surface Texture 

c. Consistencies - Hard, 
Soft , Res 1 1 ient 

d. Pain 

e. Temperature 

f. Pressure 

KINESTHETIC (moveneni) 

a. Movement Patterns of 
Legs, Arrrs, Trunk, Tonyue 

b. Limb Position t Posture 

c. Linear £ Rotary Movements 

d. Location ot Body 6 Objects 



MEMORY 
Units 
Sequence 
Chunks 
Short Term 
Long Term 

f. Recall 

g. Recogni t i on 
Visua i , Auditory, 
Motor Kinesthetic , 
Hapt ic 



h. 



2. ASSOCIATION 

a. Aud> tory 

b. Aud i tory - Motor 

c. Visual - Vocal 

d. Visual - 

e. Haptic 

f. Mapttc 



Vocat 



Motor 
Vocal 
Motor 



3. At4ALYSIS, SYWTHESIS. 
STORAGE 



FEED BACK 
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L ines , 



tent ion 
;a1 Tza t ion 
scr imt nat i on 
quenc I n9 
gure-ground 
und to Source 2. 
Sc r in i natc 
honenies 



TACTILE (touch) 

a. Shapes Si/es, 
Ani les 

b. Surtact Texture 

c. Consistencies - Hard, 
Soft , Res I 1 ient 

d . Pa i n 

o. Tenperature 
f. Pressure 

KINESTHETIC (nvoverent) 

a. Movencnl Patterns of 
Legs, Arms, Trunk, Tongue 

b. Limb Position & Posture 

c. Linear Rotarv Movements 

d. Location ot Body & Objects 




MEMORY 
Uni ts 
Sequence 
Chunks 
Short Term 
Long Term 
Reca 1 1 
Recogni t ion 
V i sua 1 , Aud i tory , 
Motor Kinesthetic, 
Hapt ic 

2. ASSOCIATION 

a . Aud I tory - Voca ) 

b. Audi tory - Motor 
c . V I sua 1 ^ Voca 1 

d Visual - Motor 

e. Haptic - Vocal 

f , Hapt ic - Motor 

3. ANALYSIS, SYKTHESIS. 
STORAGE 



U Babbling 

2 . Imi tat I or 

3. Jargon 
k. Communicat lon 

With Meaninc 



Written 



FEED BACK 
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INDIVIDUAL PRFSCKIPTIVE INDEX 

Name John Smith Birthdate ^-9-6^ CA 8-1 VIQ Jl 

Pt- ylpgtst Jones ScNool Year 72-73 MA 6-11 PIQ ^ 

AcKlevcment Expectancy ^-^ . Case Study Date ^^"^"72 FIQ 85. 

Achievement: Reading 1 -1 Spelling ^ Arithmetic \ -3 



Problem Areas 



Prescr ipt ions 



Gross Motor 
Di rectional i ty 
Fine Motor 

Associative Language 
Expressive Language 
Auditory Discrimination 
Auditory Sequencing 
Audi tory. Closure 
Inadequate Sight Vocabulary 
No association of any sound to letters 
Is not aware of t^e simplest concept of 
subtraction 



01-01-0'* 
01-02-01 

01- O^^-Oi* 
03-02-01 
03-03-0'* 

02- 01 -Oi* 
02-02-09 
02-03-01 

Dolch Basic Sight Words 

02-01-0'* 

05-02-01 



II, Areas of Strength 

Visual modality is significantly better developed in all areas, part icularly in dis- 
crimination, memory and association. John is relatively belter at understanding and 
remembering what he sees, thus learning will be faster when material is presented 
visual )y . 



III. Behav^^or 

Cannot attend to a task for more than five minutes. Refuses to rai=.e hand when speak 
Ing;. talks out at random. Reacts well to praise; will rebel with refusing to work if 
force is attempted to get John, to work. Words well in a small group where structure 
and reinforcement are provided^ 



Comments 



Lives with natural mother and two younger *:ibllnqb. No father in the home. Retained 
in kindergarten. Presently on medication. Lcist medical evaluation (5-16-72) indi- 
cated a diagnosis of "minimal cerebral dysfunction.*' Enjoys drawing and Hot Wheels. 

PP^pGum drops and puzzles are also strong reinforcers. Mother quite cooperative and 

jrJjj.^ eager to help John. 



VI 



StCTION. Ql Sensory Motor Development 

Sub-sections: 01 Laterality 0 Objectives 

02 Directionality 3 Objectives / 

03 Gioss Motor R Obtectives 
Ok Fine Motor ' j Objectives 
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Sensory Motor Development ^ Page I 

01 Laterality 0 Objectives - Page 

0^ Directionality i Objectives P'jge ) 

03 Gioss Motor P. Obiecti/es Page I 

Ok Fine Motor j Objectives Page 10 
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01 Sensory Motor (Laterality) - Dominant use of one side of body. Generally symptomatic of 

affect balance and development of right-left direction. 



SKILL OBJECTIVE 



01-00-00 

bee objectives under gross 
notor and d i rec*t i ona I i ty . 
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SKILL EXAMPLE 



INSTRUCTION 



/ 



o 



c / 



|ty) - Dominant use of one side of bodyy Generally symptomatic of a learning dibat>M!t. 
affect balance and development of right-left direction. 



SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAi lOL' 
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01 Sensory Motor (Directionality) 



Involves an awareness of directi'on (right, 'eft, up, d(y 
hinder a child In carrying out d i rectlons related to p1< 
inating similarly shaped letter^ whose difference is du) 
ence. May also be causal factor wi th reversals. 



SKILL OBJECTIVE 



01-02-01 

Child will be able to identify 
his right and left hands. 



SKILL EXAMPLE 



INSTRUCTION 



Child will be able to.distin- 
guish his left hand from his 
r i ght . 



01-02-02 

Child wi 1 1 be able to cross 
the midline in identifying 
body parts. 
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Child will be able to touch 
his left shoulder with his 
right hand. 



Use a visual cue for one ha 
(put on a glove, bracelet, 
or star). Teach left and r 
allowing child to use the c 
to t^ll one from the other. 
(Same for feet) 

Ask child questions regard! 
use of hands and feet (hanc 
throws with, foot he kicks 
etc.) 

Phase out visual cues. 



Use cues where needed. Hay 
child execute commands. M^ 
need to give directions sl< 



onallty) - Involves an awareness of direction (right, left, up, down, etc.). Problem here will 

ihlnder a child In carrying out directions related to place or location and m discrim- 
inating similarly shaped letters whose difference is due to their directional differ- 
ence. May also be causal factor with reversals . . 



jnt Ify 



SKILL EXAMPLE 



Chi Id wi 1 I be able to. distin- 
guish his left hand from his 
r i ght . 



t>ss 



Child will be able to touch 
his left shoulder with his 
right hand. 




INSTRUCTION 



SUPPLEMENTAL IDEAS 



Use a visual cue for one hand 
(put on a glove, bracelet, ring, 
or star). Teach- left and right 
allowing child to use the cues 
%o tell one from the other. 
(Same for feet) 

Ask child questions regarding 
use of bands and feet (hand he 
throws with, foot he kicks with, 
etc.) 

Phase out visual cues. 



Use cues where needed. Have 
child execute commands. May 
need to give directions slowly. 
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Simon Says Game 
Blue Section (p. 13) 
Valett Manual (19) 



Simon Says Game 
Blue Section (p. 13) 
Valett Manual (19) 
Frost ig Workbook (Level 
Frost ig (Move - Grow - 

Learn - Program) 
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0| Sensory Motor (Directionality) -Continued) 



SKILL OBJECTIVE 



01-02-03 

Chi Id will be able to carry 
out directions related to 
Ob iects . 



SKILL EXAMPLE 



Child wi 1 1 be 
h i s penci I on 
of hi s desk. 



able ta place 
the right side 



INSTRUCTION. 



Teach directions related to 
down, inside, outside, etc. 
Start with the child's body. 
Then have child carry out or 
objects ; 

1. Place the ball under the 
table. 

2. Point to the left side o1 
the book. 

3. Go to the board and make 
your name in the left haf 
corner . 

k. Make your name on the rii 
side of the paper. 

5. Point to Johnny's left a 
right leg, etc. 

6. Point to the back of the 

7. Copy these circles start 
on the left and going do 
the paper. Use visual c 
whenever possible. 
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nality) - Continued) 



SKILL EXAMPLE 



Chi Id wi 1 1 be able ta place 
his pencil on the right side 
of hi s desk . 




INSTRUCTION 



Teach directions related to up, 
down, inside, outside, etc. 
Start with the child's body. 
Theh have chi Id carry out on 
objects; * 



1 



2. 



3. 



5. 

6. 

7. 



Place the bal I under the 
table. 

Point to the left side of 
the book. 

Go to the board and make 
your name in the left hand 
corner. 

Make your name on the right 

s ide of the paper , 

Point to Johnny's left arm, 

r i ght leg , etc . 

Point to the back of the car 

Copy these circles starting 

on the left and going down 

the paper. Use visual cues 

whenever possible. 



SUPPLEMENTAL IDEAS 



Frost ig Workbook 

(Pre-Worksheets - Level 
Blue Section (p. 13-1^) 
Valett Manual (19) 
Kephart , "Slow Learner in 

the Classroom." 
Frost ig (Move - Grow - 

Learn - Program) 
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0| . Sensory Motor (Gross Hotor) 



The ability to utilize one's body in large muscle act\\ 
Involves no direct relationship to academic learning. 
Problems here are generally symptomatic of a learning < 
Can also hender a child socially as they may not be abl 
compete in large muscle games with other children. 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



01-03-01 

Static Balance: 

Balance maintained 
wh i le not in motion. 



Stand on tip toe - 10 
feet 



Demonstrate skill with 
eyes open; with eyes 
closed. 



Stand on one foot, 

raise other and move 

to front, side and rear. 



Statue 



Instructor demonstrates 
pose and child copies for 
ten second duration. 
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Motor) The ability to utilize one*s body in large muscle activities, 
Involves no direct relationship to academic learning. 
Problems here are generally symptomatic of a learning disability. 
Can also bender a child socially as they may not be able to 
compete in large muscle games with other children. 



SKILL EXAMPLE 



1. 



Stand 
feet. 



on tip toe - 10 



Stand on one foot, 

raise other and move 

to front, side and rear. 



3* Statue 



INSTRUCTION 



Demonstrate skill with 
eyes open; with eyes 
closed. 



Instructor demonstrates 
pose and child copies for 
ten second duration. 



SUPPLEMENTAL IDEAS 



Child reaches ^or clouds, 
touches the sun and sees 
how high he can reach. 

See Teaming Disabilities 
Guide: Rossier, p. H'* 

Strike funny poses using 
right-left orientation. 

Strike funny poses using 
front-rear orientation. 



Teacher suggests various 
poses verba 1 ly . 

Children make up p.jses; 
ask students to copy. 
EH Handbook, p. 115- 

Blue Section (p. 8) 
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01. Sensory Motor (Gross Motor) 




01-03-02 
Balance: 



Chi ]d wi 1 1 be able to 
walk on a balance beam 
or rai 1 putting one 
foot in front of 
another going forward. 



2\ 



Student wi 1 1 walk on 
raised beam using 
out-stretched arms 
for balance. 



1. Balance on one foot 
whi le standing. 

2. Walk forward on string 
line or chalk I ine. 

3. Hop on line. 

k. Step, slide, slide, step 
on beam. 

5. Walk backwards on line 
or beam. 

6. Follow path of shapes 
in given order. 

3 

7. Stand on tiptoes, run in 
a circle. 
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Student wi 11 walk on 
raised beam using 
out-stretched arms 
for balance. 



SUPPLEMENTAL IDEAS 



1 . Balance on one foot 
whi le standing. 

2. Walk forward on string 
line or chalk 1 i ne. 

3. Hop on 1 i ne. 

h. Step, slide, slide, step 
on beam. 

5. Walk backwards on line 
or beam, 

6. Follow path of shapes 
in given order. 

7. Stand on tiptoes, run Jn 
a ci rcle. 



1, Purdue Perceptual Motor 
exercises . 

Frost ig MGL Coordination 
cards n (Teachers Guide, 
Chap. 8) 3.^.5,9.12,28. 

Diamond Science Cards 
# 5-8. 

Stretch Role exercises 
Frostig MGL Cards 29. 31. 

Frostig Manual , p. 16. 

Valett Sensory Motor 
Integration #15* 

Blue Section (p. H) 

Last Section (EH Handboo* 
p. 115.) 



6 



01 



Sensory Motor (Gross Motor) 



SKiLL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



01-03-03 
Hopping: 



Chi Id will be able 
to hop as directed 
^\th nxDderate success. 



0.-C3-Oi4 
Jutnpi ng : 



Chi Id can jump simple 
obs tac les wi thout 
fai I i ng. 
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Teacher direct*^ child'to 
hop on right foot and then 
left foot for distance or 
time . 



Pupil can jump from chair 
to floor without difficulty, 
can jump from jumping board 
without falling, can jump 
over knee-high obstacles. 



1 . Hop on 1 foot 3 times 
and then other foot. 

2. Hod slowly. 

3. Hop quickly. 

A, Hop in straight 1 ine . 

5. Hop along curved line. 

6. Have 3- legged race. 

7. Hopscotch. 



Jump back and forth 
over line three times. 

Jump rope forward. 

Jump rope backward. 

Have pupil jump over 
chai r to f loor . 
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SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


EF 


Teacher direc*-*^ child'to 
hop on right toot and then 
left foot for distance or 
time . 

Pupil can jump from chair 
to floor without difficulty, 
can jump from jumping board 
without falling, can jump 
over knee-high obstacles. 


1 . Hop on 1 foot 3 t Imes 
and then other foot. 

2 . Hod s 1 ow 1 y . 

3. Hop quickly. 

A. Hop rn straight line. 

5. Hop along curved li^ne. 

6. Have 3" legged race. 

7. Hopscotch . 

1. Jump back and forth 
ove r 1 i ne th ree t i mes . 

2 . Jump rope forward . 

3. Jump rope backward. 

^. Have pupil jump over 
chair to floor. 

24 


1. Frostig (Move-Grow-Learr 

Tasks^ 

2. Blue Section (p. 7) 

1. MGL - Agi li ty ^i*, 19. 

2. Valett - Gross Motor 
Deve lopment KJ - 

3. MGL - Balance ^3- 
Kiddy bouncer. 

5. Standing broad jump. 

6. Jump and turn I/'* and 
make ful 1 turn in the 
air. 

7. Blue Section (p. 5) 
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01. Sensory Motor (Gross Motor) 



SKILL OBJECTIVE 



01-03-05 
Runni ng: 



Chi Id can run a track 
or obstacle course with 
a chanqe of pace . 



SKILL EXAMPLE 



01-03-06 
Throwing: 



Chi Id can throw a bal 1 
with a moderate degree 
of accuracy. 



ERIC 



Pupi 1 Vuns a straight 
track of easy distance 
wi thout d i f f icul ty , can 
change direction through 
a simple obstacle course 
wi thout stapping or 
changing pace. 



INSTRUCTION 



1. 



Student throws baM-^ to 
another person. Student 
throws bal 1 into box or 
basket . 



Run i n place whi le 

I count out loud to 50. 

Run around obstacle 
course four times 
wi thout bumping into 
anything. 

Run dn basketball court 
1 ine wi thout stepping o 



2. 



5. 



Throw Nerf bal 1 (or bee 
bag) into a waste bask€ 
about ^4 feet away. 

Throw Nerf bal 1 (or be< 
bag) so person can Cdt< 
It. 

Play catch - have stud< 
catch and throw accural 
3 out of 5 times. 

Play bean bag game. Ch 
ren stand In circle an< 
throw ball inaccurate!^ 
you are out. 

Children throw ball am 
try to h i t block. 
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SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



Pupi 1 runs a straight 
track'of easy distance 
without difficlrlty, can 
change direction through 
a simple obstacle course 
wi thout s tappi ng or * 
changing pace. 



Student throws bal 1 to 
another person. Student 
throws ball into box or 
basket . 



1. 



2. 



3. 
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Run i n place wh i le 

I count out loud to 50. 

Run around obstacle 
course four times 
wi thout bumpi nq i nto 
any thi ng . 

Run on basketbal 1 court 
1 ine wi thout stepping of ^ 



1 . Throw Nerf bal 1 (or bean 
bag) into a waste basket 
about k feet away. 

2. Throw Nerf bal 1 (or bean 
bag) so person can catch 
it. 

3. Play catch - have student 
catch and throw accurately 
3 out of 5 times . 

k. Play bean bag game. Child- 
ren stand in circle and 
throw ball inaccurately, 
you are out. 

5. Children 'throw ball and 
try to hi t block. 



3. 



Run 50 yards as fast as 
you can.* 

MGL - Balance ^8. 
MGL - Agi 1 i ty ^1 . 

Inventory of Develop- 
mental Task, p. 

Valett Gross Motor 
Development A5- 

Blue Section 



Throw bal 1 as far as 
you can to reach targets 
set up in the distance. 

Valett - Gross Motor 
Development #6. 

Throw bean bags into 
clown face. 

MGL - Coord i nat ion 
#17, 18, 19, 22, 23, 
2'*, 25, 26. 

Last Section (EH Hand- 
book, p. 118.) 



Ol. Sensory Motor (Gross Motor) 



SKILL OBJECTIVE 



Ot-03-07 

Skipping: 



Chi Id can skip wi th a 
reasonab 1e amount of 
skill-. 



01-03-03 
Danci ng: 



SKILL EXAMPLE 



Pupil can skip around 
circle of players, can 
skip rcpe forward both 
by hopping and alternate 
foot skipping. 



Chi Id can move his 
body in coordinated 
response to music. 
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Pupi I can progress from 
gross body movement to 
mori formal dance steps. 



1. 
2. 
3. 

k. 
5. 
6. 



3. 

k. 
5. 



INSTRUCTION 



Skip forward. 
Skip backward. 
Skip rope forward 
around a ci rcle. 
Skip to music. 
Skip in relay race, 
Skip in and out of 
ci rcle. 



March in a circle and 
slap your sides as 
instructor claps hands. 
Teach Mexican Hat Dance. 
Let children do contempt 
rary dancing to popular 
mus i c . 

Dance Hokey Pokey. 
Interpretive Dancing: 

a) pretend you are tre< 
blowing i n the wind, 

b) pretend you are flsl 
swimming, etc. 

Have some children play 
In rhythm band whi le 
other children dance. 



Dtor) 


• 




^ - 
SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


El 


Pupil can skip around 
circle of players, can 
skip rope forward both 
by hopping and alternate 
foot skipping. 

Pupil can progress from 
gross body movement co 
more formal dance steps. 

1 


1. Skip forward. 

2. Skip backward. 

3. Skip rope forward 
around a ci rcle . 

4. Skip to music. 

5. Skip in relay race. * 

6. Skip in and out of 
circle. 

V 

1 . March in a circle and 
slap your sides as 
instructor claps hands. 

2. Teach Mexican Hat Dance. 

3. Let children do contempo- 
rary dancing to popular 
mus i c. 

4. Dance Hokey Pokey. 

5. Interpretive Dancing: 

a) pretend you are tree 
blowing in the wi nd. 

b) pretend you are fish 
swimming, etc. 

0. nave some cni i a re it p»ay 
in rhythm band whi le 
other children dance. 


1. MGL - Agi 1 i ty #l6. 

2. Valett - Gross Motor 
Development ^8. 16. 

3. Slue Section (p. 9) 

1. Move-Grow-Learn 
Creative Movement #11 

2. Valett - Gross Mofor 
Development #9- 

3. Record col lection. 

9 



Sensory Motor (Fine Motor) - 



Involves the ability to perform tasks utilizing fine muse 
here will hinder a child in cutting, drawing, printing or 
requiring eye-hand coordination. 



SKILL OBJECTIVE 



SKILL EXAMPLE 



01-0^-01 

Eye Movement 

Child will be able to focus 
his eyes on a rroving object 
while his head is stationary, 



01-0^' 02 

Eye- hand Coordination: 
^le chl Id .vi n have the 
ability to coordinate fine 
nuscles such as those re- 
paired -n eye-hand tasks. 



Teacher rolls a ball along a 
table top five feet in front 
of chi Id. Make sure chi ld*s 
eyes are focusing on object 
without turning cheir head. 



Have student connect two 
dots with a straight line. 
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tM^TMJCTION 



1, Frostig Visual Perception 
Program, p. 18-21, Teachei 
Guide. 

2. Pathway Program 1 "Eye-Hai 
Coordination" exercises. 
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2. 



3. 



Pathway Program I "Eye-Ha 
Coordination exercises. 
Frostig work sheets. 
Visual Motor Coordination 
exercises 

Continental Press Workshe 
Visual Motor Ski 1 Is, plat 
1-12 Level 1, plates 1-lJ 
Ideal Form Boards. 
Fit-a-Group Game. 
Outdoor games : 
Four-square, bean bag toe 
marbles, ring toss. 
Bead stringing, lacing, 
threading liarge needles. 
Putting bolts on screws. 



or) 



Involves the ability to ^>erform tasks utilizing fine muscle coordination 
he" wHl hinder . childin cutting, drawing, printing or wr.t.ng. or oth 
requiring eye-^::nd coordination. 



jblem 

or other tasks 




SKILL EXA'^'^LE 



Teacher rolls a ball along a 
table top five feei in front 
lry.| of child. Make sure child's 
eyes are focusing cn object 
without turning woeir head. 



Have student connect two 
dots with a straight line. 



INSTRUCT ION 



r 

erIc 



Frostig Visual Perception 
Program, p. l8-21. Teacher's 
Guide . 

Pathway Program 1 "Eye-Hand 
Coordination** exercises. 



1. Pathway Program 1 "Eye-Hand 
Coordination exercises. 

2. Frostig work sheets. 
Visual Motor Coordination 
exercises 1-^0. 

3. Continental Press Worksheets 
Visaal Motor Skills, plates 
1-12 Level 1, plates 1-12. 

k. Ideal Form Boards. 

5. Fit-a-Groyp Game- 

6. Outdoor games: 
Four-square, bean bag toos , 
marbles, ring toss. 

7. Bead stringing, lacing, 
threading large needles. 

8. Putting bolts on screws. 



SUPPLEMENTAL IDEAS 



1 . Valett manua i (28). 

2. Blue Section (p. 17"l8) 



1. Blue Section (P. 19^:20) 

2. Lincoln Logs. 

3. Pick up scicks. 
k. Jack?. 

5. Halsani Play Ti les. 

6. Back section 

(EH Handbook, P. 118-11 
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01 Sensory Motor (Fine Motor) 



SKILL OBJECTIVE 



. u 1 1 i no : 
t,i"*ld vv * M be able to cut on 
d predrawn 'ine with sofne 
•cgree ot accuracy. 



ai 




SKILL EXAMPLE 



f^ave btudent cut out a simple 
geometric shape drawn with a 
marking pen. 



INSTRUCTION 



1 Cut on heavy black stralg 
line. Use light cardboard 
heavy construction pape>^ 
avoid easy tearing. 

2. Cut geometric figures out 
lined with heavy straight 
lines (square, rectangle 
triangle) . 

3. Cut out very simple picti 
outlined v/Ith a heavy lir 

A. Cut on heavy curved lines 
and circles. 

5. Cut fringes on placemats 

6. Cut along folded lines. 

7. Cut along dotted lines. 



32 
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tor; 














SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


on 


Hjve btudent cut obt a simple 


1 

1 . 


\ u L un ncavy uiactv ^iFaiwiii 


] 


Blup Section (P • 




geanetric shape drawn with a 




1 1 ne . us 6 II 9^ ^ caraooo ra oi 








nvirking pen. 




neavy const ruction paper to 


L . 








avoid easy tearing. 




book 120-122). 






L • 


i/Ut geoiiietric i lyurcb uui 


■J 

J • 


Thp F**{'»^t"iQ Prnoi'.ini for 








lined with heavy straight 




the Developmen' of 








1 i nes (square , rectangl e , 




Visual Perception, P. 26 








tr iangle) . 














k. 


Valett - Perceptial - 






3. 


Cut out very simple pictures 




Motor Skills *33. 








outlined with a heavy linp. 












Cut on heavy curved lines 












and circlei>. 










5. 


Cut fringes on placemats. 










6. 


Cut along folded lines. 










7. 


Cut along dotted lines. 
































i 








n 
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Sensory Motor (Fine Motor) 



SKILL OBJECTIVE 



Tracing: 

The child will trace over a 
line by covering over a 
broken 1 i ne . 



Ol-OA-05 

Copying: 

Child will be able to copy 
simple geometric forms. 



SKILL EXAMPLE 



Teacher puts a broken line 
with chalk on the bla Aboard. 



Have child reproduce simple 
forms such as a vertlcle line, 
and a circle, spuare, recta'ngl 
and triangle. 



INSTRUCTION 



2. 
3. 

'4. 

5. 



7. 



Coptinental Press Visual 
Motor Ski 1 Is Level 1 , 
plates I-'*. 
Trace thei r name. 
Trace wooden numbers. 
Trace flannel board objec 
Trace Try Task shapes. 
Trace pictures on board 
projector. 
Trace alphabet. 



1. Use grease pencils and co 
forms on overhead project 

2. Copy form from the blackb 

3- Use felt tip pens and cop 
forms on drawing paper. 



ERJC ^ 
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SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


a 


Teacher puts a brok^ line 


1. 


Continental Press Visual 


1 . 


Whitman Creative Art 




With chalk on the blackboard. 




Motor Ski 1 !s Level t , 




Paper Art Book 1 . 








plates 


0 


F^rostig Teachers Guide, 






2. 


Trace the i r name . 




p. 28. 






3. 


Trace wooden numbers. 


3. 


Sand Alphabet Letters. 






k. 


Trace flannel board objects. 


k 


Temp 1 ates . 






5. 


Trace Try Task shapes. 


5. 


Wooden Block Letters. 






, , 


Trace pictures on board 


6. 


Trace bodies on con- 








projector. 




structiom paper , . 






7. 


Trace alphabet. 


7. 


Blue Section (21,22,23). 










0 

0 . 


vaiett nanua 1 \^^} • 




Have child reproduce simple 


1. 


Use grease pencils and copy 


1. 


Blue Section (P.. 21-2i»)^ 




forms such as a verticle line, 




forms on owerhead projector. 








and a circle, spuare, rectangle 






2. 


Vaiett Manual (33). 




and triangle. 


2. 


Copy form from the blackboard. 










3. 


Use felt tip pens and copy 












forms on drawing paper. 
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Sensory Motor (Fine Motor) 



SKILL OBJECTIVE 



01-0^4-06 

Can copy letters: 

The cni Id wi 1 ) be able to 
copy the manuscript letters 
of the alphabet. 



01-014-07 

Chi Id wi 1 1 be able to copy 
his name* 



SKILL EXAMPLE 



Have child copy the letters of 
the alphabet in manuscrip^ 
from the chalkboard or indi- 
vidual cards . 



Child can copy his name from 
the blackboard or name card. 



INSTRUCTION 



1. Connect the dots to form 
letters. 

2. Roll long strips of moldi 
clay ♦'O form the letters. 

3. Print letters in the air. 

k. Complete form like shape! 
make letters: 



Use the above mentioned 
methods with letters In 
chl Id's name. 



ERIC 



tor) 



SKILL EXAMPLE 



Have child copy the letters of 
the alphabet in manuscript 
from the chalkboard or indi- 
vidual cards. 



INSTRUCTION 



SUPPLEHENTAL IDEAS 



Child can copy his name from 
the blackboard or name card. 



ERIC 



1. Connect the dots to form the 
letters . 

2. Roll long strips of molding 
clay to form the letters. 

3. Print letters in the air. 

k. Complete form like shapes to 
make letters: 



1. Use the above mentioned 
methods with letters in the 
child's name. 



]. Blue Section (P. 27-30). 



Continental Press Mat- 
erials: Visual rythms. 

3. Pre-Writing Design Cards 
lf\h(> by Developmental 
Learning Materials. 

4. Valett - Perceptual 
Motor Skills nS. 



3{ 



1. Blue Section, P. 28-30. 
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01 Sensory Motor (Fine Motor) 



SKILL OBJECTIVE 


SKILL EXAMPLE 


INSTRUCTION 


01-0^-08 

Tracing Cursive Letters; 
Chi Id wi n be able to 
trace over prewritten 
curs i ve letters wi th 
some degree of accuracy. 


Have child trace over individ- 
ual letters in the cursive 
form. 


1 , 1 ra ce w i tn i i i»y" » uvc i 
beaded or sand paper, cu 
let ters . 

2. Do rainbow tracing of i 
idual cursive letters o 



construction paper. 
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SKILL EXAMPLE 



INSTRUCTION 



Have child trace over individ- 
ual letters in the cursive 
form. 



1. Trace with finger over 
beaded or sand paper. curs i ve 
letters . 

2. Do rainbow tracing of indiv- 
idual cursive letters on 
construction paper. 



a7 
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SUPPLEMENTAL IDEAS 



I . Touch Inc. Beaded 

Alphabet . Cursive lowei 
case 1C. 

Cursive Capi taU # lb. 

Ideal Alphabet Practia 
Cards ■ Cursive lower 
case # 6055. Cursive 
Capitals #605^. 

3. Milton Bradley - Learn 
To Write Letter Cards 
M B 7 5 2 7. 

l^. Kleeco's Alpha Writing 
Book , Cursive, A-3. 

. Lyons & Carnaham, Inc. 
Handwri ting Wi th. Wri te 
And See . (Workbooks 2- 
wi th magic pen*) 

. Visual Materials, Inc, 
Cursive Writing , WL 0< 
grades 1-3-^ (Dittos & 
transparency.) 

. Hays Giant Size Pract 
Writing Series. Let's 
Write Book 2. (Dittos 



0^ Sensory Motor (Fine Motor) 



SKILL OBJECTIVE 



01-0i*-09 

Copying Cursive Letters: 
Chi Id will be able to 
copy letters and words 
in cursive form. 



SKILL EXAMPLE 



Have child copy letters and 
words in the cursive form. 



INSTRUCTION 



1. Use pie n with bottom 
painted black and f i I led 
with salt, and copy lettei 
from the over-head project 
chalkboard or individual 
cards . 

2- Copy letters on unlined 
P3per. 



3. Copy letters on I^ncd pap< 
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Have child copy letters and 
words in the cufsive form. 



1. Use pie tin with bottom 
painted black and filled 
with salt, and copy letters 
from the over-head projector, 
chalkboard or individual 
cards . 

2. Copy letters on unlined 
paper. 

3. Copy letters on lined paper. 
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SECTION 



Sub-sections : 



02 Auditory Perception 

01 Auditory scrimination 

02 Auditory Sequential Memory 

03 Auditory Closure 
Ok Sound Blending 



8 Objectives 
2 Objectives 
1 Objeccive 
1 Objective 



ERLC 
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Auditory Perceptiore 



P'age 16 



01 Auditory Discrimination 

02 Auditory Sequential Hennery 

03 Auditory Closure 
Ok Sound Blending 



8 Objectives 
2 Objectives 
1 Objective 
1 Objective 



Page 17 

Page 2^ 

Page 26 

Page 28 



1 

er!c # 4;i * " 



Invo the ability to understand what is heard, to di "Aguish differences between soun 
environmental sounds and attend to one stimulus, to attach meaning to sounds. Problems h 
in developing word attack skills. Serious problems will prevent child from understanding 



02 Auditory Perception (Discrimination) 



SKILL OBJECTIVE 



02-01-01 

Awareness: Child is aware of 
the presence of sound and no 
sound . 



SKILL EXAMPLE 



Child can indicate when 
sound is introduced into his 
environment and when it has 
ceased . 
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INSTRUCTION 



3. 



5. 



The teacher has children 
sitting with heads down c 
eyes closed and either: 

a. Play record 

b. Toot whistle 

c. Play piano 

Children indicate when tt 
hear *'sound*' by raising t 
or head, tapping foot, e, 

Play '^Statue Gai?«,'* when 
children hear sound, tnei 
'•freeze.'^ Teacher can di 
onstrate and physically J 
child Who has difficulty 
with awareness . 

Have child Indicate when 
sound has c««ased. Ring a 
bel I behind him and ask 
him to raise his hand or 
tap the table each time 
the sound stops. 

Give children turn at in 
ducing sound Into their 
environment • 

Give child instrument idi 
ical to yours, e.g. a tr 
Have his ring triangle ^ 
you ring yours. Stand 
behind him. 



i understand what Is heard, to di. Aguish differences between sounds, to ignore ext ^ous 
\d attend to one stimulus, to attach meaning to sounds. Problems here will hinder a child 
fck skills. Serious problems will prevent child from understanding speech. 



;eptlon (Di scrimi nation) 



SKILL EXAMPLE 



Child can indicate when 
sound is introduced into his 
environment and wh*^^^. !t has 
ceased • 




INSTRUCTION 



The teacher has children 
sitting with heads down or 
eyes closed and either: 

a. Play record 

b. Toot whi stie 

c. Play piano 

/ 

Qhildren indicate when they 



or head, tapping foot, etc 

Play "Statue Game/* when 
children hear sound, they 
"freeze." Teacher can dem- 
on«itrate and physically stoj 
chi Id who has difficulty 
with awareness . 

Have child indicate when 
sound has ceased. Rinn a 
bell behind him and ask 
him to raise his hand or 
tap the table each time 
the sound stops. 



SUPPLEMENTAL IDEAS 



Peabody Kit records 
DLM Environmental Sound Tape 
Mu s i ca 1 i ns t rumen t s : tone 
bells, drums, castanets, 
tamborines, sticks, etc. 
Inventory of Developmental 

Tasks (blue pages) P. 62-63 
EH Guidelines (white pages) 
p. 92-93 



>iear "sound" by raising han<Se!ma Herr Perceptual Communi 



cation Ski lis. Beginning 
Lessons, p. 13 
Listening and Speaking Hand- 
book, p. 12,2^4 
Valett-Perceptual Motor Skill 

Lesson 22 
Preston Sound Boxes 
Phono-viewer story songs II, 
Phono-viewer Early Childhood 
Series IV 

Prime Auditory Di scr imi nat i oi 

Level I, p. 24 
APT, Lesson 1 



Give children turn at intro- 
ducing sound into their 
env i ronment . 

Give child instrument ident4 
ical to yours, e.g. a triangle. 
Have his ring triangle when 
you ring yours. Stand 
behind him. 
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02 Auuitory Perception (Discrimination) 



SKILL OBJECTIVE 



02-01-02 

Localization of Sound: Child 
can localize sound in relation 
to himself. 



SKILL EXAMPLE 



INSTRUCTION 



^hild ' th eyes closed hears 
sounc' and can indicate the 
dire .Ion of the sound source 
in irms of: near-far, up- 
d J, front-back, left- 
ght. 
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1 . Have chi Id sitting at d€ 
with eyes closed. Ring t 
and have him tell you fr 
which direction he hearc 
the sound. If he Is not 
successful , al low him t< 
open his eyes and folloi 
the sound , 

2. Play sound games where ^ 
give the chl Id an instn 
mcnt and he goes to a p< 
of the room to play it. 
other children guess fri 
What direction the soun 
coming- For variation, 
the children's own vole 
and let others decide f 
where they heard the so 

3. Have children indicate 
sound was near, far, up 
down, etc. 
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jrccption (Discrimination) 



Id 

tlon 



SKILL EXAMPLE 



Child with eyes closed hears 
sounds and can indicate the 
direction of the sound source 
in terms of: near-far, up- 
down, front-back, left- 
right. 



1 . 




INSTRUCTION 



SUPPLEMENTAL IDEAS 



Have child sitting at desk 
with eyes closed. Ring bell 
and have him tell you from 
which direction he heard 
the sound. If he is not 
successful, allow him to 
open his eyes and follow 
the sound. 

Play sound games where you 
give the child an instru- 
ment and he goes to a part 
of the room to play it. The 
other children guess from 
what direction the sound is 
coming. For variation, use 
the children's own voices 
and let others decide from 
where they heard the sound. 

Have children indicate if 
sound was near, far, up, 
down, etc. 



Inventory of Developmental 
Tasks (blue pages) p. 66 
EH Guidelines (white pages) 

p. 129 
Preston Sound Boxes 
Also see related prescriptio 
under Laterality and SpatI 
Relations 
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Figure Ground -will hinder auditory discrimination particularly in attending to a sound in 
extraneous sounds - if problem area is present, child will be stimulus bound auditorily and 

listen in the classroom. 

02 Auditory Perception (Discrimination - Figure Ground) 



SKILL OBJECTIVE 



02-01-03 / 

When presented with a task in- 
volving a number of sounds, the 
child will be able to select 
and attend to one dominant 
sound . 



SKILL EXAMPLE 



Child will be able to identify 
one child's voice whenr a group 
is talking at once. 
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INSTRUCTION 



1 . Record on tape a number of 
sounds being made (bell,, 
tapping, drum, triangle, 
etc.). Choose a sound and 
have the child count how 
many times he hears it. 

2. While a teacher is telling 
a story to the. child, have 
another story going on the 
phonograph. The child is t 
retell only the teacher's 
story . 

3. Have two children talking 
to a Chi Id. The 1 istening 
chi Id i s to retel I only 
what one child told him. 

^. Record on tape a number of 
children talking. Have a 
Chi Id retel 1 what one 
Chi Id on the tape is sayir 

5. Present a story with com* 
prehension questions 
•gainst competing environ- 
mental stimuli, e.g. out* 
side at recess, P.E. • 
lunch. 
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der auditory discrimination particularly in attending to a sound in the presence of 
rob 1cm area is present, child will be stimulus bpund auditorily and not be able to 



ption (Discrimination - Figure Ground) 



SKILL EXAMPLE 



Child will be able to identify 
he one child's voice whenr a group 
is talking at once. 




2. 



5. 



INSTRUCTION 



Record on tape a number of 
sounds being made (bell, 
tapping, drum, triangle, 
etc.). Choose a sound and 
have the child count how 
many times he hears it, 

Whi le a teacher Is tel ling 
a story to the child, have 
another story going on the 
phonograph. The child is to 



retel 1 
story. 



only the teacher's 



Have two children talking 
to a chl Id, The 1 istening 
chi Id is to retel 1 only 
what one child told him. 

Record on tape a number of 
chl Idren talking. Have a 
chl Id retel 1 what one 
child on the tape Is saying 

Present a story with com- 
prehension questions 
against competing environ^ 



mental stimul 



side at 
lunch. 



recess 



e.g 
P.E. 



out- 



.SUPPLEMENTAL IDEAS 



Learning Center Mini- 
System Tapes. 

Developmental Learn i ng 
Materials - Auditory 
Perception Training 
Tapes - Figure-ground. 

EH Guidelines (white pages) 
p. 128 
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02 dltory Perception (Discrimination) 



SKILL OBJECTIVE 



02-01-04 

Discrinination: Child can 
discriminate among gross and 
env i ronmenta 1 sounds . 



02-01-05 

Child can discriminate among 
consonant sounds. 
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SKILL EXAMPLE 



Child can identify non- 
speech sounds. 



Child can recognize whether 
two consonants are the same 
or different. 



INSTRUCTION 



1. Select noisemakers with 
different sounds: drum, 
bell , keys, stick, whis 
rattle. Show items to 
children and ask them t 
listen carefully with c 
closed and tell you whi 
i tem made noise. 

2. Use tape or record of f 
ronmenta I sounds. Chile 
matches sound to pictuf 
object making sound {c\ 
among 3 pictures) . 

3. Child identifies envirc 
mental sound without 
pictures. 

1. Present pairs of nonser 
syMables with same voi 
but randomly same or di 
ferent consonant presei 
tat ion. Begin contrast! 
niisal6,e.g. "Are these 
same or different * ma* 
Chi Id Indicates same oi 
different. 

Next contrast fricative 
fricatives, e.g. sh«*cl 
fie-fie, jo-tho. 

Next contrast plosive ^ 
plosive, e.g. duh^dah, 
ti , gu-ku. 

Next contr«ist glides vt 
glides, e.g. ree-waa. 
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>tlon (Discrimination) 



and 



ng 



SKILL EXAMPLE 



Chilo can identify non- 
speech sounds . 



Child can recognize whether 
two consonants are the same 
or different . 



INSTRUCTION 




1. Select noisemakers with 
different sounos: drum, 
bell, keys, stick, whistle, 
rattle. Show Itcrt^s to the 
children and ask t)\em to 
listen carefully wl\h eyes 
closed and tell you which 
item made noise. 

2. Use tape or record of ^ivl 
ronmental sounds. Child 
matches sound to picture\)f 
object rraking sound 
among 3 pictures) . 

3. Child identifies environ- 
mental sound without 
pictures. 

1. Present pairs of nonsense 
syllables with same vowel 
but randomly same or dif- 
ferent consonant presen- 
tation. Begin contra5tlng 
nasals, e.g. ''Are these the 
same or different - ma-na?' 
Child Indicates same or 
diffrrent- 

Next contrast fricative vs, 
fricatives, e.g. sha-cha, 
fle-fle, jo-tho. 

nmxt contrast plosive vs. 
plosive, e.g. duh-duh, pi- 
1 1 , gu-ku 

Next contrast glides vs. 
glides, e.g. ree-wae, luh- 



SUPPLEMENTAL IDEAS 



EH Guidelines (white pages) 
p. 126 



DLM Environmental Sounds Tapi 
Peabody Language Kits- 
Sound records. 



bO 



Nasals: m, n 



Fricatives: s, z, ch, sh, J 
f f V, th, th voiced. 

Plosives: p, b, t, d, k, g 



Glides: r, w, y, I 

Tempi in. Certain Language 

20 
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02 Auditory Perception (Discrimination) 



SKILL OBJECTIVE 



02-01-05 (Continued) 
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SKILL EXAMPLE 



Child can discriminate one 
consonant sound from others, 



INSTRUCTION 



yuh, lay-lay. 

'^hen randomly combine and 
ontrast in pai rs, keeping 
vowels constant within pa 
of syllables. In each ca 
child i.ndicates whether t 
two sounds were the same 
different. 

2. Present pairs of words as 
above with consonants to 
be compared in initial 
position, e.g. bake-cake» 
rain-rain, mai 1-nai 1 . 

3. Choose sounds to be remed 
ated according to develop 
mental acquisition. 

k. Present word list with ta 
get consonants in initial 
position, having child 
recognize a particular 
sound: e.g. freeze, ring 
bell, stand up, color on 
ditto when sound occurs, 
'ftafse yoMr hand when you 
hear the £ sound: bed» go 
can» gum,** etc. 

5. Have child count number o 
tines he hears his sound 
among random words where 
target sound la in Inttla 
position, e.g. sound Is d 
*Tell me how many times ^ 
you heer the d sound In 
these words - bell, dog» 
doll, house." 



tlon (Discrimination) 



SKILL EXAMPLE 



Child can discriminate one 
consonant sound from others 
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INSTRUCTION 



yuh, Uy-lay. 

Then randomly combine and 
contrast in pai rs, keepi ng 
voMels constant within pair 
of syllables. In each case 
child indicates whether the 
two sounds were the same or 
different. 

2. Present pairs of words as 
above with consonants to 
be compared in initial 
position, e.g. bake-cake, 
rain-rain^ mail-nail. 

3. Choose sounds to be remedi- 
ated according to develop- 
mental acquisition. 
Present word list with tar 
get consonants in initial 
position, having child 
recognize a particular 
sound: e.g. freeze » ring 
bell* stand up» color on 
ditto when sound occurs. 
'*Aalse your hand wh«n you 
hear the £ sound: bed» go» 
can» gum/'etc. 

5. Have child count number of 
times he hears his sound 
among random words where 
target sound is In initial 
position^ e.g. sound Is d: 
'Tell mm how many tines ^ 
you hear the d sound In 
these words - bell » dog» 
don» house.'* 



Ski lis in Chi Idren . Univ- 



Minnesota . 

DLM Auditory perception Tapes 
Auditory Discrimination Prograi 
E.F.I, sounds-talking page 
EH Guidelines (white pages) 
91, 97-106 

See related pi escr i pt ions 
under Achievement. 



SUPPLEMENTAL IDEAS 



Present visual cues if needed 
e.g. give children ditto with 
pictures beginning with con- 
sonants they've worked on. 
Have them circle pictures 
beginning only with the 
sound you are working on when 
you name random words. 



ntal 



Inventory of Devel 
Tasks (blue pages) p 



i2 
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02 Auditory Perception (Discrimination) 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



02-01-06 

Child wi II be able to distin- 
guish between consonants in 
different parts of word. 



Child will name position of 
consonant in word. 



02-01-07 

Child will be able to dis- 
tinguish among vowel sounds. 



Child can recognize whether 
two vowel sounds are the 
same or different. . 



Child can rhyme words 



1, Introduce concept of begin- 
ning, middle and end. 

2, Present word list with 
consonants in initial, 
medial, and final positions 
Child recognizes position 
of consonant within word, 
e.g. ^Vhere is the £ sound 
in goat?" Child indicates 
beginning. *Vhere is the ^ 
sound in egg?" Child indi- 
cates end . 

1. Contrast vowel pairs, e.g. 
ee-a, oo-oo, i-a. Child 
indicates same or differem 

2. Present CVC word I ist, 
having child recognize a 
particular vowel sound, 
e.g. "Which word has the o 
sound: rat, coat, bike?" 
Use one syllable words. 

3. Present pictures of one- 
syllable words and have 
chl Id name a word that 
rhymes. 



ERIC 
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(Dl scrimination) 



SKILL EXAMPLE 



Child will name position of 
consonant in word. 



Child can recognize whether 
two vowel sounds are the 
same or different. 



INSTRUCTION 



Child c^n rhyme words. 



53 




1. Introduce concept of begin- 
ning, middle and end. 

2. Present word list with 
consonants in initial, 
medial, and final positions 
Child recognizes position 
of consonant within word, 
e.g. 'Vhere is the ^ sound 
in goat?'* Child inoicctes 
beginning. "Where is the g_ 
sound in egg?" Child indi- 
ca tes end . 

1. Contrast vowel (fairs, e.g. 
ee-a', oo-oo, i-a. Child 
indicates same or different 

2. Present CVC word I ist, 
havinft child recognize a 
particular vowel sound, 
e.g. "Which word has the o 
sound: rat, coat, bike?" 
Use one syllable words. 

3. Present pictures of one- 
syllable words and have 
child name a word that 
rhymes . 



"SUPPLEMENTAL IDEAS 



Inventory of Developmental 
Tasks, p* 7^* 



Child puts block in approprijte 
car of train. 
Child colors appropriate 
square on paper. 
Child moves to appropriate 
area on carpet . 
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CVC » Consonant-vowel -conson- 
ant 

Inventory of Developmental 
Tasks (blue pages) p. 72-73 



Instructo Flannel Board 
materials - Rhyming Words 
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02 Auditory Perception (Discrimination) 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



02-01-07 (Continued) 



02 

ChiiC t\ be able to recogni 
whether the sequence of sounds 
within a word are same or 
different. 



Child can recognire typical 
sound reversals . 
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ERIC 



Present k objects or pic- 
tures and have child 
choose one that rhymes 
with word you say, e.g. 
show spoon y book, hat and 
pen and say, ^ "Which one 
rhymes wi th hen 
Present onc-syllable words 
aloud and have child pro- 
duce 'rhyming word. 

Preiant cha ter<stic 
transposi tions, Chi Id 
indicates sartie or dif- 
ferent, e.g. aminal/animal 
claps/clasp, pats/past^ 
dcks/dcsk. Alternate 
same/different present- 
ations . 



^6 



(Di scrimination) 



SKILL EXAMPLE 



is 



Child can recognize typical 
sound reversals. 




5. 



1 . 



INSTRUCTION 



Present ^ objects or pic- 
tures and have child 
choose one that rhymes 
with word you say, e.g. 
show spoon, book, hat and 
pen and say, "Which one 
rhymes wi th hen 
Present one-syllable words 
aloud and have child pro- 
duce rhyming word. 

Present characteristic 
transpositions. Child 
indicates same or dif- 
ferent, e.g. aminal/an imal , 
claps/clasp, pats/ past, 
deks/desk. Alternate 
same/different present- 
ations . 
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SUPPLEMENTAL IDEAS 



EH Guidelines (white vages) 
p. 97, 99 



Auditory Discrimination in 

Depth program. 
Inventory of Developmental 

Tasks (blue pages) p. 70-71 
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Auditory Sequencing - Problems here will hinder a child in remembering 
retrieving Information and following a series of directions. 



phonetic sounds In wordj 



02 Auditory Perception (Auditory Sequential Memory) 



SKILL OBJECTIVE 



02-02-01 

Child can repeat a series in 
correct order . 



0/ 



ERLC % 



SKILL EXAMPLE 



Chi Id can imi tate 
rhythm patterns . 



sound and 



INSTRUCTION 



Child can repeat a series of 
wordSf follow series of 
instructions, ^ol low d i rectior|s 
for paper and pencil tasks. 



5. 
6. 
7. 
8. 



9. 

11. 



12. 
13. 



Face the child and clap 
once. Have him imitate 
you. Then clap twice and 
have him imitate. Then 
stand behind him and have 
him imitate by audition 
only. 

Beat drum, play whistle,*^ 
etc. Have child imitate 
rhythm patterns. Use long 
and short sounds. Begin 
with a series of 3 sounds 
in pattern, gradually in- 
creasing to 7* 
Present 2 objects. Say the 
names and ask child to 
point in the order they 
were named • 
Same wi th 3 objects . 
Same wi th 3 pictures . 
Same wi th k pictures . 
Same with 5 pictures. 
Name 3 pictures-child ar- 
ranges pictures in the 
order named. 
Same with k pictures. 
Same wi th 5 pictures. 
Give 2 verbal commands, 
i^hild follows in order, 
a.g. go to blackboard. 
Sit on floor. 
Same with 3 commands. 
Same with 4 commands. 



5f^ 



lems here will hinder a child in remembering phonetic sounds 
following a series of directions. 

Ion (Auditory Sequential Memory) 



In words^ storing and 



In 



SKILL EXAMPLE 



Child can imitate sound and 
rhythm patterns . 



Child can repeat a series of 
words, follow series of 
Instructions, fol low d i recti 
for paper and pencil tasks. 




ons 



INSTRUCTION 



1 . Face the chi Id and clap 
once. Have him imitate 
you. Then clap twice and 
have him imitate. Then 
stand behind him and have 
him imitate by audition 
only. 

2. Beat drum, play whistle, 
etc. Have child imitate 
rhythm patterns. Use long 
and short sounds. Begin 
with a series of 3 sounds 
in pattern, gradually in- 
creasing to 7. 

3. Present 2 objects. Say the 
names and ask ch.ld to 
point in the order they 
were named. 

k. Same with 3 objects. 

5. Same with 3 pictures. 

6. Same with k pictures. 

7. Same with 5 pictures. 

8. Name 3 pictures-child ar- 
ranges pictures in the 
order named. 

9. Same with k pictures. 

10. Same with 3 pictures. 

11. Give 2 verbal commands, 
child follows in order, 
a.g. go to blackboard. 
Si t on floor . 
Same with 3 commands. 
Same with k commands. 



12. 
13. 
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SUPPLEMENTAL IDEAS 



ATP 

Valett mate'^lals 
Li sten -Mark-Say 
Michigan Tracking 



Inventory of Developmental 
Tasks (blue pages) p. 76-77 

EH Guidelines (white pages) 
p. 132-13^ 



Use noun pictures from any 
source: language kits, 
magazines, etc. 



2'* 



SKILL OBJECTIVE 



02-02-01 (Continued) 



SKILL EXAMPLE 



02-02-02 

Child can retain verbally 
presented material . 



Chi Id can retel I story. 



5,9 



(Auditory Sequential Memory) 



SKILL EXAMPLE 



Chi Id can retel 1 story. 



INSTRUCTION 



]k. Give verbal directions to 
go with di tto activi ty: 

a , 3 variables 
Draw a ci rcle around 
house ■ 

b, ^ variables 

Draw a red circle 
around the house . 

c, 5 variables 

Draw a blue ci rcle 



SUPPLEMENTAL IDEAS 



3. 



around the House . 
6 variables 

Put a 1 ine over the cow 
and an X on the mustach< 



Tell nursery rhyme. Child 
either names or circles 
subject of rhyme, e.g. 
Mary had a little lamb. 
(Who had the lamb?) 
Read a paragraph and ask 
comprehension questions. 
Read paragraph of clues. 
Child names subject, e.g. 
I am tal I and yel low. I 
I Ive in the zoo. I have 
spots and a long neck. 
Read story. Ask child com- 
prehension questions. 
Read story to class. Child- 
ren retell parts of story 
to class In sequence. 



Use only commands child 

understands . 
Selma Herr workbooks 
OLM Auditory Perception 

Training: Auditory 

Memory program 



Inventory of Developmental 
Tasks (blue pages) p. 78, 

79, 83. - . 
EH Guidelines (white pages) 

p. 204 
Peabody Kit Level #3 
Selma Herr materials 
DLM Auditory Perception 
Training - Auditory Imagery 
Fables, unfamiliar fairy 
tales. Weekly Readers, 
sports biographies, TV 
programs, movie plots 
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Audi tory C losure Involves the ability to understand an incomplete or garbled presentation of 
process uti I izing previous experience. If a problem area is present, child will have difficul 
and phonetic ski lis. 

02 Auditory Perception. (Auditory Closure) 



SKILL OBJECTIVF 



02-03-01 

Auditory Closure: Child will 
be able to complete and id- 
entify a word when only part 
of the wcrd is presented to 
him. 



ERLC 



SKILL EXAMPLE 



When presented with an incom- 
plete presentation of a word, 
the child will complete the 
word . 



INSTRUCTION 
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1. Say, "I am going to say a 
word, 'potato.' Now you 
finish it, 'pota . '" 

2. Give a clue but not the 
actual word the child is t 
finish. Use the partial 
word in a sentence or 
phrase to give a context 
clue: e .g. Bread and 

bu . Write it on the 

black . Cream and 

su . 

3. Present sentence comple- 
tion items with the in- 
complete word at the end 
to allow for contextual 
clues . "I went to the 
store and bought ice 
cream and _andy." Use 
similar presentation with 
incomplete word in the 
middle of the sentence, 
then at the beginning. 
Chi Id names word . 

k. Present familiar material 
in incomplete form without 
any clues: "What word Is 

this? 'allega . ' 

'•wajftr.'" 

5. Prepare list of tape *c- 
corded words Incorrectly 
pronounced. Child Identi- 
fies word. 



62 



the ability to understand an incomplete or garbled presentation of a word. It is a matching 
experience. If a problem area is present, child will have difficulty in acquiring listening 



on. (Auditory Closure) 



111 

irt 



SKILL EXAMPLE 



When presented with an incom- 
plete presentation of a word, 
the child will complete the 
word . 



61 




INSTRUCTION 



SUPPLEMENTAL IDEAS 



Say, "1 am going to say a 
word, 'potato.' Now you 

finish it, 'pota 

Give a clue but not the 
actual word the child is to 
finish. Use the partial 
word in a sentence or 
phrase to give a context 
clue: e.g. Bread and 

bu . Write it on the 

black . Cream and 

su . 

Present sentence comple- 
tion items with the in- 
complete word at the end 
to allow for contextual 
clues. '*! went to the 
store and bought ice 
cream and _ andy." Use 
similar presentation with 
incomplete word in the 
middle of the sentence, 
then at the beginning. 
Chi Id names word. 
Present familiar material 
in incomplete form without 
any clues: "What word is 

this? 'allega . ' 

'•wajsr.'" 

Prepare list of tape re- 
corded words incorrectly 
pronounced. Child identi- 
fies word. 



62 



'*Spy'* games where children 
must decode secret messages 
Clues for classroom trcasun 
hunts» etc. 



26 





02 Auditory Perception (Auditory Closure) 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



02-03-01 (Continued) 



6. Prepare list of words on 



tape wi th the miss ing 
sound varying in different 
parts of the word. (Words 
fami I iar to the chi Id 
should be used.) 




ERIC 




on (Auditory Closure) 



SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



6. Prepare list of words on 
tape with the missing 
sound varying in different 
parts of the word, (Words 
fami 1 iar to the chl Id 
should be used.) 
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Sound Blending involves the ability to understand a wgrd whose sounds are presented separately 
hinder a child in learning and developing phonetic word attack skills. 

02 Auditory Perception (Sound Blending) 



SKILL OBJECTIVE 



02-04-01 
Sound Blending: 
synthesize words 
phonetic parts. 



Ch i Id can 
from their 



SKILL EXAMPLE 



Child can sound blend words 
of increasing difficulty. 



i>'6 



ERIC 



2, 



5- 



7. 



INSTRUCTION 



Present compound words, 
dividing s^y I lables in 2 
second intervals, e.g. 
down 2 sees . town 

ice cream 

Chi Id names word. 
Present 3 syllable words, 
dividing in 2 second 
intervals : 

ham bur ger , 

a P ^rt ment • 

Chi Id names word. 
Present one syllable word, 
divided at final sound, e. 
boa 2 sees, t 

ca t 

Divide 1 syllable words at 
initial sound. 

b oat 

p en 

Present 1 syllable CVC woi 
divided at edch phoneme. 
p-i-9, k-i-t, b-a-g 
Present random word list 
dividing at each phoneme. 
Child names word, 
d-e-$-k 
w-l-n-d-ow 
Begin sound-syllable 
association and blending 
tralnlng-phonlcs approach 
with word-attack skills. 



66 



ability to understand a word whose sounds are presented separately. Problems here will 
and developing phonetic word attack skills. 



on (Sound Blending) 



SKILL EXAMPLE 



Child can >ound blend words 
of increasing difficulty. 



INSTRUCTION 



t'6 




1. Present compound words, 
dividing syl lables in 2 
second intervals, e.g. 
down 2 sees, town 

ice cream 

Chi Id names word . 

2. Present 3 syllable words, 
dividing in 2 second 
intervals : 
ham bur ger , 

a p art m ent. 
Chi Id names word. 

3. Present one syllable word, 
divided at final sound, e.g 
boa 2 sees ■ t 

ca t 

Divide 1 syllable words at 
ini tial sound. 

b oat 

p en 

5. Present 1 syllable CVC word 
divided at each phoneir^. 
p-l-g. k-i-t, b-a-g 

6. Present random word list 
dividing at each phoneme. 
Chi Id names word . 
d-e-$-k 

w-l-n-d-ow 

7. Begin sound-syi lable 
association and blending 
training-phonics approach 
with word-attack skills. 



4 



SUPPLEMENTAL IDEAS 
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Spondee word list (two 
syllable words with equal 
stress on each syllable, 
e.g. basebal I ) . 



If children have trouble nam- 
ing word, present visual 
stimuli-pictures of words, as 
you say divided sounds. Do 
not progress until pictures 
are phased out . 



CVC - consonant-vowel -conson- 
ant . ^ 

Phase out visual cues. 



Sequen tial Skills Sy s tem 
reading program-Adams and 
Sawyer. 

EH Guidelines (white pages) 
135. 
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SECTION 



03 



Language Development 



Sub-sect ions : 



01 Receptive Language (Auditory) 

" ' " (Visual) 

02 Associative Language (Auditory) 
" ' " (Visual) 

03 Express i ve Language 



k Objectives 
6 Objectives 
5 Objectives 
u Objectives 
^ Objectives 
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ERIC 



Language Deve I opmen t 



01 Receptive Language (Auditory) 

" (Visual) 

02 Associative Longuaqe (Auditory) 

' " (Vi sual ) 

03 Expressive Language 



Page ?9 



k Objecti ves 
6 Objecti ves 
5 Objectives 
H Objecti /es 
k Objectives 



Page 30 

Page 3^^ 

Page 39 

Page U8 

Page 52 



ERIC 
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Involves tfte ability to understand what is heard. Problems here will hinder a child in atte 
obtaining inlpormation from his environment, attaching meaning to words. 

03 Receptive Language (Auditory) \ 



SKILL OBJECTIVE 



03-01-01 

Chile can follow simple com- 
mands. 



03-01-02 

Child can identif/ concrete 
nouns * 



61* 



SKILL EXAMPLE 



Child/Can motorical ly 'respond 
to tWo-word commands. 



C!i ri can point to object 

na. ^^<i . 




2. 



3. 



INbTRUCTION 



Pre^ent two-word comcnand, 
e.gi. "stand up," "sit down,' 
'Scome here," "shut/open 
door," "get Susie," "bring 
book." 



jjec 



Present one objjfect, having 
child point, to object each 
time you say, "Point to 

Use items 

common in child's environ* 
mcnt, e.g. house, school, 
food, body parts, clothing, 
and people, e.g. Point to 
apple. Point to shoe. Point 
to phone. Point to boy. 

Present two objects already 
learned in Step #1, having 
child point to the one you 
name* 

Present three objects alrMt 
iMrned in Step II, having 
child point to one named. 



nderstand what is heard. Problems here will h 
m his environment, attaching meaning to words. 

(Auditory) 



inder a child in attending to oral directions, 



SKILL EXAMPLE 



rhild can motor ical ly 'respond 
to two-word cofTvnands. 



Child can point co object 
named . 



ERLC 



INSTRUCTION 



1 . 



2. 



3. 



Present two-word comcnand, 
e.g. "stand up," "sit down," 
"come here," "shut/open 
door," "get Susie," "bring 
book." 



Present one object, having 
child point to object each 
time you say, "Point to 

Use items* 

common in child's environ- 
ment, e.g. house, school, 
food, body parts, clothing, 
and people, e.g. Point to 
apple. Point to shoe. Point 
to phone. Point to boy. 

Present two objects already 
learned in Step #1, having 
child point to the one you 
name . 



SUPPLEMENTAL IDEAS 



Bush & Gi les , Aids to 

Psychol inguistic Teaching . 

Chapter on auditory reception. 

Yates , "Psychol inguistic 

Trai n i ng Out 1 incs ." 

Learning Basic Skill? through 

Music - Records I , M 

Cross Reference 

Auditory Sequential Memory 

02-02-02 



Place objects on dark back- 
I ground. 

If possible use objects of 
actual size. 

Keep objects as visually 
simple as possible, e.g. 
plain red coat versus plaid. 
Vary naming order and 
position of objects . 
Whitman Help Yourself First 
Book. 

Sullivan Readiness in Lan- 
guage Arts , 6^ ok 1 . 
Supp lementa 1 D i ttoes 
Activities. 



Present three objects already 
learned in Step 0} , having 
child point to one named. 



03 Receptive Language (Auditory) 



SKILL OBJECTIVE 



SKILL EXAMPLE 



03-01-03 

Child will demonstrate that he 
understar. s simple phrases, 
conce^pts and directions. 



ERLC 



Child can point to picture 
named . # 



Child can identify like 
pictures with adjective vari 
able (big, I i tt le , red , 
yel low, blue) 



Child can identify additional 
adjectives (happy, sad » tall, 
shorty green, white, black, 
orange » purple, open, shut, 
dirty, clean) 

Child can identify absence 
or presence of noun 
(negative concept) 



INSTRUCTION 



Present one pictured novn, 
having child point as above. 

5. Present two pictures - have 
child point as in Step #2, 

6. Present three pictures - 
same as Step #3* 

1. Present two pictures of same 
noun with varying adjective^ 
e.g. big house/little houseij 
red book/ blue book, big 
shoe/ little shoe, yellow 
crayon/red crayon. Child 
points to picture named » 
e.g. *'Point to little house*' 

2. Same as above, using ad- 
ditional adjectives 



3. Present two noun pictures, 
having child point to one 
named, e.g. point to car. 
Point to no car. Point to nc 
girl . Point to girl . 

Although this Is not gramiiBtical 
correct » the objective of this 
step is to tMch the mgativa 
concept only at the earliest 
devetopnntal level. 



(Auditory) 



SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



Child can point to picture 
named . 



Child can identify like 
pictures wiLh *^jective vari- 
able (big, littlle, red, 
yellow, blus^-^ 



Child can identify additional 
adjectives (happy, sad, tall, 
short, green, white, black, 
orange, purple, open, shut, 
di rty , clean) 

Child can identify absence 
or presence of noun 
(negative concept) 




k. Present one pictured noun, 
having child point as above. 

5. Present two pictures - have 
child point as in Step #2. 

6. Present three pictures - 
same as Step #3* 



1. Present two pictures of same 
noun with varying adjective, 
e.g. big house/little house, 
red book/blue book, big 
shoe/little shoe, yellow 
crayon/red crayon. Child 
points to picture named, 
e.g. "Point to little house** 

2. Same as above, using ad- 
ditional adjectives 



3. Present two noun pictures, 
having child point to one 
named, e.g. point to car. 
Point to no car. Point to no 
girl. Point to girl . 

Although this Is not grammatical 
correct, the objective of this 
step is to teach the negative 
concept only at the earliest 

developnentel level. 



Pictures in Levels P and 1. 
Peabody Language Development 
Kits. 



Peabody Language Development 

Kit #P. 

Lotto Games 

Flannel Board Items .- 

(opposj tfs^)^ ^ 
,Hap- Palmer records. 
Supplemental Ditto Activities. 
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03 Receptive Language (Auditory) 



SKILL OBJECTIVE 



ERIC 



SKILL EXAMPLE 



Chi Id can identify 1 ike 
pictures with verb variable, 
(sitting, standing, walking, 
running, washing, eating, 
sleeping, talking.) 



Child can identify like 
pictures with additional 
verbs ( laugh i ng, cry ing , 
pulling, pushing. Jumping, 
riding, flying, swimming, 
kicking, readrng, writing, 
drinking, catching, throwing, 
swinging, smiling, barking. 

Child can identify absence 
or presence of action 
(negative concept). 



Child can identify like 
picture with preposition 
variable (on, in, under, 
behind, next to, in front 
of, right, left, over). 



INSTRUCTION 



Present two pictures of san 
noun with varying verb, e.< 
boy sitting/boy standing, 
cat walking/cat running. 
Child points to picture 
named . 

Same as above using ad- 
d i ti onal verbs . 



Present two verb pictures 
having child point to one 
named, e.g. Point to boy 
running. Point to boy not 
runn i ng. 

Teach one or two preposi- 
tions at a time, e.g. In 
opposite pairs. Follow 
entire procedure for each 
preposi t i on . Demonstrate 
with object and name, e.g. 
the ball is under the tabt< 
I am next to the desk. 
Johnny Is behind Billy. 

Have child perform deslgna 
action with object, e.g. pi 
the ball In front of the 
chair. Raise your right hai 



(Audi tory) 



SKILL EXAMPLE 



Child can identify like 
pictures with verb variable, 
(sitting, standing, walking, 
running, washing, eating, 
sleepi ng, talking.) 



Child can identify like 
pictures with additional 
verbs (laughing, crying, 
pulling, pushing. Jumping, 
riding, flying, swimming, 
kicking, reading, writing, 
drinking, catching, throwing, 
swinging, smiling, barking. 

Child can identify absence 
or presence of action 
(negative concept). 



Child can identlTy like 
piccure with preposition 
variable (on, in, under, 
behind, next to, in front 
of , ri ght , lef t , over) . 
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INSTRUCTION 




4 



Present two pictures of same 
noun with varying verb, e.g. 
boy sitting/boy standing, 
cat walking/cat running. 
Child points to picture 
named . 

Same as above using ad- 
d i t iono I verbs . 



Present two verb pictures 
having child point to one 
named, e.g. Point to boy 
running. Point to boy not 
running. 

Teach one or two preposi- 
tions at a time, e.g. in 
opposite pairs. Follow 
entire procedure for each 
prepos i t i on . Demonstrate 
with object and name, e.g. 
the ball is under the table 
I am next to the desk. 
Johnny is behind Billy. 

Have child perform designatec 
action with object, e.g. put 
the bal 1 in front of the 
chair. Raise your right hand 



SUPPLEMENTAL IDEAS 



Have child perform act ion . 
Action pictures - Peabody 
Kits. 

Magazine action pictures. 



EH Guidelines (white pages) 
p. 158-169 



74 



}2 



03 Receptive Language (Auditory) 



SKILL OBJECTIVE 



ERJC 



^0 



SKILL EXAMPLE 



Child can identify pictures 
with random verbs, nouns, 
and prepositions used. 



Child can identify pictures 
with random adjectives, nouns 
verbs and preposition phrases 



INSTRUCTION 



9. Have chi Id point to 
pictured preposition, e.g. 
Boy next to girl, airplane 
over house. 

10. Present several pictures of 
like object-different 
prepositions, e.g. Point to 
girl under bed. Now point 
to gi r1 in bed . 

11. Present two action pictures^ 
Child points to picture 
named, e.g. ••Point to cat 
sleeping under the table.** 

12. Present three action 
pictures * same as above. 

13. Present four action 
pictures - same as above. 

1^1. Present two action pictures^ 
child points as directed, 
e.g. point to dirty dog 
hiding under the bed. 

15. Present three pictures as 
above . 

16. Pretent four pictures as 
above. 



(Auditory) 



SKILL EXAMPLE 



Child can identify pictures 
with random verbs, nouns, 
and prepositions used. 



Child can identify pictures 
with random adjectives, nouns, 
verbs and preposition phrases 




INSTRUCTION 



9. Have chi Id point to 
pictured preposition, e.g. 
Boy next to girl, airplane 
over house. 

10. Present several pictures of 
1 ike object-different 
prepositions, e.g. Point to 
girl under bed. Now point 
to gi r1 in bed. 

^^. Present two action pictures 
Chi Id points to picture 
named, e.g. *'Point to cat 
sleeping under the table.** 

12. Present three action 
pictures " same as above. 

13. Present four action 
pictures - same as above. 

Present two action pictures- 
child points as directed, 
e.g. point to dirty dog 
hiding under the bed. 

15. Present three pictures as 
above . 

16. Present four pictures as 
above. 



SUPPLEMENTAL IDEAS 



Flannel Board I terns 
Instructo 



DIM Spatial Relations Cards. 
Inventory of Develop'nental 
Tasks (blue pages) p. 58 



33 



03 Receptive Language (Auditory) 



SKILL OBJECTIVE 



SKILL EXAMPLE 



'03-01-04 

ChiSd can understand questions 



Child can identify pictures 
of nominative pronouns (I, 
you , he, she , they) . 



ERIC 



Child can indicate under- 
standing of true/false state- 
ments (by saying yes/no, 
nodding head, raising finger) 



Child can indicate answer to 
yes/no quest ion . 



INSTRUCTION 



17. Demonstrate the difference 
between I and you , e.g. I 
am throwmg the bal 1 to yc 
I have the beanbag. You 
don't have the beanbag. N< 
you have the beanbag » etc. 

18. Present pictures of singul 
and plural people. Explair 
rule: For a boy/man, we s4 
he; for a girl/lady, we 
she; for more than one pei 
son, we say they . Have 
child point to person nam 
e.g. Point to he is runnli 
point to she is big, poim 
to they arc in the car. 

19. Present statements about 
action pictures, e.g. the 
chair is green. The child 
indicates whether stateme 
is true/ false. 



1. Present questions about 
pictures, e.g. Is the boy 
running? Is the red car 
behind the boat? Is she 
kicking the dirty ball? 

2. Ask the child simple ye$/ 
personal questions, e.g. 
are you sitting? Are you 
standing? Are you a boy? 
Am I your mother? 



(Audi tory) 



ons 



SKILL EXAMPLE 



Child can Identify pictures 
of nominative pronouns (I, 
you, he, she, they) . 



INSTRUCTION 



Child can Indicate under- 
standing of true/false state- 
ments (by saying yes/no, 
nodding head, raising finger) 



Child can Indicate answer to 
yes/no question. 



17. Demonstrate the difference 
between 1 and you , e.g. I 
am throwTng thcBall to you 
I have the beanbag. You 
don't have the beanbag. Now 
you have the beanbag, etc. 

18. Present pictures of singular 
and plural people. Explain 
rule: For a boy /man, we say 
he ; for a girl/lady, we say 
she; for more than one per- 
son, we say they . Have 
child point to person named, 
e.g. Point to he is running, 
point to she is big, point 
to they are in the car. 

19. Present statements about 
action pictures, e.g. the 
chair is green. The child 
Indicates whether statement 
is true/false. 



1. Present questions about 
pictures, e.g. Is the boy 
running? Is the red car 
behind the boat? Is she 
kicking the dirty ball? 

2. Ask the ch..J simple yes/no 
personal questions, e.g. 
arc you sitting? Arc you 
standing? Arc you a boy? 

Am I your mother? 




SUPPLEMENTAL IDEAS 



EH Guidelines (white pages) 
p. 187. 



EH Guidel Incs (pp. ^6-53- 
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03 Receptive Language (Auditory) 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



3. Ask do questions without 
pictures, e.g. Do horses 
fly? Do babies cry? Do 
mannequins walk? Do ladders 
digest? 



7U 



ERIC 





(Auditory) 



SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



3, Ask d£ questions without 
pictures, e,g- Do horses 
fly? Do babies cry? Do 
mannequins walk? Do ladders 
digest? 




ERIC 



Receptive Language (Visual) - The ability of the child to understand or interpret what he see: 

comprehend the meaning of symbols, written words or pictures. P 
in discriminations of similarly shaped letters or words, in utl 
pictures in reading, workbook assignments or reading maps or gr 



03 Receptive Language (Visual) 



SKILL OBJECTIVE 



03-01-05 

Child will be able to match 
simi lar objects. 



03-01-06 

Child will 
objects of 



be able to match 
s imi lar use. 



Hi 



ERIC 



SKILL EXAMPLE 



Present the child with a 
picture of a common object. 
From a group of four pictures 
he is to match the two that 
go together. 



Present the child with a 
picture of a common object./ 
From a group of similar 
objects the child matches the 
two which have the same use. 



/ 



INSTRUCTION 



Show the child a picture of a\ 
dog or other animal. Present 
four other pictures which 
contain the same animal with 
the others unrelated. Have the 
child point to the object 
which relates to the stimulus 
pi cture. 

Same as above for clothing, 
fruit, cars, chairs or other 
j^ommon objects. 



Show the child a picture of 
a pencil. From a group of re- 
lated pictures (pen, typewriter 
paint brush, pencil sharpener) 
the child points to the same 
use as the stimulus picture. 

Same as above for shoe - boot, 
waste basket - garbage can, 
bat - tennis racket, 
sweater " coat. 

Use pictures for these which 
contain objects which are 
related but not of the s «me 
use. 



The ability of the child to understand or interpret what he sees. Involves the ability to 
comprehend the meaning of symbols, written words or pictures. Problem here can hinder a child 
in discriminations of similarly shaped letters or words, in utilizing context clues from 
pictures in reading, workbook assignments or reading maps or graphs. 



sua I) 



SKILL EXAMPLE 



Present the child with a 
picture of a common object. 
From a group of four pictures 
he is to match the two that 
go together. 



Present the child with a 
picture of a common object. 
From a group of similar 
objects the child matches the 
two which have the same use. 




INSTRUCTION 



Show the child a picture of a 
dog or other animal. Present 
four other pictures which 
contain the same animal with 
the others unrelated. Have the 
child point to the object 
which relates to the stiiT.ulus 
picture. 

Same as above for clothing, 
fruit, cars, chairs or other 
common objects* 



Show the'thild a picture of 
a pencil. From a group of re- 
lated pictures (pen, typewriter* 
paint brush, pencil sharpener) 
the child points to the same 
use as the stimulus picture. 

Same as above for shoe - boot, 
waste basket - garbage can, 
^at - tennis racket, 
sweater - coat. 

Use pictures for these which 
contain objects which are 
related but not of the same 
use. 



4 



SUPPLEMENTAL IDEAS 



For most activities in this 
area pictures may be 
obtained from var'ous 
catalogues or magazines. 

Blue Section ('»8-52) 
White Section ^■51-52) 

Valett Manual 
(27. 29. 30) 
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• 36 



4 



Receptive Language (Visual) 



03 Receptive Language (Visual) 



SKILL OBJECTIVE 



03-01-07 

Child will be able to match 
pictures which indicate the 
same action. 



03-01-08 

Child will be able to match 
pictures which Indicate the 
same feel ing. ^ 



ERIC 



SKILL EXAMPLE 



P-esent the child with a 
picture of ^ child or person 
engaged in oi action. From a 
group of pictures showing 
people doing various things 
the chi Id matches two 
'>imi lar actions. 



Present the child with a 
picttre '^f a child or person 
expressing a feeling. From 
a group of other pictures 
the v,hi^d matches two ex- 
pressing the iiame feeling. 



INSTRUCTION 



Show the child a picture of a 
person or another child 
runrnng from a group of four 
other pictures (3 showing 
other actions and 1 running) 
the child matches the two whfch 
indicate the same actions. 

Same as above for eating, 
playing, reading. 



Show the child a picture of 
another child or; person expres- 
sing a feeling of happiness. 
From four other picture? (some 
depicting actions and one the 
same feeling as the stimulus 
picture the child matches the 
two pictures indicating the 
same feeling. 

Same as above for sgpdness, 
anger , daydreami ngi 



sual) 



SKILL EXAMPLE 



1 resent the child with a 
picture of a child or person 
engaged in an action. From a 
group of pictures showing 
people doing various things 
the child matches two 
s imi lar act i ons . 



Present the child with d 
picture of a child or person 
expressing a feeling. From 
a group of other pictures 
the child matches two ex- 
pressing the same feeling. 



ERLC 



INSTRUCTION 



Show the child a picture of a 
person or another child 
running from a group of four 
other pictures (3 showing 
other actions and 1 running) 
the child matches the two which 
indicate the same actions. 

Same as above for eating, 
playing, reading. 



Show the child a picture of 
another child or person expres- 
sing a feeling of happiness. 
From four other pictures (some 
depicting actions and one the 
same feeling as the stimulus 
picture the child matches the 
tv/o pictures indicating the 
same feel i ng . 

Same as above for sadness, 
angei r , day d ream i ng . 



SUPPLEMENTAL IDEAS 



Also use objective 
0'*-03-0'* 



Peabody Language Kit 
(Selected Story Pictures) 
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Receptive Language (Visual) 



0'. 



Receptive Language (Visual) 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



C3-01-09 

r*"')d will be ab^ to identify 
a part Tiissing from an object. 



Present the chi Id with * 
pictures of objects which 
all contain a part missing, 
Child is to identify the 
part. 



03-01-10 

Child will be able to 
identify absurdities in 
pictures. 



85 




Present the child with a 
picture containing an 
absurdity. Child tells what 
the absurdi ty Is. 



Show the child pictures of 

common objects which have .a 

part missing: 

Dog - - - ear*s 
Table - - leg 
Wagon - " wheel 
Person - foot 

Child names missing pa**t. 

Same as above but increased 

in diff icul ty. 

Telephone - cord 

Door «- - - knob 

Jaw ' - - - teeth 

Clock - - " hands 

Uti 1 ize other objects. 



Show the child a picture con- 
taining an absurdity. Child Is 
to tell what the absurdity Is. 
Some examples might be: 

1. Cat playing with a mouse. 

2. Child walking in the rain. 

3. Boy filling a bucket of 
water with a hole in it. 

k. Man sitting backwards In the 
driving scat of a car. 

5. Person reading a paper upsld( 
dawn. 

f. L«dy carrying a tray of 

dishes upside down. 
Increase pictures In complexity 
as child increases skill. 



ual) 



fy 



SKILL EXAMPLE 



Present the chi Id with * 
pictures of objects which 
all contain a part missing. 
Ch i Id is to identi fy the 
part. 



Present the child with a 
picture containing an 
absurdity. Child tells what 
the absurd i ty is. 




INSTRUCTION 



SUPPLEMENTAL IDEAS 



Show the child pictures of 

common objects which h^ve a 

part missing: 

Dog - - - ears 
Table - - leg 
Wagon - - wheel 
Person - foot 

Child names missing part. 
I 

Same as above but increased 

in dif f icul ty . 

Telephone - cord 
Door - - - knob 
Jaw - - - - teeth 
Clock - - - hands 

Uti 1 ize other objects. 



Show the child a picture con- 
taining an absurdity. Child is 
to tell what the absurdity is. 
Some examples might be: 
1. Cat playing with a mouse. 
ChHd walking in the rain. 
Boy filling a bucket of 
water with a hole in it. 
Han sitting backwards in the 
driving scat of a car. 
Person reading a paper upside 
down* 

Lady carrying a tray of 
dishes upside down. 

i increase pictures in complexity 



2. 
3. 



6. 



38 



Assesses the ability to utilize categorical reasoning; to relate past learned experiences 
relat ionshipb between concepts and specific words. Problems in this area will hinder a chili 
ingfully and in problem-solving activities. 



03 



Associative Language (Auditory) 



SKILL OBJECTIVE 



03-02-01 

The Chi Id wi 1 1 be able to 
classify and categorize. 



ERLC 



S7 



SKILL EXAMPLE 



Child can match object to 
object, picture to pidture, 



3. 



Child car sort objects and 
pictures according to cate- 
gories (e^g, clothing, food, 
toys, animals, transportation, 
furniture, buildings, tools). 
After he demonstrates com- 
petency in these areas, above 
categories may be broken down 
further, e.g. clothing: warm 
weather/cold weather; animals 
farm/c i reus . 



5. 



5, 



INSTRUCTION 



Give child three objects, 
asking him to match like 
objects . 

Give chi Id f ive objects , 
asking him to match the two 
i i ke objects . 

Give the child one object 
with four pictures, having 
child match object to ap- 
propr iate picture. 

Give child four pictures, 
having him match the two 
that are al ike. 

Give child assorted objects 
with emphasis in one categoi 
Have him select all objects 
belonging to designated 
category (teach one categoric 
at a tirne, providing rule: 
e.g. If you can wear it, lt!i 
called clothes. Follow ste0i 
6 and 7 ^or each category). 

Give child assorted noun 
pictures with emphasis in 
one category. Have him sel- 
ect all pictures belonging 
to designated categories. 



utilize categorical reasoning; to relate past learned experiences to present ones: to understand 
ncepts and specific words. Problems in this area will hinder a child in expressing «Heas mean- 
solving activities. 



e (Auditory) 



SKILL EXAMPLE 



Child can match object to 
object^ picture to picture. 



Child can sort objects and 
pictures according to cate- 
gories (e.g. clothing, food, 
toys, animals, transportation 
furniture, buildings^ tools). 
After he demonstrates com- 
petency in these arcds, above 
categories may be t ^ken down 
further, e.g. clothing: warm 
weather/cold weather; animals 
farm/ci reus . 



INSTRUCTION 




SUPPLEMENTAL IDEAS 



1. Give child three objects, 
asking him to match like 
objects . 

2. Give child five objects, 
asking him to match the two 
I i ke objects . 

3. Give the child one object 
with four pictures, having 
child match object to ap- 
propriate picture. 

^. Give child four pictures, 
having him match the two 
that are a ike. 

5. Give child assorted objects 
with emphasis in one category 
Have him select all objects 
belonging to designated 
category (teach one category 
at a time, providing rule: 
e.g. if you can wear it, its 
called clothes. Follov/ steps 

5, 6 and 7 ^or each catugcry) . 

6. Give child assorted noun 
pictures with emphasis in 
one category. Have him sel- 
ect all pictures belonging 
to designated categorias. 



Inventory of Developmental 
Tasks (blue pages) p. 91 , 
101, i»8. 

Instructo Classification Game. 
Peabody language Kits. 
.Selma Herr, Auditory Percep- 
tion Materials . 
Aids to Psychol inguistic 
Teaching , Bush 6 Giles 
DIM, Auditory Association 
Cards 

DIM Motor Expressive Cards. 



Fournicr, Raymond 
Classification and Order- 
Thinking and Writing Scries 
(Prentice Hall) 



as 
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Associative Language (Auditory) 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



03-02-02 

Child will be able to under- 
stand and express similarities 
and differences. 




7. Present three nouns aloud, 
have child state which one 
belongs to designated cate- 
gory, e.g. '*which one is an 
animal? table, 1 ^on, apple?'* 

8. Present three nouns aloud, 
have child state which one 
doesn't belong to designated 
category, e.g. '*which one is 
not a food? ice cream, 
carrot, chair?" 

9. Present four noun examples, 
having child assign category 
e.g. 1 isten -fish, bird , 
dog, cat are all . 

10. Present two noun examples 
having child assign cate- 
gory, e.g. shoes and 
sweater are both ^- 

11. Present one noun having 
child state category, e.g. 
a bird i s an 



Chi Id wi 11 be able to tell 
physical similarities and 
differences between actual 
object^ pictured objects, and 
auditorily presented objects. 



12. 



Present one category, hav- 
ing child name as many 
examples as he can. 



Teach one concept at a time 
having that concept be the 
only variable. Present two 
objects having child tell 
how they are al Ike and 



(Audi tory) 



SKILL EXAMPLE 



INSTRUCTION 



7. Present three nouns aloud, 
have child state which one 
belongs to designated cate- 
gory, e.g. "which one is ar 
animal? table, lion, apple?" 



es 



ChiH will be able to tell 
physical similarities and 
differences between actual 
object^ pictured objcctSjand 
Q^^itorily presented objects. 

ERIC 



i. Present three nouns aloud, 
have child state which one 
doesn't belong to designated 
category, e.g. "which one Is 
not a food? ice cream, 
carrot, chair?" 

9. Present four noun examples, 
having child assign category 
e.g. 1 isten -fish, bird, 
dog, cat are all ■ 

10. Present two noun examples 
having child assign cate- 
gory, e.g. shoes and 
sweater are both - 

11. Present one noun having 
child state category, e.g. 
a bird is an 

12. Present one category, hav- 
ing child name as n«ny 
*»xamplcs as he can . 



1 . 



SUPPLEMENTAL IDEAS 



Instruco Classification and 
Categorization 

Distar Lai ^jage Programs 

Sullivan Language Programs 



Teach one ccnccpt at a time, 
having that concept be the 
only variable. Present two 
objects having child tell 
how they arc alike and 



Dittoed Activi ties 



Class ceam activi ty. 



Inventory of Developmental 
Tasks (blue pages) p. 51 
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03 



Associative Language (Auditory) 



SKILL OBJECTIVE 



SKILL EXAMPLE 



(Concepts of color, shape, 
size and composition) * 



in 



ERIC 

hnimiimrn'iama 



INSTRUCTION 



Child will be able to tell 
functional similarities and 
differences between pictured 
and named objects (concepts 
of action or object usage and 
associated person/place/thing)* 



different, e.g. a red bal I 
and a blue bal 1 : both^ are 
round, both are toys, both 
are rubber, one is blue and 
one i s red . 

2. Present two objects that 
vary in several categories, 
but are al ike in at least 
one, e.g. wooden block and 
ruler: composition same; 
color, size and shape 

di f ferent . 

3. Present pictures same as 
Steps 1 and 2. 

k. Present three pictures. 

5. Present four pictures, 

6. Present two nouns aloud, 
having child tell how they 
are different and alike. 



7. Present three tiouns. 



8. Present four nouns. 

9. Teach one concept at a time 
having that concept be the 
only variable. 

Present two pictures, havin 
child tell how they are aK 
and different, e.g. a broom 
and dust cloth, both clean: 



• 

(Auditory) 


• 




SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


E 


(Concepts of color, shape, 
size and composition) ' 

Child will be able to tell 
functional similarities and 
differences between pictured 
and named objects (concepts 
of action or object usage and 
associated person/place/thing) 


different, e.g. a red ball 
and a blue ball : both are 
round, both are toys, both 
are rubber, one is blue and 
one 1 s reel . 

2. Present two objects that 
vary in several categories, 
but are alike in at least 
one, e.g. wooden block and 
ruler: composition same; 
color, size and shape 
different . 

3. Present pictures same as 
Steps 1 and 2. 

if. Present three pictures. 

5. Present four pictures. 

6. Present two nouns aloud, 
having child tell how they 
are different and a1 ike. 

7. Present three nouns. 

8. Present four nouns. 

9. Teach one concept at a time, 
having that concept be the 
only variable. 

Present two pictures, having 
child tell how they are alik 
and different, e.g. a broom 
arid dust cloth, both clean; 


i 

1 



03 



Associative Language (Auditory) 



SKILL OBJECTIVE 



93 




SKILL EXAMPLE 



Chi Id wi II be able to tell 
physical^lld functional 
simi lari nUPand differences 
with auditory stinnilus only. 



INSTRUCTION 



one sweeps and one cleans 
furniture; mother uses both^ 
A dog house vs. house. Both 
to live in, but different 
occupants . 

10. Present two pictures that ai 
in same broad category, but 
have above-named categorica 
distinctions, e.g. scissors 
vs. knife; typewriter vs. 
crayon; fireman vs. police- 
man . ^ 

Child names similarities 
and di f ferences . 

11. Present three pictures same 
as above. 

12. Present two nouns aloud, 
having child tell how they 
are alike and different. 

13. Present two nouns aloud, 
having child tell how they 
are alike and different 

us '\q all of the above- 
natne categories. 



9' 



(Audi tory) 



SKILL EXAMPLE 



Chi Id will be able to tell 
physical and functional 
similarities and differences 
with auditory stiiDulus only. 



INSTRUCTION 



10, 



one sweeps and one cleans 
furniture; mother uses both. 
A dog house vs. house. Both 
to live in, but different 
occupants . 

Present two pictures that ar<i 
in same broad category, but 
have above-named categorical 
distinctions> e.g. scissors 
vs. knife; typewriter vs. 
crayon; fireman vs. police- 
man. 

Child names similarities 
and differences . 



11. Present three pictures same 
as above. 

12. Present two nouns aloud, 
having child tell how they 
are alike and different. 

13. Present two nouns aloud, 
having child tell how they 
are eiike and different 
using all of the above* 
name categories. 



91 



SUPPLEMENTAL IDEAS 



EH Guidelines (white pages) 
p. 35 



k2 



03 



Associative Language (Auditory) 



SKILL OBJECTIVE 



95 



SKILL EXAMPLE 



Given word auditorily, child 
will provide antonym and 
synonym. 

\ 



INSTRUCTION 



lA. Present 3 nouns aloud, same 
as above. 

15. Present k nouns aloud, same 
as above. 

16. Teach opposite concept, 
demonstrating in live 
situation if needed, e.g. 
on/off, up/down. 

17. Present picture of common 
adjectives or adverb, 
having child name antonym, 
e.g. happy/sad, far/near, 
dirty/clean. 

18. Present picture with 
accompanying descriptive 
sentence aloud, having 
child provide^ sentence 
meaning opposite, t^Q. 
the tree Is big. Now tell 
me a sentence that rneans 
the opposite. Pretend that 
this picture looks just 
th€ other way* 

19. Present sentence aloud 
only, having child pro- 
vide sentenca meaning 
oppos I te . 




(Audi to ry) 



SKILL EXAMPLE 



Given word auditorily, child 
will provide antonym and 
synonym. 




INSTRUCTION 



\k. Present 3 nouns aloud, same 
as above. 

lii. Present k nouns aloud, same 
as above. 

16. Teach opposite concept, 
demonstrating in 1 i ve 
situation if needed, e.g.' 
on/off , up/down . 

17. Present picture of common 
adjectives or adverb, 
having child name anlonym, 
e.g. happy/sad, far/near, 
di rty/clean. 

18. PrescnL picture with 
accompanying descriptive 
sentence aloud, having 
child provide sentence 
meaning opposite, e.g. 
the tree is big. Hcm tell 
me a sentence that means 
thf opposite. Pretend that 
this picture looks just 
the other way. 

19. Present sentence aloud 
only, having child pro- 
vide sentence meaning 
oppos ! te . 



SUPPLEMENTAL IDEAS 



DLM Opposite Pictures 

Mi Iton-Bradley 

Oppos ites and synonyms and 

space relation*^ cards 

Selma Herr workbooks 

Peabody Lang. Kits 

EH Guidelines (white pages) 

p. 



ii6 



Its 



03 Associative Language (Auditory) 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



03-02-03 

Child will be able to derive 
meaning from auditorily pre- 
sented clues, (Auditory 
Imagery) 



Given N^Jsual and auditory 
clues, Chi Id wi 1 1 be able 
to name object. 



97 



20. Teach synonym concept usinj 
live situatia* if needed, 
e.g. little/small/tiny, 

f ast/qu I ck/speedy . ^ 

21. Present picture of common 
adjective or adverb having 
child provide synonym, e.g 
closing/shutting* 

^2. Present picture with ac- 
companying descriptive 
sentence aloud, having 
child provide sentence 
meaning sjme thing, e.g. 
now you tell me another 
way of saying the same 
thing. 

23. Present sentence aloud 
only,^ having child pro- 
vide sentence meaning 
same. 

1. Present 3 noun pictures. 
Give clue aloud relating 
to only one picture, eg. 
comb/brush/apple. I am 
good to eat. What am 17 
Bicycle/wagon/car. I have 
two wheels. What am I? 

2. Present 5 noun pictures a 
above. Progress from obvl 
differences to subtle 
distinctions. 



ERLC 



/ 



\ 



(Auditory) 




Given visual and auditory 
c1ues» child will be able 
to name object . 



20. Teach synonym concept using 
live situation if needed, 
e.g. little/small/tiny, 
fa s t/qu i ck/speedy . 

21. - Present picture of conwion 

adjective or adverb having 
child provide synonym, e.g. 
closing/shutting. 

22. Present picture with ac- 
companying descriptive 
sentence aloud, having 
child provide sentence 
meaning same thing, e.g. 
now you tell me another 
way of saying the sc^ 
thing. 

23. Present sentence aloud 
only, having chl Id pro- 
vide sentence meaning 
same . 

1. Present 3 noun pictures. 
Give clue aloud relating 
to only one picture, e.g. 
comb/brush/apple. I am 
' good to eat. What anri 17 
Bicycle/wagon/car. I have 
two wheels. What am I? 



2. Present 5 noun pictures as 
above. Progress from obvioui 
differences to subtle 
distinctions. 




Selma Herr 

DLM Auditory. Imagery Tapes 
Peabody Kits' 

Inventory of Developmental 
Tasks (blue pages) p. 100 




03 



Associative Lan9ua9e 



(Auditory) 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



3. Present 8 noun pictures 
as above. 



Present k clues aloud, 
having child guess what 
you are talking about, e«< 
I am an animal . I live in 
the zoo. I have a long n# 
I have spots. What am 17 
I am a tool • I am made of 
wood and metal. I have a 
head. I pound in nails. 
What am 17 

5. Present 3 clues aloud, as 
above. Use all categories 
and concepts previously 
taught . 

6* Give child question con* 
taining 3 clues, having 
child guess object, e.g. 
what has k legs, you eat 
off of It, and It's flati 
e.g. who is wearing a 
green and blue shirt, 
glasses and has broitfn he I 

7. Give picture or word-car< 
(corresponding to reading 
skill) having child pr^ 
vide clues for class to 
guess word. 



ERIC 



(Auditory) 



SKILL EXAMPLE 



INSTRUCTION 



3. Present 8 noun pictures 
as above. 

k. Present h clues aloud » 
having child guess whot 
you are talking about, e.g. 
I am an animal . I I ive In 
the zoo. I have a long neck 
I have spots .>A)at am U 
I am a tool . 1 am made of 
wood and metal. I have a 
head. I pound in nails. 
What am I? 

5. Present 3 clues aloud, as 
above. Use all categories 
and cbncepts previously 
taught. 

6. Give child question con- 
taining 3 clues, having 
child guess object, e.g. 
what has legs, you eat 
off of It, and it's flat? 
e.g. who is wearing a 
green and blue shirt, 
glasses and has brown hair? 

7. Give picture or word*card 
(corresponding to reading 

skin) having child pro- 
vide clues for class to 
guess word. 



ERLC 



SUPPLEMENTAL IDEAS 



H«vc children present riddles 
to other children in class. 



PessMord game. 

Inventory of Oevelopiwntel 

Tasks (blue p«9««) P* 91 



\ 



00 



* 03 Associative Language lAuditory} 



SKILL OBJECTIVE 



0 



03-02-04 

Child can make verbal analo- 
gies progressing from simple 
analogies to increasingly more 
difficult ones. 



03-02-05 

Child can express ideas and 
concepts meaningfully. 



lOi 



ERIC 



SKILL EXAHPLE 



Given verbal absurdity, 
child win be able to tell 
what 's wrong. 



Chi Id can fill in verbal 
analogies presented aloud. 



Child can utilize descriptive 
words and describe events. 



Child can define words. 



8. 



1. 



2. 



3. 



INSTRUCTION 



Present verbal absurd i 
having chl Id tel I what 
^rong, e.g. Tommy's do 
drove down the street 
the car. It was so wi 
that day that the flag 
wasn't moving. 



dog says woof. 

cat says . 

chair is to 'jit cn. 

bed is to ^ . 

car is to drive 
bike is to 



A 
A 
A 
A 
A 

A ^ 

Christmas Is in winter 

July 4th is In . 

The ocean is deep. 
The bathtub Is ♦ 

Have child describe 
event, having class 
what it is, e.g. How 
4 peanut*butter sandw 
How to get ready for 
How to fry an egg. 

Have children relate s 
TV show or movie they* 
seen. 

Give child concrete 
having thm define word 
according to concepts 
learrMKi In this section 



(Auditory) 



SKILL EXAMPLE 



Given verbal absurdity , 
child will be able to tell 
what's wrong. ' 



Child can fill in verbal 
analogies presented aloud. 



ChUd can utilize descriptive 
words and describe events. 



Child can define wbrds 



LC 



1. 



3. 



INSTKUCTION 



Present verbal absurd ity, 
having child telJ what's 
wrong* «-g- Toiwny's dog 
drove down the street in 
the car. It was so windy 
that day that the flag 
wasn't moving. 

A dog says woof . 

A cat says . 

A chair is to sit cn. 
.A bed IS to ^ ■ 
A car is to dHve 
bike is to 



Christmas is in winter. 

July hth Is in . 

The oceafT is deep. 
The bathtub is 



Have child describe common 
event, having class guess 
what it is, e.g. How to maki 
a peanut-butter sandwich. 
Htm to get ready for school 
How to fry an egg. 

Have children relate story, 
TV show or movie they've 
seen. 

Give child concrete nouns, 
having them define w6rd 
according to concepts 
learned in this section. 



SUPPLEMENTAL IDEAS 



Peabody Ki t!r 

Bush S Giles, Aids to Psycho 
I inguistic Teaching . 



EH Guidelines (white pages) 
p. 203, pp. 5'»-62. 



EH Guidelines pp. 



Inventory of Developmental 
Tasks (blue pages) p. 89 
EH Guidelines (white pages) 
P. 206, 36- 



h6 



03 Associative Language (Auditory^ 



SKILL OBJECTIVE 



SKILL £XAMPLE 



INSTRUCTION 



Child can reach conclusion 
in problem-solving situation, 



ERIC 



Give child problem. Have 
him verbally describe way 
to sdlve, e.g. He^$ on the 
roof and his friend takes 
the ladder away. He comes 
to school and there's an 
iilephant in the classroom. 
His best friend steals a 
candy b^r from the drug-, 
store. 



10 



(Auditory) 



SKILL EXAMPLE 



Child can reach conclusion 
in problem-solving situation* 



INSTRUCTION 



Give child problem. Have 
him verbally describe way 
to solve, e.g. He's on the 
roof and his friend takes 
the ladder away. He comes 
to school and there's an 
elephant in the classroom. 
His best friend steals a 
candy bar from the drug- 
store. 



SUPPLEMENTAL IDEAS 



I EH Guidelines (white pages) 
p. 32, 33, 201. 

iPeabody Kits 
'Brainstorming" sections. 



10' 




03 Associative Language (Visual) 



The ability to draw relationships between concepts prcsentc 
categorical relationships and incongruities. Problem here 
context clues from pictures, classifying pictures into cate 
or graphs or organizing pictures into a story. 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTKUCTION 



03-02-06 

The Chi Id will be able to 
Ciassii'y and categorize. 



Child can match object to ob- 
ject, picture to picture, pic- 
ture to written words 



105 



ERIC 



Child can sort objects and pic 
tures according to categories 
(e.g. clothing, food, toys, 
imals, transportation, tools, 
furniture, buildings). After he 
demonstrates competence in 



Give child three objects, a5 
Ing him to match like objec4 

2. Give child five objects, asl 
ing him to match two like ot 
jects. 

3. Give the child one object w 
four pictures, having child 
match object to appropriate 
picture. 

I4. Give child four pictures, h 
Ing him match two that are 
a I i ke . ' 

5. Distribute picture cards. to 
children. Show separate pic 
tures to group; child with 
matching picture my have I 
Pictures should be of-dlffe 
ent types of the sartie objec 
e.g. rocking chair and desk 
chair. 

6. Have chi+d match wordcard t 
correct picture, given thre 
alternative pictures. 

7. Give child assorted objects 
with emphasis In one categc 
Have him select all objects 
belonging to designated cat 
gory (teach one category a I 
a time.) 



sua!) 



The ability to draw relationships between concepts presented visually. J^. ^'^fr^'^"^ 
categorical relationships and Incongruities. Problem here wll h.nder ^ f '^^^^^^ 
context clues from pictures, classifying pictures into categories, understanding maps 
or graphs^ or organizing pictures into a story. 



SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



Child can match object to ob- 
ject, picture to pictu're, pic- 
ture to written words 



Give child three objects, ask- 
ing him to match like objects. 

2. Give child fiv^ objects, ask- 
iT»g him to match two like ob- 
jects. 

3. Give the child one object with| 
four pictures, having child 
match object to appropriate 
picture. 



Give child four pictures, hav- 
ing him match two that are 
a 1 i ke . 

Distribute picture cards. to 
children. Show separate pic- 
tures to group; child with 
matching picture may have it. 
Pictures should be of differ- 
ent types of the same object, 
e.g. rocking chair and desk 
chair. 

Have child match wordcard to 
correct picture, given three 
alternative pictures. 



Child can sort objects and pic- 
tures according to categories 
(e.g/ clothing, food, toys, an- 
imals, transportation, tools, 
furniture, buildings). After he| 
^nonstrates competence In 

ERIC 



Bush and Giles, Aids to 
Psychol i nqui Stic Teach- 
ing pp. 83-107. 



1. Rhekus Activities 



DLM Word • 
domi noes . 



picture 



7. Give child assorted objects 
with emphasis In one category .J 
Have him select all objects 
belonging to designated cate- 
gory (teach one category at 
a time.) 



106 
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03 - Associative Lan§ua9e (Visual) 



SKILL OBJECTIVE 



T 



SKILL EXAMPLE 



03-02-07 ^ 

C^ild can make visual analogjei 
pro9ressing from siniple analo- 
gies to increasing by more k1 if 
ficult ones« 



03-02-08 

Child will be able to derive 
meaning frqm visually pres- 
ented clues . 




10.7 



Child can indicate correct pic- 
ture io complete a visual .anal- 
ogy. 



INSTRUCTION 



12. Using dittoed word groupsy 
ask the child to find the \ 
word that does not belong 
,with'the others / as in #9« 



Given visual incongruity« 
child will be able to mark 
errors. 



/ 



Present two pictures which 
relate, e.g. shoe and foot 
pen and paper, etc. Give t 
child one additional pictu 
to begirr'an analogy and a 
choice cf four pictures wi 
which to complete it, e.g. 
pictures of shown bl rd S c 
Present pictures of car , 
lake » garage ; tree and itr 
Child chooses. appropriate 
ture to complete analogy. 



Present pictures (on ditto 
with ''something wrong** W.g 
A clock numbered backwaN. 
A cowboy riding a kangaroo 
An arithmetic problem with 
wrong answer. 

Child marks errors or corr 
picture. 



I 



fisMal) 



ilo- 
dlf- 



SKILL EXAMPLE 



Child can indicate correct pic 
ture to complete a^ visual anal 
ogy. 



INSTRUCT lOH 



12. Using dittoed word groups, 
ask the child to find the 
word that docs not belong 
with the others, as in #9. 



Present two pictures which* 
relate, e.g. shoe and foot, 
pen and paper, etc. Give the 
child one additional picture 
to beginr'an analogy and a 
choice of four" /pictures with 
which to complete it, e.g. 
pictures of shown bi rd & cage . 
Present plc^tures of car , 
lake , garage , tree and street 



Given visual incongruity,- 
chitd will be able to mark 
errors. 



ERIC 



Child chooses appropriate pic 
ture to complete analogy. 



Present pictures (on ditto) 
with '^something wrong** e.g. 
A clock numbered backward. 
A cowboy riding 3 kangaroo. 
c^An arithmetic problem with th 
wrong answer. 
Child marks errors or correct 
picture. \ 

\ 



SUPPLEMENTAL lOEAS 



1. Dittoed Act 
Conimerc'i a i 



I.vi t ies . 
workbooks. 



Refer to objective, 
03-01-10. 



08 



^9 



03 Associative 



(Visual) 



SKI LL« Objective 



SKILL EXAMPLE 



INSTRUCTION 



03-02-09 . 

Child can exprisss ideas and 
concepts meaningfully using 
visual symbols. 



Ch>1d can utilize artistic and 
written description. 



ERIC 



109 



Present a series of writte 

sentences at child's readl 

level containing semantic 

punctuation absurd! ties » e 

tomy? ran away 

The meat was as tough as 

butter. 

The dog sang in the moon It 
Child marks or corrects er 



Present written statement 
child to'H lustrate, e.g. 
The train has five cars. 
The caboose at the end is 
The second car is the Ion; 
Johnny was sui*pris€d to fl 
* that his ^og hM had ' | 
pies in his closet, etc. 

2. Draw a picture with unrest 
action, e.g. 

A boy fishing and a skunk 
ting behind him. 
Ask the c^i1dren to draw 
picture showing what hap|> 

. Using same type of pictur 
above, ask child to write 
description of what happa 
nax^. 

. Show ifik blots, abstract 
ings» etc. 

eKild writes "It looks 
like . . . 



liSMl) 



SKILL EXMiPLC 



Child can utilize artistic and 
written description. 



INSTRUCTION 



2. Present a series of written 
sentences at child's reading 
level containing semantic or 
punctuation absurdities, e.g. 
ToMwy? r^n away 
The meat was as tough as 
butter/. 

The dog sang in the fnoonlight 
Child marks or corrects erfor 

/ 

1. Present written statement for 
child to'il lust rate, e.g. 

' The train has five cars. 
The caboose at the end is red. 
The second car is the longest. 
Johnny was surprised to find 
that his dog had had six jpup- 
pies in his closet, etc. 

2. Draw a picture with unresolved 
action, e.g. 

A boy fishing and a skunk sit- 
ting behind him. 
Ask the children to draw a 
picture showing what happenec. 

3. Using %mt type of picture as 
above» »sk child to write a 
description nf what happens 
next. 

k. Shw ink blots, abstract draw- 
ings, etc. 

Child writes 'Mt looks 
like . . . " 



SUPPLEMENTAL lOEAS 



4^- 



50 
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03 Associative vLanguage (Visual) 



SKILL O&JECTIVE 



SKILL EXAMPLE 



INSTfOICTION 



these areas, above categories 
may be broken down fui^ther» 
e.g. clothing: 

winter/sunnier. 



food: 

vegetables/f rui t. 



ERJC , 



ill 



8. Give child assorted noun 
pictures with emphasis in 
one category. Have him set' 
ect all pictures belonging 
to designated category. 

9. Use dittoed activities witi 
small pictures In groups o 
four with one or two unre- 
lated. Give directions: e. 
Color red^the thigs %#e can 
eat. 

Put a line under the ones^ 
mother uses to clean the 
house. 

10. Use dittoed activities wit 
small pictures or line dra 
Ings: 

Draw a line from each one 
its 'home: 



horse 

dog 

bird 

Indian 

fish 



11. Using dittoed picturest « 
the child to f iM the Ma- 
ture that 4oM not Mlong 
with the others » e.g. 



^t \ 
barn 
t#pee 
ffshbowl 



>r, saM» 
cup, wrench. 



visual) 



SKILL EXiMPLE 



these areas » above categories 
may be broken down fucther, 
e.g. clothing: 

winter/summer. 

food: 

vegetables/f rui t. 



ERIC 



8. 



9. 



INSTiOICTiON 



Give child assorted noun 
pictures with emphasis in 
one category. Have him sel- 
ect all pictures belonging 
to designated category. 

Use dittoed activities with 
small pictures in groups of. 
four with one or two unre- 
lated. Give directjons: e.g. 
Color red the thigs we can 
eat. 

Put a line under the ones 
mother uses to clean the 
house. 



[10. Use dittoed activities with 
small pictures or line draw- 
ings: 

Draw a line from each one to 
its'h< 



nest 

barn 

tepae 

ffshbcwl 

doghouse 



horse 

dog 

bird 

Indian 

frsh 



Using dittoed pictures, ask 
the child to f Ifid ttia pic- 
ture that doM not oalong 
with the othars» e.g* 

cup» wrench. j 



SUPPLEMENTAL IDEAS 



1. Instructo - flannel 
board aids. 

2. Instructo Classification 



3. 



Peabody Language Kits. 

OLM - Association Cards 
Ho tor Expressive 
Cards* 
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SKILL OBJECTIVE 



•03-01 

M wi 1 1 be able to name 
^le nouhs and verbs if or 
verbal or severely language 
yed child, follow this 
.. Jon concurrently with the 
.ptive language section) 



03-03-02 

CJKild will be able to produce 
phrases of increasing length 
and syntactic complexity « 



11 



SKILL EXAMPLE 



Child will have functional 
word cpre vocabulary • (use 
common nouns and verbs, as 
well as v^rds relevant to 
that child's environment). 
(All should be ptcturable.) 



50 



Child will be able to produce 
verb-noun phrases. 



INSTRUCTION 



2. 



3. 



1. 



1. Present objects for child 
name e.g. **spoon, what is 
this?** Child repeats. 
**Chai r - -what is this?'* th€ 
fade-out noun and present 
question oaly . 

Present action for child 1 
name e.g. **Eating - what « 
I doing?** Chi Id repeats. 

Present pictures (both 
action and noun) and have 
child name same as above. 
Al ternate . 

Using core vocabulary wort 
perform action with objeci 
At same time, say verb-noi 
phrase, e.g. kick ball - 
have child repeat action < 
phrase. 

Perform action with objeci 
ask child, "What do I do?* 
Child answers verb-noun, 
e.g. read book. 

Present noun picture and < 
child ''what do you do?** « 
drive car. 



3. 



ERIC 0 



the ability to use skills necessary to express ideas. Problem here wi 
tr syntax (grammar) » and using complete sentences. (See Auditory Assoc 


11 hinder a child in 
iation for conceptuijil 




SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


ige 

t 

EF 


Child will have functional 50 
wok d core vocabulary * (use 
convnon nouns and verbs, as 
well as words relevant to 
that child's environment). 
(All should be picturable.) 

\ 
\ 

\ 

Child will be able to produce 
verb-noun phrases. 


1. Present objects for child to 
pjame e.g. ''spoon, what is 

this?*' Chi Id repeats. 
••Chair - what is this?" then 
fade-out noun and present 
question only. 

2. Present action for child to 
name e.g. "Eating - what am 
1 doing?** Chi Id Repeats. 

3. Present pictures (both 
action and noun) and have 
child n^me same as above. 
Al ternate . 

1. Using core vocabulary words, 
perform action with object. 
At same time, say verb-noun 
phrase, e.g. kick ball - 
have child repeat action and 
ph rase. 

2. Perform action with object ar 
ask child, ''What do 1 do?** 
Child answers verb-noun, 
e.g. read book. 

3* Present noun picture and ask 
child **what do you do?*' e.g. 
drive car. 


d 

\ 
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03 Expressive Language 



LL object! 



SKI 



VE 



SKILL EXAMPLE 



INSTRUCTION 



Child will be able to produce 
adject I ve-noun phrases. 



1 



Child will be^abVe to produ< 
verb the nou^ phrases . 



Child will be able to use 
first person sentences. 



8. 



9. 




115 



Using core vocabulary %ion 
present object plus e^led 
-noun phrase, e.g. Happy 
baby. Have chiH repaart 
phrase . 



Present same objects and 4 
chl\4, *%hft is ItVthlM 
ansM^rs: adject I ve^noim,, i 
^.g. llttVe itog. 

♦ 

^.nesoMYt noun picture m ttU 
^rad\«ppte. 



Using core ^tmcabalmtv 
.pmsent .|>tctiire ifiUm ^$hm 
m^. cUmb the ^tMai 
the situ. Have chilli 



^nMeirt picture oakfng ^ah^ 
»Mi«t dto ^ do?" miM 
«isMars e.g. rlile theii^Hi 
Open the deor. 

Present sens objoets pXm 
action phrsse. e.g. *M Uh 
the^tf^Mhot dD^^Hsff** 
ehl M ^nsMars^ *M 4(ltrfc -tli 
ball." 



ra. Pveaatit 
^iiartfen 



"ths fpfcetiirs. 



• 


• 




SKILL EXAMPLE 


IMSTMICTION 


SUPPLENENTAL IDEAS 


5 

\ 


Child will be able to produce 
adject Ive-noun phrases. 

9 

Child will be abfe to produoe 
verb the noun phrases. 

Child will be able to use 
first person sentences. 

1 


k. Using core vocabulary words, 
present object plus adiectlvi 
-noun phrase, e.g. happy 
baby. Have child repeat 
phrase. 

5. Present sane objects and ask 

chlW, '^t Is Itf thlld 
^ansMers: adject Ive-nount 
«.g. Mtt\e ilog. 

6. Present noun i^lcrture Mklng 
chlM '•Wiat Is ft7"«vg. 
red «pp^e. 

7. Using core vecabulary iiwds , 
present picture plus :phrascu, 
e.g. cHnb the tree, drU* 
the m\\k. Have child repeat. 

8. Present picture asking child 
*Mi«t do ^ doT*' Chi \A 
ansMrs e.g. rlde^ the bike. 
Open the deor. 

9. Present sane objects plus 
action phrese, e.g. *M Iciok 
the ^tl^ediat do ^yew liot'' 
ChiMenewers, hFck the 
belle'' 

10. Pnamvt um abjaeti ani 

e.9. 1 draw the i»h>tifi«. ^ 

i 

1 

1 


Inventory of Developeentel 
Tasks (blue peges) p. 67. 
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33 Expressive Language 



SKILL OBJECTIVE 


SKILL EXAMPLE 


INSTRUCTION 


117 


# 

dhild will be able to use 
second-person prbnoun In 
sentence . 

Child will be able to uee pre- 

BfM t tt An /In Afi iMiW k*K t ffi# 
|K#aivivn \in9 on 9 unoerp Qdiinc 

next tOp In fror«t of, right, 
left, over). FoIIom next k step 
for each preposition; teach 
separately. 


11. Present same objects plus 
phrase: 

1 see the noun, what do you 
see? 

1 have the noun, what do 
you have? 

1 want the noun, vrhat do yc 
want? 

Child answers appropriately 

12. Present object and question 
alone. Child answers ap- 
propriately. 

13. Present objects and. action 
plus sentences using core 
verbs, having child imitati 
e.g. push car and say: "Tel 
m what 1 do. Say you push 
the car.'' Child Imitates. 

14. Present objects plus quest* 
Ions, having child answer i 
proprlately, e.g. 

"Tell M what 1 do?" 
"Tell m what 1 see" 
"Tel 1 me what t have" 

15. Pemonstrate spatial posltlc 
f wi vn oojecws enu 'ay pnrasi 

e.g. "on the box." Child 
1 iMltetes. 



SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



Child will be able to use 
second'person pronoun In 
sentence • 



Child will be able to Me pre 
position (In, on, under, behinc i 
next to. In front of, right, 
left, over). Follow next k stepi 
for each preposition; teach 
separately. 



lL Present same objects plus 
phrase: 

I see the noun» what do you 
see? 

I have the noun, vrhat do 
you have? 

I want the noun, what do you 
want? 

ehlld, answers appropriately. 

12. Present object and question 
alone. Child answers ap^ 
proprlately. 

13. Present objects and action 
plus sentences using core 
verbs, having child Imitate, 
e.g. push car and say: "Tell 
ne what I do. Say you push 
the car." Child Imitates. 

1<i. Present objects plus quest- 
Ions, having child answer ap- 
propriately, e.g. 
"Tell m what I do?" 
"Tel 1 m what I see" 
"Tell M what I have" 
Child says "you " 

15. Demnstrate spatial posltloni 
with objects and say phrase, 
e.g. "on the box." Child 
Imitates. 
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Expressive Language 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



0?-03-03 

C'i'ld will be ab]t to use the 
f --gative concept in expressive 
]<)nguage. 



Child will use not correctly 
in sentences. 



03-03-0* 

Child will demonstrate correct 
use of syntax. 



Child v^ill use subject/verb 
agreement using the verb to be 



ERIC 
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16. Place object and ask quest 
ion, "Where Is the noun?" 
Child answers appropriate! 

17. Sanie as above with picture 

18. Alternate pictures varying 
prepositions* Chi Id answers 
"Where Is the noun?" 

1. Present 2 noun pictures an 
say, "This is a noun. This 
Is not a noun." Child repe 

2. Present 2 verb or preposit 
pictures and say "Verbfng. 
Not verbing" or "Preposltl 
the noun. Not preposition 
noun." e.g. jumpijng. Not 

' Jumping. On the tiable. Not 
on the table. Child repeat 

3. Present one picture saying 
"Is the noun preposition/ 
verbing/adj.7" Child says: 
Noun is not... e«g. Is th« 
ball red? The ball is not 
red (or) Is the balloon ofi 
the table? The balloon is 
not on the table. 

1. Present action picture say 
ing, "The noun Is verbing. 
Child repeats, e.g. The be 
Is running. 

2. Present action picture say 
Ing "The noun Is ve^blng. 
What is the noun doing? 
Child answers. 



he 

live 



Xhlld will use not correctly 
Vn sentences* 



ect 



SKILL EXAMPLE 



\ 



Child will use subject/verb 
agreement using the verb to be 




/INSTRUCTION 



16. Place object and ask questr 
ion, ''Where is the noun?'* 
Child answers appropriately, 

17. Same as above with pictures, 

18. Alternate pictures varying 
prepositions-child answers 
"Where is the noun?" 

!• Present 2 noun pictures and 
say, ''This is a noun. This 
is not a noun." Child repeat! 

2, Present 2 verb or prepositior 
pictures and say "Verbing. 
Hot verbjng" or "Preposition 
the noun. Not preposition th< 
noun." e.g, jumping. Not 
jumping. On the table. Not 
on the table. Child repeats. 

3- Present one picture saying, 
"Is the noun preposition/ 
verbing/edj.?" Child says: 
Noun Is not... e.g. Is the 
ball red? The ball is not 
red (or) Is the balloon on 
the table? The balloon is 
not on the table. 

1. Preserit action picture say- 
ing, "The noun Is verbing." 
Child repeats, e.g. The boy 
Is running. 

2. Pr«ent action picture say- 
lag **The noun Is verbing. 
What i$ the noun doing? 
Child answars. 



SUPPLEMENTAL IDEAS 



Pedbody Kit, action pictures, 
magazine pictures^ Slinger- 
land, beginning reading 
pictures. 



Uo 



03 Expressive Language 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



Child will demonstrate 
subject/verb agreement using 
third-person pronouns. 
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3. Present action picture and 
question. What is the noun 
doing? 

k. Explain that ''are'' Is for 
more than one thing. Folio 
steps 1*3 with plural noun 
pictures u^ing only regula 
plurals^ e.g. dogs. 

3* Explain concept of past 
tense. Using same picture 
as above, follow steos 1*3 
The boy was running. What 
was the boy doing? ^ 

6. Explain he Is for boys, sh 
Is for girls, they Is for 
more than one person. Prm^ 
sent picture saying,. '*He t 
verbing, or she Is verbing 
Of they are, verbing. Who I 
verbing? Child answers. 
Alternate pronouns. ^ 

7. Present picture sayln9» He 
was verbing, slyt was verb! 
they were verbing. Who wM 
verbing. 

8. Present pictures and quest 
Ions. Randomly very pronon 
and tense required, e.g. 
What if verbing? Who m% 
verbing? 



— . — ™. ^ . . . 

> / \ ^ 
\ • ' . 
\ 

\ 

\ 

\ :. - - •• • 




SKriL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


✓ 

EF 


* 

thild will demonstrate 
subject/verb agreement using 
third-person pronouns. 


3. Present action picture and 
question. What is the noun 
doing? 

k. Explain that *'are** is for 
more than one thing. Follow 
steps 1-3 with plural noun 
pictures using only regular 
plurals, e.g. dogs. 

5. Explain concept of past 
tense. Using same picture 
as above, follow steps I-3: 
The Soy was running. What 
was the boy doing? 

6. Explain he is for boys, she 
is for girls, they is for 
more than one person. Pre-< 
sent Picture saying,. *'}le Is 
verbing, or she Is verbing, 
oi> they are verbing. Who is . 
verbing? Child answers. 
Alternata pronouns. 

?• Present picture saying, he 
was verbing, she was verbing, 
they were verbing. Who was 
verbing. 

8. Present pictures and quest- 
tons. Randomly vary pronoun 
and tense required, e.g. 
What Is verbing? Who was 
verbing? 

> 


/ 

Inventory of Developmental 
Tasks fbluA b 04 

122 • 
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03 Expressly* Language 



SKILL OtJECTIVE 



SKILL EXAMPLE 
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Child wM! demonstrate con 
rect use of tensing. - 



iNSTWICTtON 



9. Present pictures and quest* 
Ions using negative, e.g. 
Was he Jumping? Child says. 
He was not Jumping. Is she 
running? No» she Is not run 
ning. 

10. Present picture and say **Te 
me about the noun (or the 
nouns).'* Child uses correct 
verb, e.g. Tell me about th 
boy. The boy Is running. 

11. Present action picture and 
sentence *the noun verbs 
Child repeats, e.g. The 
bird fi:es. 

12. Present acttor picture ind 
sentence. **The noun verbs. 
What does the noun do?** 
Child answers. 

13. Present ectlon^ptcture and 
question. Child answers, 
e.g. What ^s the broom dc 
The broom sweeps. 

1^. Present action picture and 
sentences. The noun verbed, 
Child repeats. Use only 
regular verbs, e.g. The 
mother laughed. 




I 



0 






SKILL EXAMPLE 


INSTRUCTION 


SUPPLEHENTAL IDEAS 


EF 


* 

Child will demonstrate cor- 
rect use of ten&Ing. 


9. Present pictures and quest- 
ions using negative, e.g. 
Was he Jumping? Child says, 
He was not Jumping. Is she 
running? No, she is not run- 
ning. 

VO. Present picture and say "Tel 
me about the noun (or the 
nouns).'* Child uses correct 
verb, e.g. Tell me about the 
boy. The boy Is running. 

11. Present action picture and 
sentence 'the noun verbs." 
Child repeats, e.g. The 
bird flies. 

12. Present action picture and 
sentence. "The noun verbs. 
Whit does the noun do?" 
Child answers. 

13. Present action picture and 
question. Child ansMrs. 
e.g. What does the broom do? 
The broom sweeps. 

111. Present action picture and 
sentences. The noun verbed. 
CMI^ repeats. Use onTy 
ragi^r verbs, e.g. The 
mother laughed. 

I 


EH Guide Unas (white pages) 
p. 197. 

1 • 



03 Expressive Language 



SKILL OBJECTIVE 



SKILL EXAMPLE 
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INSTRUCTION 



15. Present picture and senteno 
and question: "The noun 
verbed. What did the noun d 
Child answers. Regular verb: 
only. 

16. Pictures and quest lon*What 
did the noun do? Child * 
answers. Regular verb only. 

17. Follow steps 1^-16, drlllln 
on Irregular verb past 
tensing. The following verb 
are suggested: 



take 


do 


see 


drink 


hit . 


cut 


throw 


wri te 


sing 


pound 


shut 


bring 


paint 


sit 


blow 


beglh 


fly 


drive 


eat 


go 


taste 


read 


com 


run 


fall 


plant 


hang 


find 


steal 





e.g. Today I /he/she verbs. 
Yesterday l/he/s)ie verbed 
(Irregular) • 

18. Present irregular verb pic- 
ture. Heva child uie verb I 
sentence, e.g. The men dro\ 
the car. 



I 



SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



15. Present p!cture and sentence 
and question: "The noun 
verbed. What did the noun do'" 
Child answers. Regular verbs 
only. 

16. Pictures and question-What 
did the noun do? Child 
answers. Regular verb only. 

17. Follow steps U-16, drilling Make flashcards with present 
on irregular verb past and past tense verb forms fo 
tensing. The following verbs both regular and irregular 
are suggested: verb conjugations. 



take 


do 


see 


drink 


hit 


cut 


throw 


wri te 


sing 


pound 


shut 


Irrlng 


paint 


sit 


blow 


begin 


fly 


drive 


eat 


go 


<fasle 


read 


come 


run 


fall 


plant 


hang^ 


find 


steal 





e.g. Today I /he/she verbs. 
Yesterday I /he/she verbed 
(irreguUr). 

18. Present Irregular verb pic- 
ture. Have child use verb In 
sentence, e.g. The man drova 
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the car. 
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Expressive Language 



SKILL OBJECTIVE 



SKILL EXAHPLE 



INSTRUCTION 



Child will demonstrate correct 
use of plurals. 




19. Present plural action pic 
ture and sentence. The 
nouns verb, thlld rapMts 
e.g. The boys run. Ute^ 
regular plurals only. 

20. Picture and senlenqe Mnd 
questions, e.g. The dogs 
bark. What do the dogs * 

21. Picture and question. Mm 
do the nouns da? Chi M 



ansMers. 



22. 



Picture jmd sentence, 
nouns Mierbed. Chi^d 
Use reguUr plurals en9y< 



23. #lctuna end sen^anoe p4iM 
quastton. What 4\4 the « 

do? Chi ld 



2k. Picture and questTon. UN 
did the nouns do? 

25. Follew steps 1*-23 for h 
regular plurals. The fbV 
lowing era suggested: 



Chalk 
righ 



HoMse 



Wife 

Kfilfe 

Thief 



Child 
Nrsen 

1!ooth 
Wolf 



SKILL EXAMPLE 



Child will demonstrate correct 
use of plurals. 



ERIC 



INSTRUCTION 



19. Present plural action pic- 
ture and sentence. The 
nouns verb. Child repeats, 
e.g. The boys run. Use 
regular plurals only. 

20. Picture and sentence and 
questions, e.g. The dogs 
baric. What do the dogs (^7 

21. Picture and question- What 



Ion. 

do the nouns do7 ChRd 
ansMers. 

22. Picture *nd sentence. The 
nouns verbed. ChUd r«peats 
Uae 'regular plurals only. 

23. f\^tum and sentence plus 
question. What ^Id the nouns 
do? Chil^d anvim%. 

2k. Picture and question. What 

did the nbuns do? 

/ 

25. Follow $*eps 1f-23 'for Ir- 
regular plurals. The fol- 
loMinf /are suggested: 



Chalk 
fi«h 



Mouse 



SUPPLEMENTAL IDEAS 



Make fiashcards with sin- 
gular picture on one side 
and 9lurai on other. 



Wife 

Knife 

Thief 



Tooth 
Wolf 



1<H 



Si 



03 Expressive Language 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



Child will be able to con- 
Jugate the verbs do and 
have. 



Child will be able to for- 
mulate wh questions, (who, 
what, %i^re, %tfhen, why) 



129 



26. Present Irregular plural 
picture-child uses word in 
sentence. 

27. Drill with flashcards and 
pictures: I have^we have^ 
you have, he/she has ^ they 
have • 

I do we do 

you do you do 
he/she does they do 



28. 




I don't 
You don't 
he/she doesn't 



We don't 
You don't 
They don't 



Explain - who is for people 
what is for things. Hold 
picture toward you and say 
"I see soiMthing/soMone 
verblng. Ask me what/who." 
e.g. I see someone easing. 
Ask ma who. Child asks-Who 
is eating? Teacher answers 
and shows picture. Teach 
who and what together. 
Repeat #28 for where, when, 
and why. 



SKILL EXAMPLE 



Child will be able to con- 
Jugate the verbs do and 
have. 



Child will be able to for- 
mulate wh questions. (%^, 
what, ¥^re, when, why) 




INSTRUCTION 



26. Present Irregular plural 
picture-child uses word In 
sentence. 

27. Drill with flashcards and 
pictures: I have^we have^ 
you have) he/she has ; they 
have. 

I do we do 

you do you do 
he/she does they do 

I don't We don't 

You don't You don't 

he/she doesn't They don't 

28. Explain - who Is for people, 
what Is for things. Hold 
picture toward you and say 
'*l see soM thing/someone 
verblng. Ask ma what/who." 
e.g. i see someone eating. 
Ask me who. Child asks-Who 
Is eating? Teacher ansiirers 
and shows picture. Teach 
who and what together. 
Kepeat #28 for where, when, 
and why. 



SUPPLEMENTAL IDEAS 



EH Guidelines (white pages) 
p. 199 
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Expressive Language 



SKILL 08JECTIVE 




SKILL EXAMPLE 



Child will be able to use 
comparative and superlative. 



Child wMI be able to use 
possessive pronouns (my, 
your, his, her, their, our) 



INSTRUCTION 



29. Explain concept of compara- 
tive and superlative. 

30. Present 3 pictures illus- 
trating comparatives 
regular forms. Uslng^ 
graded sizes, feellng^s* an< 
other adjective^ and advert 
e.g. tall, taller, tallest« 
ugly, uglier, ugliest, 
fast, faster, fastest, 
(dog) (Horse) (car) Drill 
on above, e.g.- 



This dog Is 
This dog is 
This dog is 
Vary order. 



little. 



the 



31. Present 3 pictures illus-- 
t rating Irregular compare* 
tive. Sl)me-'more*most (few) 
6oDd-better*best. Drill as 
above. 

32. Illustrate possersslon fn 
classrbom. e.g. This Is my 
desk. This is your book. 
This is her work* This Is 
their team. This Is our 
class. 

33* Drill using Uvm examples 
m4 approtriste ^uastlonse 
a.fe Whose class is this? 
Child sayst This is our 
class. Mhose coat Is that? 
That is her coat. 



SKILL EXAMPLE 



Child win be able to use 
oonfMratlve and superlative. 



Child win be able to use 
possessive pronouns (my» 
your, his, her, their, our) 




INSTRUCTION 



29. Explain concept of compara- 
tive and superlative. 



30. 



Present 3 pictures Illus- 
trating comparatives 
regular forms. Ustng 
graded sizes, feelings, and 
other adjectives and adverbs 
e.g. tall, taller, tallest, 
ugly, uglier, uglt/est. 
fast, faster, fastest, 
(dog) (Horse) (car) Drill 
on above, e.g. : 



31. 



32. 



33. 



little. 

_i 

the 



This dog Is 
This dog Is 

This dog Is 

Vary order. 

Present 3 pictures Illus- 
trating Irregular compare'* 
tlve. Some-more*most (few) 
Goo4-better*best. Drill as 
above. 

tllustrate possession In 
classroom, e.g. This Is my 
desk. This Is your book. 
This Is her work. This Is 
their team. This is ouf 
dees. 

Drill iis!fi« live examples 
mi4 appropriate questions, 
e.g^ Miose class is this? 
Child says. This is our 
class. Mioee ooet Is that? 
That Is her coet. 



SUPPLEMENTAL IDEAS 



Dittoes activities 
Cut and paste 

According to size and label 
Filling In blank with 
correct form. 



Valett Conceptual Skills 
EH Guidelines (white pages) 
p. 214 
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SKILL OBJECTIVE 
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SKILL EXAHPLE 



INSTRUCTION 



Whose room is that? That h 
their room. 



V 



SKILL EXAMPLE 



INSTRUCTION 



SUPPLEHENTAL IDEAS 



ERIC 



Whose room Is that? That Is 
thetr room* 



m 
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SECTION 



0^4 



Vi sual Perception 



Sub-sect ions . 



0! Vlsu^^l 01 bv- uminHtlon 
02 V i suo I Sequent I a i Memoi v 
0 V V I su i) C iosu re 



10 •M»iectlves 
b Objectives 
8 Objective*^ 



\ 
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\ 



0^ Visual Perception 

01 VIsuVil Oi sv f iininr^tion 

02 Visual Sequi^ntial Menoiv 
0^ VIsimI OJosure 



\ 

1 0 Ob ICC t i ves^ 
8 Object! ves 
8 Objective'" 
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Visual discrJmlnat 'on is the process of detecting differences in visually presented object 
words. It i_nvoUt5S the ability lo aifferentiate one object from another. 
Affect on achievement - child v;i 1 1 have difficulties ^classifying objects^ matching letters 



0^4 



VISUAL DISCRIMINATION 



SKILL OBJECTIVE 



C-*-01-or. Discrimination of 
3-D shapes, sizes and 

color : 

Chi Id wi It be able to 
match similar yi objects, 
shapes, and colors such as 
sn-all animal forms and 
geometric designs 



1^7 



,er|c 



SKILL EXAMPLE 



3. 



The student sorts colored 
blocks into piles that 
are the same. 
Give the chi Id a series 
'of buttons or blocks that 
are the same size and one 
that is not the same. 
H^ve the chi Id find the 
one that is different. 
Teacher selects a partic- 
ular object ^nd ask^ the 
child to select a similar 
object from a correspond- 
ing group. 



INSTRUCTION 



1. Matching small zoo animals 

2. Bead design: Copy or 
reproduce designs with bea< 
on a 'string or place shapei 
in varying patterns . 

3. Place pencil, clip, pen, 
stick, naif, and bolt on 
the table; present the chi 
with a second pencil, etc. 
and ask him to point out 
the other one that 'Mooks 

1 i ke thi s one \ 
h. Use geometric forms of woo^ 
plastic or tagboard. Have 
the child match by placing 
all the ones thot are the \ 
sattne shape together. 

5. Wooden puzzles with differ' 
e.« ' shapes and designs, 
(add CMP hook to top of eai 
puzzle piece) . 

Sorting act i.vi ties : Sort 
similar objects such as 
cliches, buttons, assorted 
paper, marbles, etc. *^:e 
real bal loons and he **? 
children match for co.or, 
shape, and size. Give a 
bal con as a reward for cor- 
rect response. 

6. Use empty cans with labels 
tn play store. Have the 
child sort by size, color^ 
content. Use plastic spoons 
forks, knives, dishes. 
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s the process of detecting differences in visually presented objects, forms, letterb, or 
ability to differentiate one object from another, 

child will have difficulties classifying objects, matching letters, discriminating word forms. 



ION 



:ts, 
as 



SKILL EXAMPLE 



3. 



The student sorts colored 
blocks into piles that 
are the^ame. 
Give the child a series 
of buttons or blocks that 
are the same size and one 

^^^^ "Q^ 

Have the child tmd the 
one that is different. 
Teacher selects a partic- 
ular object ^nd asks the 
child to select a similar 
object from a correspond- 
ing group. 



INSTRUCTION 




1. Matching small zoo animals 

2. Bead design: Copy or 
reproduce designs with beads 
on a string or place shapes 
in varying patterns. 

3. Place pencij , clip, pen, 
stick, nail, and bolt on ^ 
the table; prisent the chi\ld 
with a second pencil, etc.l 
and ask^iim to point out ! 
the other one that "looks 

1 ike this one.*' 
k 'Ise geometric forms of wood, 
lastic or tagboard. Have 
:he child match by placing 
, all the ones that are the 
same shape together. 

5. Wooden puzzles with differ- 
ent shapes and designs. 

(add cup hook to top of each 
puzzle piece) * 
Sort i ng act i vi t ies : Sort 
similar objects such as 
clothes, buttonbt assorted 
paper, marbles, etc. Use 
real balloons and have 
children match for coior, 
shape, and size. Give a 
baloon as a reward for cor- 
rect response . 

6. Use empty cans with labels 
in play store. Have the 
child sort by size, color, 
content. Use p^^otic spoons, 
forks, knives, dishes. 
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SUPPLEMENTAL IDEAS 



1 . 

2. 

3. 



5. 
6. 

7. 



10. 



11 



Attribute boxes 
Geo Shapes - Houghton 
Miff I in 

Cuisenaire Rods 
Puzzles 

- Cheves Part 2 ^ 

- Playskool Ti Ies 

- Metal Templates 

Blue Section - Pgs. 36, 3] 
Judy Geometric Forms 
Teacher prepares gadget 
board with extensive 
series of locks, latches, 
plugs, zippers, lever, 
and varied buttons and 
snaps of al I kinds . 
Pupi Is manipulative 
objects with increasive 
skill. 

Pupils can string beads 
and proceed to threading 
needles , ijuttons , 
macaroni bracelets, etc.* 
Pupils can sort varied 
tacks, pins, needles, 
small fish weights, etc. 
Use commercially made 
sewing cards. 
Have pupil string colored 
clothesp! ns von line in 
time contest with self. 
(Use 3*niinute egg timer.) 
Pair off with pupil of 
similar ability for speed 
contest in stringing and 
unstringing. Use beads 
to string, etc. 

oH 



Ql, V I SUAI^ DISCRIMINATION (CONTINUED) 



SKILL OBJECTIVE 



SKILL EXAMPLE 
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INSTRUCTION 



7. 



8. 

10. 
\\. 
12. 
13. 



15. 



Provide a box of cut paper 
shapcb , or colored sticks 
or blocks. S-lave the child 
sort by colors, shapes or 
size. Have the children 
use nested cubes or shapes 
to buiid with, fit them 
together, and also talk 
about the s i zes . 
Sullivan L.A. Readiness 
Lessons 4-6. 
Whitnan Sticker Posters 
Ideal - Form Boards (Shapes 
and s i zes) . 

Instructo Vis. CiscM-n. 
(Shapes and sizes) . 
Laiiri - Fit-a -Shape and Fit 
a*Group. 

Continental Press ''Visual 
Readiness" "Visaul Discrim- 
ination." 

Frost ig - Form Constancy 
OLH - Shapes Puzzles 
Try Tasks 1 and 2 



(CONTINUED) 



SKILL EXAMPLE 



INSTRUCTION 



r 

■' 



8. 

0 

10. 

n . 

12. 
13. 



15. 
16. 




Provide a box of cut paper 
shapes, or colored/sticks 
or blocks. Have the child 
sort by colors, shapes or 
size. Have the chlldrcr. 
use nested cubes or shapes 
to bui Id wi th , fit them 
together, and also talk 
about the s i zes . 
Sullivan L.A. Readiness 
Lessons '♦-6. 
Whitr^o Sticker Posters 
Ideal - Form Boards (Shapes 
and <\ 7es) . 

Instructo 3-D Vis. Disc 1^. 
(Shapes and sizes) . 
Lauri - Fit-a-Shape and Fit 
d*Group . 

Continental Press **Visual 
Readiness" "Visaul Discrim- 
ination.'* 

Frost ig - Form Constancy 
OLH - Shapes Puzzles 
Try Tasks 1 and 2 



SUPPLEMENTAL IDEAS 



12 



13 



Time pupi 1 in f i 1 1 ing 
and emptying pegboards 
including simple and 
abstract designs; 
reward pupi 1 fpr improving 
time performance. 
Make paper chains of 
color'^d strips, encourag- 
i ng the chi Idren to 
develop their our\ 
patterns . 



4 



Ok VISUAL DISCRIMIMATION 



SKILL OBJECTIVE 



^•1-02 

3-D Shapes: 

Chi Id wi 1 1 be able to 
:''atch the direction of 
predeternii ned object. 



SKILL EX/ LE 



14:. 




Teacher puts th e or four toy 
cars on table inting in the 
same directi^.i. One \% differ 
ent. Ask the child to find the 
one that is pointing in a 
different di recti on 

Teacher shows the child 3 or 
k geometric designs on a paper 
and asks which one is pointing 
in a different direction. 



INSTRUCTION 



1. Playskool - Cylinders 

2. Instructo 3-0 Visual Disc. 

3. Try Tasks - Kit 1 and 2 

k. Match buttons that are the 
same shape from an assort- 
ment of shapes. Later sort 
by bhape , size and color. 

5. Select two or three toy cars 
and place them in various 
positions on a table. Ask 
the child to ttell whether 
they are all going the same 
✓.ay or ask him to select the 
car that is going in a 
different direction. After 
many experiences with real 
objects, similar exercises 
can be dc^e with pictures; 

e .g. 

6. Geometrfc forms : Present * 
three wooden blocks and one 

• cylinder; pupil points out 
j the one that is different. 
Repeat with triangles, 
spheres, and rectanqles. 
f. On blackboard, draw a series 
of stick figures In various 
positions. Hake twp the saw 
and have the child identify 
the two that are the same. 
Have the child tell wt^y the 
others are different. 
). Hirror patterns are a more 
complicated form of showing 
reversals and rotations. 



SKILL EXAMPLE 



Teacher puts three or four toy 
cars on table pointing in the 
same direction. One i^ differ 
ent. Ask the child to find the 
one that is pointing in a 
di f fcrent di rect ion 

Teacher shows the child 3 or 
k geometric designs on a paper 
and asks which one is pointing 
In a' different direction. 




INSTRUCTION 



1. Playskool - Cylinders 

2. Instructo 3-D Visual Disc. 

3. Try Tasks - Kit 1 and 2 

k. Match buttons that are the 
same shape from an assort- 
ment of shapes. Later sort 
by bhape, size and color. 

5. Select two or three toy cars 
and place them in various 
positions on a table. Ask 
the chi Id to tel 1 whether 
they are all going the same 
.vay or ask him to select the 
car that i s going in a 
different direction. After 
many experiences with real 
objects, similar exercises 
can be done with pictures; 
e.g. 

6. Geometrrc forms : Present 
three wooden blocks and one 
cylinder; pupil points out 
the one that is different. 
Repeat with triangles, 
spheres, and rectangles. 

7. On blackboard, draw a series 
of stick figures In various 
positions. Make two the same 
and have the child identify 
the t%#o that are the same. 
Have the child tell why the 
others are different. 

8. Mirror patterns are a fnore 
complicated form of showing 
reversals and rotations. 



SUPPLEMENTAL IDEAS 



2. 



3. 



Use Playtiles for making 
designs that child can. 
dupl i cate . 

Use Pegboards for making 
designs that student can 
dupl i cate . 

Rubber-band designs. 
Have the chi Id copy 
geometric configurations 
with colored rubber bands 
stretched between ri:)ws 
of nai 1 s on a board . 
See eiue Section (p.'43). 
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Ok VISUAL DISCRIMINATION (CONTINUED) 



SKILL OBJECTIVE 



SKILL EXAMPLE 



ERIC 
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ION (COWTIMUEP)^ 



SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



8. (Continued) 

Before using paper and 
pencil designs, use parquetr^ 
sets, pegboard designs, 
mart>1e boards or blocks. 
For instance, place a marble 
in the top left corner of a 
marble board and place a 
mirror upright half way 
acr6ss the board so the 
reflected marble will be 
seen in the top right corner 
When the child can complete 
mirror patterns without the 
aid of a mirror, use double 
mirror patterns. The same 
principle may be illustrated 
by making an inkblot in the 
corner square of a paper, 
then folding the paper so 
th^ ink makes a mark in the 
corresponding square on the 
other half of the page. Hora 
details on mirror patterns 
and exercises are available 
in Frostig*s Manual - Pages 
1*9-1^0. 

g. Object differentiation : 

"Point out the doll in front 
of the house.'* *'Point out 
the toy picture on the well 
in the playhouse.** "Point 
out the big house on the 
hill across the street.** 




1. Ideal Parquetry Shapes 

2. Cuisenaire Rods 

3. Colored blocks and beads 
^. ttlue Section \^ 

Pg. 36, 39. • \ 

3. EDL Controlled Reader \ 

6. Have child look ^or 
variations in patterns 
of leaves, plants, 
flowers, clouds. 

7. Whitman publ ishes a 
book **Bui1d With Shapes*' 
which is a creati>^ 
stencil book. Cost - 29< 
Witman >*Sticker Fun Books 
are also good for matchin 
shapes. 

8. Art : Give the chWd a 
picture with shap^^s. 
Cut shapes of color and 
have th^ chi Id paste 
the shape of color 
over the matching one. 
on the original picture. 
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0<t VISUAL DISCRIMINATION (CONTINUED) 



SKILL OBJECTIVE 




14? 



SKILL EXAMPLE 



INSTRUCTION 



10, Verbal description : 

Use picture books, nature- 
walks, s] ides, etc, , and 
have child point to "the bi 
on the leaf," "the blrd^ in 
the sky," etc, ^ 

11, Sul 1 ivan^ L,A, Readiness 
Lesson 2-5, 

12, Packet from Resource Area. 

13, Peabody Kit, P Level 

\k. Colors (Spanish and Engl is 

15, Continental Press "Visual 
Readiness*' 

16, Instructor Color Charts 

17, Ideal - 2-Dimenslonal Colo 
block designs 

18, Cut pictures of objects th 
are a solid color. Have a 
child sort all the picture 
thai are the same shape or 
size and place together. 

19, Work on a flannel board, to 
show like colors.. _One 
suggestion is to cut a 
house in each of several 
colors, Use felt figures c 
the same colors placing tti 
ones under the. house that 
are the same color as the 
house . 
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SKILL EXAMPLE 



INSIST I ON 



SUPPLEMENTAL ►OEAS 
— — r— 7- " 



ERIC 



10, 




y and 
**the bug 
Ird In 



11. 

12. 
13. 

15. 

.16. 
17. 

18. 



19. 



Verbal deScript\on 
Use picture bookie, nature 
walks, slides, et 
have chi Id point t 
on the leaf/' ''the 
the sk/," etc, 

Sullivan L-A. ReadlnesV 
Lesson 2-5, 1^ 
Packet from Resource Area 
Peabody Kit, P Level 
Colors (SpanI sh and English) 
Continental Press ^'Visual 
Readiness" 

Instructor Color Charts 
Ideal - 2-Dimcnslonal Color 
block designs 

Cut pictures of objects that 
ar« a solid color. Have a 
child sort all tne pictures 
that are the same shape or 
sire and place together. 
Work on a flannel board to 
show like colors. One 
suggestion is to cut a 
house in each of seve al 
colors. Use felt figures of 
the same colors placing the 
ones under the house thai 
are the same color as the 
house. 



Ol»'~ VISUAL DISCRIHINATION 



SKILL OBJECT I Vl 



ERIC 
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SKILL EXAMPLE 



m 


\ 
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4 




SKILL EXAMPLE ' 


INSTRUCTION 


SUPPLEMENTAL l,OEAS 


- 

EF 


« 


iQ, Describe an object or the 
clothes' of a child In the 
grou|> and then have the 
children find all the things 
in the room that are the 
same color, shape, or size. 
Make a design on a peg- 
board with colored pegs. 

21. Have "the child reproduce 
the design on his board, , 
using the correct colors, 
s i zes or shape . 

148' 
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oil VISUAL DISCRIMINATION 



SKILL OBJECTIVE 



SKILL EXAMPLE 



04*01-03 Discrimination 
of 2-D shapes » sizes and 
color. 

Chi Id wi IV be able to mate i 
similar 2-D shapes, object 
and colors such as picture! 
of animals* geometric 
designs and color cards. 
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Give the child a card with 
12 geometric designs on it 
Present single par^ with 
a geometric form and have 
the child match the two. 
Use the same procedure 
for pictures of animals 
and color chips. 
Give child a set of flanne 
board objects. Have him 
match objects placed on 
board by teacher. 
Using pictures of animals 
and environmental objects^ 
The child will be able to 
match those that go to* 
gether. 



INSTRUCTION 



1. Continental Press "Visual 
Discrimination.'* 

2. Geometric Inserts - Creati 
Playthings \ 

3. Cut pictures of objects ,th 
are a solid color, men ha 
a child sort all the plctu 
that are the same color Nan 
place together. ^ 

k. Color a picture from a col 
bool^. Cut another copy of 
the same picture apart and 
have the chi Id bui Id the 
picture by matching the 
shapes. 

Puzzles that have definite 
figures in them so the chl 
can work with you In ttfe 
following manner: 
(a) Have the child look ci 
fully at the picture I 
tell you about It befc 
taking it apart. Then 
have him begin worklnf 
it by helping him see 
the color background, 
the color or shape of 
the figures so he loot 
for pieces thit separi 
out the figure from t\ 
background • 

5. Magazine Picture match. 

6. Class differences: Present 
a series of different*slz4 
and colored pictures;' prei 
a duplicate and have pupil 
point out the match. 



^ 

- 

TION 






SKILL EXAMPLE { 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


a 

mtc 
ect 

lurei 

\ 

\ 

E 


1. Give the child a card with 
12 geometric designs on It 
Present single car<^ with 

a geometric form and have 
\ the child match the two. 
Use the same procedure 
for pictures of animals 
and color chips. 

2. Give chl^ld a set of flanne 
board objects. Have him 
match objects placed on 
board by teacher. 

3. Using pictures of animals 
and environmental objects^ 
The Chi Id wi 11 be able to 
match those that go to- 
gether. 


1. Continental Press "Visual 
Discrimination." 

2. Geometric Inserts - Creative 
Playthings 

3. Cut pictures of objects that 
are a solid color. Then have 
a child sort ^11 the picture 
that are the same color and 
place together. 

k. Color a picture from a color 
. book. Cut another copy of 
the same picture apart and 
have the child build the 
picture by matching the 
shapes . 

Puzz'^s that have definite 
figures in them so the child 
can work with you in the 
following manner: 
(a) Have the child look care 
fully at the picture and 
tell you about it before 
taking it apart. Then 
have him begin working 
it by helping him see 
the color background, 
the color or shape of 
the figures so he looks 
for pieces that separate 
out the figure from the 
background* 

5. Hagazlne Picture match. 

6. Class differences: Present 
a series of dif ferment-sized 
and colored pictures; presen 
a duplicate and have pupil 
point out the match. 


: 
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Qlj VISUAL DISCRIMINATION 



SKILL OBJECTIVE 
— S 



SKILL EXAMPLE 
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lERJC 



INSTRUCTION 



/ 



6. (Continued) 

Extend exercise with dif- 
ferent doils, blocks, toy 
cars, marbles, coins, boo 
etc. 

7. Size differentation: 
Present series of i'^cntic 
designs, nufl>b«rs, lett 
with one smaller or larg* 
than the others. 

8. Place many shapes on the 
flannel board. Have the 
child rearrange the shape 
to make rows of shapes th 
are the same size. Be sur 
to have more than one siz 
of each shape. , 

9. Mount various geometric 
shapes, pictures of fami ] 
pbjects on strips of tag- 
board. Hake separate taf^ 
with the same objects^ 
forms. Have the chtld mat 
the single object to thof 
on the stieet . 

10. Use parquetry blocks and 
have the child wor^ the 
design on top pf a paper' 
design by matching the si 
of the blocks or piece 
The next step is to work 
the design beside the 
pattern. 



• 

lATION 






SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


- 

ER 


* 

r 
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6. (Continued) 

Extend exercise with dif- 
ferent dolls, blocks, toy 
cars, marbles, coins, books, 
etc . 

7. Size di f ferentat ion : 
Present series of identical 
designs, numbers, or ietlTers 
with one smaller or larger 
than the others. 

8. Place many shapes on the 
flannel board. Have the 
child rearrange the shapes 
to make rows of shapes that 
are the s^me size. Be sure 
to have more than one size 
of each shape. 

9. Mount various geometric 
shapes, picture-, of familiar 
pbjects on strips of tag- 
board. Make separdte cards 
with the same objects or 
forms. Have the child match 
the single object to those 
on the sheet . 

10. Use parquetry blocks and 
have the child work the 
design on top of a paper 
design bv nfiatching the size 
of the blocks or pieces. 
The next step is to work 
the design beside the 
pattern. 
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. ok VISUAL DISCRIHINATION 



SKILL OBJECTIVE 
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SKILL EXAMPLE 



ERIC 



IINATIOI 


1 




SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 




• 


11. Make letters of various 
sizes. Have the child sort 
by sizes. 

12. inlaid puzzles that have 
items to match in pairs. 
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0^ VISUAL DISCRIHINATION 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



lU-OI-O* 

2-D shapes 



The chi Id wi 11 be able 
match the direction of 
predetermined design. 



to 

a 



The child can recognize de- 
signs, color and shapes when 
presented in another form or 
di rect ion. 



Continental Press - 
Vi sual DI scrimi nation 
Level one Exercises 3"tl 
Frostig - Perceptual 
Constancy 

Ask the child to name 
objects from the surroundir 
environment that are: roumi 
square, rectangular, oval, 
or triangular. 
Compare the size of t .o 
pictured objects to their 
size in real life. 
Develop tactile perception 
by having the child select 
similar objects from a 
fee ley box. 
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ION 



SKILL EXAMPLE 



to 



The child can recognize de- 
signs, color and shapes when 
presented in another form or 
direction. 



INSTRUCTION 



1., Continental Press - 
Visual Discrimination 
Level one Exercises 3-11 

2. Frostig - Perceptual 
Constancy 

3. Ask the child to name 
objects from the surrounding 
environment that are: round, 
square, rectangular, oval, 
or triangular. 

k. Compare the size of t -o 
pictured objects to their 
size in real 1 i fe. 

5. Develop tactile perception 
by having the child select 
similar objects from a 
fee ley box. 



SUPPLEMENTAL IDEAS 



Frosting - Position in space^ 
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0^ VISUAL DISCRIMINATION 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



0' -01-05 



The child will be able to 
distinguish an object from 
lis surrounding background, 

The child will be able to 
fix his attention on one 
stimulus . 



The child is presented with 
a picture which contains 
hidden objects and is asked 
to find the objects . 
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1. Frostig, Figure ground. 

2. Finger trace pupils, parent 
etc. in foreground and back 
ground of pictures. 

3. Use picture books, nature 
walks, slides, etc. and ha\ 
the child point to the **bu< 
on the leaf," '*the bird in 
the sky, etc.'* 

h. Form di fferentiat ion : "poir 
out the square things in tt 
room, round things, triangi 
etc.'^ 

5. Onaw outlines of several 
geometric figures superimp< 
upon each other. Ask the cl 
to outline, trace the buun< 
arles pf each f igure^ 

6. Firming shapes in pictures 
Fitio all the round objects 
or designs In a picture. 
Find all the square object! 
etc. 

7» Finding missing parts. Use 
pictures from magazines an( 
cut off functional parts oi 
the pictures. The child fji 
and fills in the missing p^ 
fro^n a group of missing pdi 











SKILL EXAMPLE 


INSTRUCTION 


SUPPLEHENTAL IDEAS 


7 


The child is presented with 
a picture which contain6 
hidden objects and is asked 
to find the objects. 

ERIC 1 


1. Frostig, Figure ground. 

2. Finger trace pupils, parents, 
etc. in foreground and back- 
ground of pi ctures . 

3. Use picture books, nature 
walks, slides, etc. and have 
the child point to the "bug 
on the leaf," "the bi rd in 
the sky, etc." 

Form differentiation: "point 
out the square things in this 
room, round things, triangula 
etc." 

5. Onaw outlines of several 
geometric figures superimpose 
upon each other. Ask the chil 
to outline, trace the bound- 
aries pf each figure. 

6. Finding shapes in pictures. 
Find all the round objects 
or designs in a picture. 
Find all the square objects, 
etc. 

7. Finding missing parts. Use 
pictures from magazines and 
cut off functional parts of 
the picture*^. The child fjnds 
and fills in the missing part 
from a group of missing parts 


1. Find puzzles in children*! 
books where i terns are 
hidden in the picture 

and the child finds them. 

2. Parequetry blocks. 

3. Peg board patterning. 

r, 

d 
i 
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O^^V^AL DISCRIMINATION 



SKILL OBJECTIVE 



C^-01-06 

Hatching upper case letters 
nnd numbers: _ 
Child will be able to match 
capital manuscript letters 
and numbers. 
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ERIC 



SKtLL EXAMPLE 



Show the^-child the bn a ' 
piece xxf paper and then have 
him select the same' number 
from a box of cut out numbers. 

Have the child-matcn a number 
5 with another in a series of 
numbers 1 7 5 9- 

Use alphabet flash cards and 
have the child fitid the letter 
on the chart or on the 
alphabet strip in the room. 



INSTRUCTION 



2. 
3. 

5. 
6. 



8, 

9. 
10. 
11 . 

12, 
13. 



Whitmans ABC Sticker Books 
ABC Lotto 

Dot to Dot Exercises 
Continental' Press - Visual 
React! ness 

Michigan Tracking Program 
Continental Press - 
Likenesses and Differences 
Instructo Flannel Board 
Numbers 

Flash Card Numbers 
Number Bingo 
N'-nber Lotto 
CneatTve Playthings 
Number Inserts 
Sandpape'^ Numbers 
Gross motor activities and 
kinesthesis are beneficial 
In establishing differences 
in forms and numbers. Make 
out'llne of the number with 
rope on the floor. Ask him 
to walk along the edge of 
the rope to learn the shape 
of the number. Then make 
two numbers and have him 
walk them to see the patter 
is different. This will he] 
when a child reversed the 
directions of numbers. 



:ch 



SKIIL EXAMPLE 



Show the child the ftS on a 
piece of paper and then have 
him select the same number 
from a box of cut out numbers. 

Have the chi Id'^atcn a numt>er 
5 with another in a series of 
numbers 1 7 5 9. 

Use alphabet flash cards and 
have the child find the letter 
on the chart or on the 
alphabet strip in the room. 



INSTRUCTION 




1 . 
2. 
3. 
k. 

5. 
6. 



8. 

9. 
10. 
11 . 

12. 
13. 



WhitJTian's ABC Sticker Books 
ABC Lot,to 

Dot to Dot Exerci ses , 
Continental Press - Visual 
Reacli ness 

Michigan Tracking Program 
Cont i nental Press " 
Likenesses and Difference^ 
Instr-jcto Flannel Board 
Numbers 

Flash Card Number^ 
Number Bi ngo 
Nt'nber Lotto 
Cneative Playthings 
Number Inserts 
Sandpaper Numbers 
Gross motor activities and 
ki nesthes i s are beneficial 
in establishing differences 
in forms and numbers: Make 
ouMine of the number with 
rope on the floor. Ask him 
to^alk along the edge of 
the rope to lear.» the shape 
of the number. Then make 
two numbers and have him 
walk them to see the pattern 
is different. This will help 
when a child reverses the 
directions of numbers. 



SUPPLEMENTAL IDEAS 



1 . Whi tman's ABC Stenci 1 



2. 
3. 

k. 

5. 

6. 
7. 

8. 
9. 



10. 



1)0 



Box 

Preston Touch ing .Numbers 
Control led Reader 
Blue Section - Pg 
Michigan Tracking 
Visual Di scri mi nation 
Sandco^ited Idttirs 
Overhead projector 
us i ng cut outs 
Alpha One 

Form d i f f erentat ion : 



"Point 
th i ngs 
"Point 
th i ngs 
"Point 



out the square 
in this room." 
out the round 
in this box." 
out the triangular 
shaped objects on the 
shelf," etc. 
Traci ng : Trace two- 
and three-ditmens ional 
forms with fingers. 
Trace objects on paper. 
Use stencils to trace 
designs. Shade or Color 
both the figure and the 
background . Copy 
pictures and designs. 
Watch olhers copy and 
trace and tffen finger 
trace the i r work . 
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J 04 VISUAL OlSCRIHlNATION 


* . ' c ' 

1 \ 


SKILL OBJECTIVE 


SKILL EXAMPLE 


INSTRUCTION 


• 

ERIC 0 


• 

• 

i 


1^. Make the numbers on tagbodr< 
by glueing pipe cleaners on 
in the shape of the number. 
Have the child go over the 
shape several time<^ to get 
the feel of the number. Thei 
have him locate the same * 
number on the chalkboard or 
paper . 

15. Drawing the numbers in clay 
pans will help the child* 
learn the "feel*' of making 
the number. (A clay pan is 
made by using a foil pie pa 
or box lid and spreading 
molding clay in the bottom. 
Play games that use numbers 
so the child learn to rccog 
ize them without counting t 
sequence up to the number 
posi tion. 

16. Use flannel board numbers ai 
have the child match his 
number to the one on the bO( 

IJ . Make individual numbers on 
tagboard. Hatch by placing . 
'of one number in a stack, 0 
two numbers on a chart. 

18. Use Playskool's Count From 


to 2 • Have the child match 
numbers that are the same. 

■ 



T 



ON 



SKILL EXAMPLE 



mSTRUCTION 



15. 




16 



17 



18 



Make the numbers on tagboard 
by glueing pipe cleaners on 
in the shape of the number. 
Have the child go over the 
shape several times to get 
the feel of the number. Then 
have him locate the same 
number on the chalkboard or 
paper . 

0 r aw i nj the_ xiumber-s i rr ary 
pans will help the child* 
learn the "feel" of mak/'ing 
the number. (A clay pari is 
made by using a foil pie par 
or box lid and spreading 
molding clay in the bottom.) 
Play games that use numbers 
so the child learn to recogn- | 
ize them without counting the 
sequence up to the number 
posi t ion . 

Use flannel board numbers and 
have the child match his 
number to the one on the board 
Make individual numbers on 
tagboard. Match by placing all 
of one number in a stack, or 
two numbers on a chart. 
Use Playskool '5 Count From 1 
to 2^. Have the 



SUPPLEMENTAL IDEAS 



numbers that 



Chi Id match 
are the same. 
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Ok VISUAL DISCRIHIHATION 



SKILL OUECTiVE 



SKILL EXAMPLE 



INSTRUCTION 



J4-:01-07 

Discrimination of direction 
of numbers' and lower case 
\ letters. 

Child wM 1 be able to match 
lv)wer case manuscript 

4e^ters. 

Child will be able to match 
numbers and lower case 
letters when thei r 
direction or shape is 
arcted- 




Give child a number or 
letter. Hdve him select the 
ident ical/ number or numbers 
which is facing the 
Identical direction from a 
group . 

6 99669 

7 LL7LL 

m nuwmv 
P qgbdp 

Use alphabet flash cards 
and have the child find 
the same letter on a chart 
or on the alphabet strip in 
the room. 



1 • Frostig - Position 



ex. 
ex. 



7. 
8. 

9- 
10 
11 

12, 



13. 



15 



16 



1-11 - 
12-25 



reversal s 
- position 
detai Is 

Exerci ses . 



Space, 
of 



Pegboards 
Dot-to-Dot 
IDT, p.i*3. 

Whitman's ABC Sticker Books 

Michigan Tracking Program 

Sypbol Tracking 

ABC Lotto r 

Continental Press 

Vi'^'jal Readiness 

Flannel Board Activities 

Skill Sheets 

Laver-Bloser 

Stencils may be used to help 
the child trace and see the 
shapes of letters . 
Make letters on tagboard by 
glue.Ing pipe cleaners to the 
board. • 

Have the child go over the^ 
tetters with his finger as 
he says the name. Then let 
match these to letters on 
paper. 

Use alphabet flash cards ami 
have* the child find the samfi 
-letter on a char^ or oft tbe- 
alphabet strip in the room. 
Make the letters on paper wl 
dots and let the child join 
the dots to make the letters 
These may be placed under 
era sab 1 c f tftcy can be 

fc^'uHecl . 



SKIIL EXAMPLE 



Give child a number or 
letter. Have him select .the 
identical number or numbers 
which is facing the 
identical Jireclion from a 
group. 

6 99669 

7 LL71L 



m 



nuwinv 
qgbdp 



Use alohabet flash 
and have 'the chi 1 d 
the same letter on 
or on the alphabet 
the room. 



cardb 
find 
a chart 
strfp in 



INSTRUCTION 




1 . Frost ig - Posi t ion 



3. 



7. 
8. 

9. 

10. 
H, 
12. 



13. 



li*. 



15. 



16. 



I n 



Space, 

of 



ex.: 1-n - reversals 
ex. : 12-25 " posi t ion 
detai 1 s 

Pegboards 

Dot-to-Dot Exercises. 
IDT, p. '♦3. 

Whitman's ABC Sticker Books 
Michigan Tracking Program 
Sypbol Tracking 
ABC Lotto 
Continental Press 
Vi^'jal Readiness 
Flannel Board Activities 
Skill Sheets 
Laver-Bloser 

Stencils may be used to help 
the child trace and see the 
shapes of letters . 
Muke letters on tagboard by 
gluc.Ing pipe cleaners to the 
boar d . 

Have the child go over the 
letters with his finger as 
he says the name. Then let him 
match these to letters on 
paper . _--^^r^ 
Use 3'phabei^4a5tr^rds' and 
^^vc^^thc child find the same 
letter on a chart or on the 
alphabet strip in the room. 
Make the letters on paper with 
dots and let the child join 
the dots to make the letters 
These may be placed undlsr an 
erasable film so they can be 
re-used . 



SUPPLEMENTAL IDEAS 



.Whitman's ABC Stencil Box 
.Preston Touching numbers 
.Michigan Tracking 

Vi sual Di scr i mi nat ion 
.Frostig - Perceptual 

Constancy 
.Alpha One 
.Sand Boxes 

.Overhead Projector using 
cut outs. 

.Sandcoated letters . 



161 
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Ok VISUAL DISCRIH1NA1 ION \ 


SKILL CkJJECTIVE * ^ 


^ SKILL EXAMPLE 


INSTRUCTION 


• 

ER?C 0 


i 


17. Hav*' the child make the lfett< 
in clay by rolling out a 1on< 
string and you shape the let! 
for him. then "have'4Uni go 
over the letter with his 
finger to learn the shape. 

18. Paper ^xercises where the 
chil|;i separates a certain 
letter in a line'of letters 
by circling the same one as 
thp beginning letter . 

mc(b)odeg0 

Match letters that are the 
same shape from assorted 
materials such as tagboard^ 
sandpaper, newspaper, plasti( 
construction paper and wood • 
Also'a variety of, colors. 

19. Primary differentiation: 
Pfesent design, number, or 
Jetter series, with one 

di f ferent . 

20. Rotation: Symbols are identii 
hut one is rotated for 
identification. ^ 

166 
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SKILL EXAMPLE 



INSTRUCTION 



17. Have the child make the letterp 
in clay by rolling out a long 
string jnd you shape the letter 
for him. Then have him go 

'over the letter with his 
finger to learn the shape. 

18. Paper exercises where the 
child separates a certain 
letter in a line of letters 
by circling the same one as 
thp beginning letter. 

c (b) o d e g © 

Match letters that are the 
same shape from assorted 
materials such as tagboard, 
sandpaper, newspaper, plastic, 
construction paper and wood. 
Also a variety of colors. 

9. Primary di f ferent/iat ion : 
Present design, number, or 
letter series, Wi t^ one 
different. 
20. Rotation : Symbols are identicajl 
but one is rotated for 
identification. 



SUPPLEMENTAL IDEAS 



166 
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0^4 



VISUAL DISCRIHINATION 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



uM-Ol-OS 

Hatching upper and lower 
case numbers and letters. 
Child will be able to match 
capital and lower case 
cursive letters. 



See C^-OI-IO 



167 




1, Michigan Tracking program. 

2, Oot-to-Dot exercises. 

3, Ose block from scrabble 
game. Use letters to make 
a design and have child 
reproduce it. He must use 
the same 'ctters. Make words 
and have him reproduce by 
matching. | 

k. Capital and manuscript Seriej 
Present letter scries 
requiring identification of i 
odd letter. 



1S8 



/ 



/ 



SKILL EXAMPLE 



See O^i-Ol-IO 



INSTRUCTION 



ERIC 



SUPPLEHENTAL IDEAS 



1. Michigan Tracking program. 

2. Dot-to-Dot exercises. 

3. Ose block from scrabble 
game. Use letters to make 
a design and have child 
reproduce it. He must use 
the same letters. Make words 
and have him reproduce by 
matchi ng . 

k. Capital and manuscript Series 



1. Overhead projector. 

2. Tracing sheets with 
acetate overlays, 



Present letter series ^ ^ 
requiring identi fJ,.£a*<K)TV of^ 
odd letter . ^ ^ 



16h 
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VISUAL DiSCRtHINATtON 



SKILL OBJECTIVE 



Oh 01-09 

Matching general 
constancy : 



form and 



The child will be ab>e to 
'denlify letters and words 
on the basis of their 
lene^'al outline, (external 
detai Is) 

The Chi Id wi 1 1 learn to 
oerceWe the detail of 
letters (the internal 
detai Is) 



69 



SKILL EXAMPLE 



INSTRUCTION 



1. Match pictures to outli'ne 
drawings; Select an' object 
and draw a heavy black line 
around the edge. Prepare an 
outline of the object on 
another card and have the 
child match the outline of 
picture. 

2. Match objects to previously 
drawn out 1 i nes . 

3. Draw designs or geonfietric 
on flash cards with a heavy 
mar|c. Draw a second set on 
onion skin paper. Have the 
child superimpose figures 
determine whether Iney are 

i thd satne. 
'4,'Use anagram and cutout leti 
to make words. 

5. Placp each letter of a wor< 
a separate block. Have the 
child name the letters and 
the word. Erase and have 
chl Id place the letters in 
box from memory (3 Q] 

6. Scramble Words : Each word 
a list of words can be scr 
bled.. Flash the correct wo 
and sec i f the chi Id can 
remember the pattern and w 
the word from memory. Then 
flash the correct pattern 
words. Let the child find 
scrambled group for that 
and place It In order. Th 
flash a word. Have the ch 
wri te it from memory. 



SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



1. Ma.tch pictures to outline 
drawings: Select an object 
and draw a heavy black line 
around the edge. Prepare an 
outline of the object on 
another card and hcve the 
child match the out'ine of the 
picture . 

2. Match objects to previously 
drawn out I i nes . 

3. Draw designs or geometric form> 
on flash cards with a heavy 
mark. Draw a second ^.et on 
onion skin paper. Have the 
child superimpose figures and 
determine whether they are 

the same. 

Use anagram and cutout letters 
to make words. 

5. Placf each letter of a word in 
a separate block. Have the 
child name the letters and say 
the word. Erase and have tha 
child place the letters in the 
box from memory (C] O QJ 

6. Scramble Words : Each word in 
a list of words can be scram- 
bled. Flash the correct word 
and see if the child can 
remember the pattern and write 
the word from memory. Then 
flash the correct pattern of 
words. Let the child find the 
scrambled group for that word 
and place It In order. Then 
flash a word. Have the child 



write it from memory. 



I/O 



ERIC 





0«» VISUAL DISCRIMINATION 



SKILL OBJECTIVE 



SKILL EXAMPLE 



ERIC 



INSTRUCTION 



Use nonsense groups of lett< 
Have the child see the groufl 
for 5 seconds. Rernove and 
have him find i t on a paper. 
He is not reading - only 
remember i ng . 



^rmo 



Arzo I 



Example : 
I Arop 

To learn general configurat 
of words have the chitd drai 
around the word, i.e., home 
Be* sure he observes that th 
»'h'* is talker than the othc 
letters . Nexf, have him dra 
the box,CI=3 and write thi 
letters, inside the box. Tcai 
scvcfal words this way. The 
provide both words and boxel 
and have him write the corn 
letters in by the shape of 
box. 

Examp 1 e : 



Gcfi 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



Use nonsense groups of letterd. 
Have the child see the group 
for 5 secondsi. Remove and 
have him find it on a paper. 
He is not reading - only 
remember i ng . 

Example : lArzoJ 

I Arop Armo Arzol 

To learn general conf iguratior 
of words have the child draw 
around the word , i.e., home. 
Be 'sure he observes that the 
•'h'* is taller than the other 
letters- Next, have him draw 



seve^a» words this way. Then 
provide uoth words and boxes 
and have him write the correct 
letters in by the shape of the 
box. 

Example : 




*r.5ide the box. Teach 



tzfi 




oil VISUAL DISCRIMINATION 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



1 




Use exercises to assist in 
becoming aware of internal 
and external details of figur 
letters and words. (l) Prepari 
drawing^with internal design 
(the door of the house or the 
horizontal line of the circle) 
in a different color so the 
child will observe it more 
closely. 




10. Prepare a list of words the 
clilld does not Icnow. Have him 
match by form. 




17^ 



SKILL EXAMPLE 


INSTRUCTION . \ 


SUPPLEMENTAL IDEAS 


I 

1 

i 
i 

/ 
/ 

/ 

/ 


9* Use exerci as to assist in 
becoming aware of interhal 
and external details of If igurc 
letters and words. (1) Prepare 
drawings with interna] designs 
(the door of the house or the 
horizontal line of the circle) 

In a different color, so i>ie 
child will observe it moi^e 






closely^^^^^^ ^^^^^^ 

10. Prepare a list of words the 
cliild does not know* Have him 
match by form. 




/ 


came 


word 






chai r \ 


gone 






word 


\ chair 






the 


xame 






gon« 


the 










82 
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04 VISUAL DISCRIMINATION 



SKILL OBJECTIVE 



04-01-10 

Hatch Words' . 

Child win be able to 
match two words or letters 
om a series of letters or 
words. 




I7d 



SKILL EXAHPLE 



Present a series of words in 
heavy black print. Child 
selects two words that are 
alike. 

Example : 

BOY - GIRL - BOY - CHILD 
No - i n on no an me ma 
bed - dab bid b€6 bad dub 
fr^m - term from them form 



INSTRUCTION 



6. 



Flash cards 
Lotto Word games 
Alphabet Sorting Trays 
Continental Press - 
Likenesses & Differences 
Level 2 Exercises 1*21 
5. Frostig - FJgure Ground 
Exercises 60-6i| 
Basic Word Patterns : Present 
series (e.g., bby-boy-girl- 
boy) for pattern discriminatic 
Use primary word list. 
Wbrd puz7les which have a won 
unckr a picture and a key at 
the bottom. The child can 
match the picture and the 
words before he learns what 
the words are. 

Print words on cards and make 
sure there are at least t¥fO 
cards for each word. Have the 
child match all the words. He 
need not be able to read the 
words as this is only a 
matching task. 

Hake up signs. Have the child 
find a matching sign in thf 
room to the small signs he hai 
Print the names of the chil- 
dren and tape to each desk. 
Have the children pass out 
papers that have names on 
them by finding the metching 
name on the desk; 



7. 



8 



9. 



! / 

\ r 

OM \ / \ 


f 




SKILL EXAMPLE 


' \ 

INSTiUJCTION 


SUPPLEMENTAL IDEAS 




Present a series of words in 
heavy black print. Child 
selects two words that are 
alike. 

Example: 

BOY.- GIRL - BOY - CHILD 
No - in on no an me ma 
bed * dab bid be>j bad dub 
from - term from them form 
• 

ERIC 


1. Flash cardi 

2. Lotto Word \games 

3. Alphabet Sorting Trays 
^. Continental Press - 

Likenesses & Differences 
Level 2 Exercises 1-21 

5. Frostig - Figure Ground 
Exercises 60-64 

6. Basic Word Patterns: Present 
series (e.g., boy-boy-girl- 
boy) for pattern discriminatio 
Use primary word list. 

Word puz7les which have a word 
• un4er a picture and a key at ^ 
the bottom. The child can 
match the picture and the 
words before he learns what 
the words are. 

7. Print words on cards and make 
sure there are at least two 
cards for each word. Have the 
child match all the words. He 
need not be able to read the 
words as this is only a 
matching task. 

8. Hake up signs. Have the child 
find a matching sign in th^ 

r/wn frr> tK* cmsl 1 ftian<« h# h^*^ 

9. Print the names of the chil- 
dren and tape to each desk. 
Have the childrM pass out 
papers that have names on 
them by finding the matching 
name on the desk; 


1 . Word Puzzles 

2. Frost ig - Position in 
Space Exercise 1-11 

3. Linguistic Blocks for 
Developing Series of 
Words 

k. Perceptual Bingo 

3. Picture and word B'.ngo 

games are easily made. 
6. Reading Readiness 
1. Picture Cards (Beckley 

Candy Co) 

176 











Ok VISUAL DISCRIMINATIOfN 



SKILL OBJECTIVE 



17 




SKILL EXAMPLE 



INSTRUCTION 



10. Use a picture from a color 
book and print in color words 
for coloring the picture. The 
key is at the bottom of the 
page and has. a mark the same 
color as the word. The child 
has only to r^tch the word, 
not read i t . 

11. Hold up a word card. Give the 
Chi Id a sheet that has' that 
•»ord and others on it. He 
..lUSt find that word when it 
is shown and point to i t . A 
chart may be used. 

12. Makaipapcrs that have one word 
to find in a group of similar 
words. Work to speed up the 
procesis each time. 
Examp 1 e : sti ng sw i ng , 

string, sling, sting 

13. Save. lables from grocery cans 
or boxes or cut from magazines 
Have the child take therr to 
market and choose matching 
labels. 



1 



SKILL EXAMPLE 



ERLC 



INSTRUCTION 



10, Use a picture from a color 
book and print in color words 
for coloring the picture. The 
key is at the bottom of the 
page and has, a mark the same 
color as the word. The child 
has only to ratch the word, 
not read i t . 

11, Hold up a word card. Give the 
child a sheet that Kas that 
•jord and others on it. He 
...ust find that word when it 
is shown and point to i t . A 
chart may be used. 

12. Maka {papers that have ^ne word 
to find in a group of similar 
words. Work to speed up the 
process each time . 
Examp 1 e : sting sw i ng , 

string, si ing, sting 

13. Save. lablp^ from grocery cans 
or boxes or cut from magazines 
Have the child take them to 
market and choose matching 
labels. 



SUPPLEMENTAL IDEAS 



1 7H 



I 



VISUAL SEQUENTIAL HEHORY - Involves the ability to remomber the correct sequence or order of ob 

A deftcU^ere will hinder a child In remember ing( the correct sequen 
!n rf^ing or spell ing. 

0^ VISUAL SEQUENTIAL MEMORY 



SKILL OBJECTIVE 



04-03-01 

Child will be able to recall 
the correct sequence of tv 
concrete objects. 



0'4-03-02 

Child will be able to identify 
o.ne object removed from a se- 
quence of three. 



lERJC 



SKILL EXAMPLE 



Arrange a sequence of* two 
concrete objects. Show them 
to the child for 5 seconds. 
Disarrange the objzr*-s ar>d 
have the child place them in 
the correct order. 



Place three objects in a row 
on a table. Have child name 
the ouii'^cts. Than have him 
close his eyes. Remove one 
object and have child iden- 
tify the object that was taken 



INSTRUCTION 



Arrange two three-^dimensiona 
concrete objects (b locks » 
tiles» buttons^ etc.) Have 
child copy the model. 

Same as above but disarrange 
the objects af^tfer letting 
child see for 5 seconds. 
T'^en, let child place ob- 
jects in correct order f^'om 
memory. 

Same as above but use blocks 
ov buttons of different 
colors. 

Arrange a bead pattern. Show 
for 5 seconds* Have child 
dupl icate. 



5* Gradually increase vrom 3 to 
5. 



1. Place a block, penny and 
button in a row on a table. 
Have child name objects. 
Child closes bis' eyes and 
one object is removed. Child 
identifies object removed. 

« 

2. Increase Objects up to five. 



nvolves the ability to remember the correct sequence or order of objects, letters or words. 
i deficit here will hinder a child in remembering the corVect sec,uence of letters in a word 
n reading or spelling. ' 



1 





SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 




Arrange a sequence of 'two 
concrete objects. Show them 
to the child for 5 seconds. 
Disarrange the objects and 
have the child place them in 
the correct order. 


1. Arrange two three-dimensional 
concrete objects (blocks, 
tiles, buttons, etc.) Have 
child copy the model. 

2. Same as above but dis/Lrrange 
the objects after letting 
child see for S seconds. 
Then, let child place ob- 
jects in cqrrect order from 
memory. 

3. Same as above but use blocks 
or buttons of different 
colors. 

k. Arrange a bead pattern. Show 
for 5 seconds. Have child 
dupl icate. 

5. Gradually increase from 3 to 


1. Blue Section (p. 35-38) 

2. Valett Manual (Perceptual 
Motor Skills - 31) 

3- Peabody Language Kit 
(Level 1) 

Memory Game 

5. Frost ig Workbook 
(spatial - Relations) 

6. Flannel Board 

7. Peg Board 


fy 

E 


Place three Objects in a row 
on a table. Have child name 
the bbjects. Than have him 
close his eyes. Remove one 
object and have child iden* 
tify Ihe object that was taken 


1. Place a block, penny and 
button in a row on a table. 
Have child name objects. 
Child closes his eyes and 
'One object is removed. Child 
identifies object removed. 

2. Increase objects up to five. 


• 

\ 



f 

i 

0^ VISUAL SEQUENTIAL MEMORY (Continued) 



SKILL OBJECTIVE 



:.l4-03-03 



Cnild will be able to remember 
3 number of objects from 
'>»mory . 



SKILL EXAMPLE 



Expose a page out of, a cata' 
log or magazine, which con- 
tains a number of familiar 
items. Show the child for 
5 seconds. Remove and have 
child I "^e as many objects 
as he u<i remember. 



INSTRUCTION 



0A-03-0A 

Chi Id will be able to put . 
proper order a cut up cartoon 
or story. 



I n 



IN I 



Present child a cut up car- 
toon disarranged. Child puts 
i n proper order . 



1. Child close his eyes and 
describes His clothes, hi 
bicycle; the bulletin boa 
etc. 



hav^ 
II 



2. Describe objects and 
chi Id guess what is is 
am thinking of something 
round and red that is goo 
to eat.*' 

3. Child describes, in order 
how to olay a game, fTtake 
model , Che things he did 
before he came to school 

k. Child describes a TV proj 
he saw. 

5. Present an object cut up 
objects in magazines). Hj 
chi Id put together. 



1 . Present a three or four 
cartoon or story disarrai 
Have child put in proper 
order. 

2. Increase in complexity. 

3. Use cartoons or stories 
newspapers, magazines or 
workbooks . 



iFRICi 



(Cont!<nued) 






SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


lember 


Expose a page out of, a cata- 
log or magazine, which con- 
tains a number of familiar 
it^^lgs* Show the child for 
5 seconds, ftemove and have 
child name as many objects 
as he can remember. 


1. Child close tWs eyes and 
describes his clothes, his 
bicycle, the bulletin board, 
etc. 

2. Describe objects and have ^ 
chi Id guess what is is. "1 
am thinking of something 
round and red that is good 
to eat." 

3. Child describes, in order,' 
how to play a game, make' a 
model , the things he did 
before he came to chool . 

ii rki \A ^AcrriK^c TV oroaran 

H. Ln 1 iQ QeSCriDCb a piwyia 

-he saw. 

5. Present an object cut up (use 
objects in magazines). Have 
chi Id put together. 


1 . P^ue Section (p. 36) 

2 . Jigsaw puzzles 

3 . Peabody Language Ki t 


t lf> 
rtoon 


Present child a cut up car- 
toon disarranged. Child puts 
in proper order. 


1. Present a three or four part 
cartoon or story disarranged. 

/lijve child put in proper 
/ order. 

2. Increase in complexity* 

3. Use cartoons or stories from 
newspapers, magazines or 
workbooks . 


1 . Blue Section (p. 40) 

86 



04 VISUAL SEQUENTIAL HEMORY (Continued) 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



04-03-05 

CKild will be able to recall 
and reproduce a sequence. pf 
geometric figures. 



Teacher presents a sequence 
of two or three geometric 
figures and shows to child 
for 5 seconds. Child then 
duplicates the correct se- 
quence on paper. 



1, Present a series of two or 
three geometric figures 
(square, triangle, circle). 
Show to child for 5 seconds 
Have child duplicate patter 
on paper. Can use overhead 
projector, or geometric pal 
terns drawn on cardboard. 

2. Nay need to be preceded by 
having child duplicate pat*- 
tern on flannel board. 

3- Increase in complexity usti 
different geometrit forms. 



04-03-06 

Child will be able to recall 
dnd reproduce a sequence of 
letters. 



Teacher pre«^ents a sequence 
of tK> or three letters and 
shows to the child for 5 
seconds. Child then dupli- 
cates sequence on paper. 




1. Present a series of two or 
three letters. (Use overhei 
projector or letters printc 
on cards). Show to the chil 
for 5 seconds. Have child 
dupl icate on paper. 

2. Increase in complexity. 

3. Hay need to start with uppe 
case letters. 

k. In using lower case letters 
initially begin with tho%% 
that are quite different In 
«hape. 



(Conti 


• • 

niwd) 




^ttUL EXAMPLE 


INSTRUCTION 


SUPPL^'J^ENTAL IDEAS 


III 
►f 


* 

Teacher presents a sequence 
of two or three geometric 
figures and shows to child 
for 5 seconds. Child then 
dupl icates the correct se- 
quence 0^ paper. 


1. Present a serir> of two or 
three geometric figures 
(square, triangle, circle). 
Show to child for 5 seconds. 
Have child duplicate pattern 
on paper. Can use overhead 
projector, or geometric pat- 
terns drawn on car'^board. 

2* Hay need to be preceded by 
having child duplicate pat- 
tern on flannel board. 

3. Increase in complexity using 
different geometric forms. 


1 . Valett Manual (Perceptual 
Motor - 32) 

2. Blue Section (p. k2) 


II 

f 

ER 


Teacher presents a sequr^nce 
of two or three letters and 
shows to the child for 5 
seconds. Child then dupl i 
cates sequence on paper. 


1. Present a series of two or 
three letters. (Use overhead 
projector or letters printed 
on cards). Show to the child 
for 5 seconds. Have child 
dupl icate on paper. 

2. Increase in complexitv. 

3. May need to start with upper 
case letters. 

^. In using lower case letters. 
Initially begin with those 
that arf quite different \n 
shape. 


1. License Plate Game 
(Blue Section - ^1) 

2. Valett Manual (Perceptual 
Motor - 31) 

3- Michigan Tracking 
Alphabet Sorting Tray 

^ r 

•7 



Ok VISUAL SEQUENTIAL MEMORY (Continued) 



SKILL OBJECTIVE \ 


SKILL EXAMPLE 


INSTRUCTION 


0^-03-07 

Child will be able to recall a 
word from a group of words of 
a similar conf-igurat ion. 


Flash a word for 3 seconds. 
Have the child identify the 
word from a group of words 
simi larly shaped* 

« 


1. Using a tachtistoscope over 
head projector or flash car 
The child is shown a word 
for 3 seconds. He then mark 
the word from a list of sin 
larly shaped words. Example 
pets, step, stop, bets, spi 

2. Gradually decrease the time 
of exposure. Child need not 
know the word. Only i dent if 
(Work sheets can be utilize 

3. Prepare work sheets with 
stimulus words and rows 
across of words of similar 
Shape. Example: no in, on, 
no, on, me, no. Rave child 
circle as quickly as possi- 
ble the stimulus words. Ke^ 
time and strive to lessen 
time to complete. 


0^-03-08 

Child will be able to recall 
short sentences. 


Present three word sentence 
strips and show for 5 seconds. 
From a number of word cards, 
the child duplicates the 
sentence . 


1. Present on flash card or ai 
overhead projector a short 
three word sentence. Exam** 
pie: The dog ran) Show for 
5 seconQS • nave uii^ wiii lu 
duplicate the sentence froi 
a group of word cards. 

j 2. Decrease time exposure. 



Continued) 






SKILL EXAMPLE 


INSTRUCTION^ 


SUPPLEMENTAL IDEAS 


1 a 

of 


Flash a word for 3 seconds. 
Have the child identify the' 
word from a group of words 
simi lar ly shaped. 


1. Using a tachtlstoscope over- 
head projector or flash card 
The child is shown a word 
for 3 seconds. He then marks 
the word from a list of simi- 
larly shaped words. Example: 
pets, step, stop, bets/ spit 

2. Gradually decrease the time 
of exposure. Child need not 
know the word. Only identify. 
(Work sheets can be utilized) 

y 

3. Prepare work sheets with 
stimulus words and rows 
across of words of similar 
Shape • cxafiip 1 e . no 1 n , on , 
no, on, me, no. Have child 
circle as quickly as possi- 
ble the stimulus words. Keep 
time and strive \to lessen 
time to complete. 


1 . Blue Section (p. 

2. Valett Manual (Perceptual 
Motor - 31) 

3 . Michigan Tracking 

\ 

\, 


II 


Present three word sentence 
strips and s^ow for 5 seconds. 
From a number of word cards i 
th# child duplicates the 
sentence. 


1. Present on flash card or an 
overhead projector a short 
three word sentence. Exam- 
ple: The dog ran) Show for 
3 seconds. Have the child 
duplicate the sentence from 
a group of word cards. 

2. Decrease time exposure, 
r 


\ 

1. Valett Manual (Perceptual 
Motor - 31^ 

88 
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Ok VISUAL SEQUENTIAL HEHORY (Continued) 



SKILL OBJECTIVE 



0i«-O3-O8 (Continued) 



lH7 



ERIC 



ILL EXAMPLE 



INSTRUCTION 



3. Increase length of senteff 

Decrease time exposure aa 
recall increases. 



(Continued) 



SKILL EXAMPLE 



ERIC 



INSTRUCTION 



3. Increa^>e length of sentences 

k. Decrease time exposure as 
recall increases . 



SUPPLEMENTAL IDEAS 



188 
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ok Visual (Visual Closure) 



to identify a complete visual stimulus from a pai 
chi\d in reading in nwv i ng the eyes acros* 



The ability 

here will hinder a cm la in reaamy ' :VT,i' fixation 

complete closure of a word or phrase from \P^p'*' ^ JJ^l^" 
phrase. Hinder a child's word recognition ability and speed 



SKILL OBJECTIVE 



Visual Closure: 

0'»-0'»-01 

Chi Id will accurately 
identify 9 pre-determi ned 
object among a group of 
objects. 



SKILL EXAMPLE 



INSTRUCT ION 



A. 



Hold up a£«A#H«ve child then 
Identify in a group of 
objects or pictures of 
objects. 



3. 



Present visual stimulus 
for a few seconds. Have 
child select same item 
from a series of multlpl 
choices. 

Make similar presentatic 
as above but show a plot 
with a .missing part. Ash 
child to identify whole 
picture in multiple choi 

Same as above only use 
imbedded or muti lated 
figures . 

Dress dol 1 but leave sot 
thing off. Child shouH 
determir^ what Is mlssl* 
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re) 



The .b.ntv to Identify a ctHnpUte !<i~;-.!;ralrSts'lKi l'A""'^T<orJ.i''V''' 

here win hinder a child In reading ' "9 fj?.^ a word or 
complete closure of a word or phrase from \P^rJ'^l^y "^'^^ 
phrase. Hinder a child's word recognition ability and speed In reading. 



mined 
of 



SKILL EXAMPLE 



Hold up aZ^^Have child then 
Identify in a group of 
objects or pictures of 
objects. 



1. 



2. 



3. 




INSTRUCTION 



SUPPLEMENTAL IDEAS 



Present visual stimulus 
for a few seconds. Have 
chi Id select same item 
from a series of multiple 
choices. 

Make similar presentation 
as above but show a picture 
with a. jnissing part. Ask 
chi Id to identify whole 
picture in multiple choice. 

Same as above only use 
imbedded or muti lated 
figures . 

Dress doll but Teave some- 
thing off. Child should 
determine what is missing. 



1. Instruct© 3-D 
Visual Discrimlnatibf 

2. Puzzles 

3. Continental Press 
Visual Readiness 
Level I f ex. 5-16 

k. Blue Section (P. 52) 



m 
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• 

0^ Visual (Visual Closure) 


• 


SKILL OBJECTIVE 


SKILL EXAMPLE 


INSTKUCTION 


Visual Closure: 
0^-04-02 

Child wM 1 accurately 
identify incomplete 
presentations of 
fami 1 iar objects. 

ERLC 


\ 

\ 

\ 

Have child idtentify a doll, 
wagon, or shoi.when only 
half of it Is^howing. 

1 

\ 

\ 

\ 

\ 

\ 
\ 

\ 

\ 

\ 

\ 

1 

1 

i 

t 
1 

1 


1. Have child name different 
fruits from colorless line 
drawings. 

2. Have child identify an 
object from a silhouette 
presentation, eg - silhou- 
ette of George.Washi ngton. 

3- Have chilr' identify 

an object from a complete 
or incomplete presentation 
of that object in * 'shadow' • 
form. 

k. Have child identify a 

definite form Imbedded or 
in an ink blot or cloud 
drawing. 

\ 

i 
I 

. 



SKILL EXAMPLE 



Have chl Id Identify a dol 1 
wagon, or shoe when only 
half of It Is show! ng. 




INSTMJCTION 



1, Have child name different 
fruits from colorless line 
drawings . 

2, Have child identify /an 
object from a silhouette 
presentation, eg - silhou- 
ette of George Wa^^hington. 

3, Have child identify 

an object from a complete 
or incomplete presentation 
of that object in "shadow" 
form, 

k. Have child identify a 

definite form imbedded or 
\f{ an ink blot or cloud 
drawing. 



SUPPLEMENTAL IDEAS 



1 . Ruth Cheeveis 
Puzzles . 

2. E.H. Handbook 
(last sect! Of! - 
Picture Completion) 

3. Continental Fress 
Visual Readiness 
Level M (ex t2-17) 

k. Blue Section 
(P. 59) 
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Ok Visual (Visual Closure) ' 



— 


SKILL OBJECTIVE 


SKILL EXAMPLE 


INSTRUCTION 


0'»-0'»-03 










Chi Id will accurately 
identify the missing 
object in a picture. 


Give child a puzzle with one 
obvious piece missing. He 
then, gives the name of the 
missing piece^ 


1 . 


Place one animal among a 
group of birds. Child 
chooses one that doesn't 
belong. 


1 






2. 


Frostig Figure ground 
exercises #21-31. 


1 


• 








Chi Id wi 1 1 accurately 
Identify a concrete 
form imbedded in an 
abstract design. 


Chi Id will identi fy a 
"squirrel" by coloring in 
appropriate numbers in an 
abstract design. 




1. 
2. 


Begin by having child 
accurately identify a 
concrete form Imbedded In 
a 1 i ne drawing. 

Proceed by having him 
identify- an object by 
coloring in parts- in 
1 ine drawl ng. 








3. 


Use coloring booky color 
by number pictures. 


m 


/ 








ERIC ^ 




• 







INSTRUCTION 



Place one animal among a 
group of birds. Child 
chooses one that doesn't 
be I ong . 

Pros tig Figure ground 
exercises #21-31 - 



Beg i n by hav i ng ch i I d 
accurately identify a 
concrete form Imbedded in 
a I ine drawing. 

Proceed by having him 
identify- an object by 
coloring In parts- in 
1 ine drawing. 

Use coloring book» color 
by number pictures. 



SUPPLEMENTAL IDEAS 



1 . Visual Sequential 
Memory 0^-03-03 

1. Puzzles 

3. Aids to Psycho- 
I inguist ic 
teaching. (P. 8?) 



1 . Psychol inguist ic 
Learning Dis- 
abilities 

Kirk & Kirk 

2. Continental Press 
Visual 

Visual Motor 
Level I , ex. 13-17 
Level 11, ex. 13'l6 




92 



0^ Visual (Visual Closure) 



SKILL OBJECTIVE 



Chi Id will match a 
fully complete design 
wl th a partial ly 
complete one. 



Chi Jd will complete 
a drawing having first 
identified the object, 
number, or letter. 



1% 



SKILL EXAMPLE 



Chi Id wi 1 1 match: 



INSTRUCTION 




Child will connect dots to 
make a whole presentation 
of the number 1 or. letter A. 



1. 
2. 



Draw a maze on the over- 
head projector. Place 
object on maze. Child 
then traces over it on 
board. 

Prepare work sheets 
similar to skill example, 



Prepare worksheets. 

Present dot-to-dot lettei 
or number on overhead 
projector. Have child 
Identify the letter or 
number presented. 



SKILL EXAMPLE 



d wi 1 1 match: 



to 



or p\ to 

r f r 



d wM I connect dots to 

a whole presentation 
he number 1 or letter A. 



INSTRUCTION 



Draw a maze on the over'' 
head projector. Place 
object on maze. Child 
then traces over it on 
board. 

Prepare work sheets 
similar to skill example. 



SUPPLEMENTAL IDEAS 



1. Prepare worksheets. 

2. Present dot-to-dot letter 
or number on overhead 
projector. Have chi Id 
identify the letter or 
number presented. 



1 . Aids to Psycho- 
linguistic teaching, 
(pg. 86.) 

2. EH Handbook pg. 
(mazes ) 

3. Frostig Fig. Ground 
Ex. 21-31. 



1 . Ai ds to Psycho- 

I i ngu? sti c Teaching, 
pgs. 175-176. 

2. Blue Section (P. 35) 




iH6 
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Ok visual (Visual Closure) 



SKILL OBJECTIVE 



0^-0i*-07 

Have Chi Id read a 
sentence which contains 
words with miss i ng 
letters . 



SKILL EXAMPLE 



Have child identify letters 
mi ss i ng in word . 

THE B _ _ K. IS ON THE 
TARLE . 

THE C T, DRINKS M LK. 



0^-0^-08 



Have chi Id identify 
missing words i n a 
sentence or paragraph. 



Have child complete the 
sentence choosing words 
from context or a list at 
bottom of page. 

SALLY WILL READ A 



If/ 



ERIC 



INSTRUCTION 



Begin by identifying words 
with miss i ng letters . 

Proceed by having words with 
miss i ng letters put in 
sentences . 

Make language master cards 
of words with missing letters 



Have chi Id wri te a story. 
Take vocabulary from story. 
Make up sentenced from story 
with one of his words 
miss i ng. 

Make language master cards 
wi th missi.ng word. 

Make a picture story with 
one section missing, 
(eg. cartoon or comic strip) 
H^ve child place in or 
draw in missing section. 




SECTION 



05 



Achievement 



SUB- SECTIONS: 01 Word Analysis 

02 Vocabulary Development 

03 Comprehension 
, Ok Study Skill 

05 Computational Hath 

06 Practical Math 



15 Objectives 

8 Objectives 

8 Objectives 

1 1 Objectives 

13 Objectives 

5 Objectives 



/ 




Objectives 
Objectives 
Objectives 
Objectives 
Objectives 
Object I ves 



Page 95 

Page 96 

Page 101 

Page lOU 

Page 107 

Page 1 1 1 
Page 




05 Achievement 



01 Word Analysis 



SKILL OBJECTIVE 


SKILL EXAMPLE 


INSTRUCTION 


05-01-01 






Know Letter Names: 
The student will be able to 
identify by name all upper 
and lower case letters in 
and out of sequence* 


f 

J N 

d ■ c 

B R 

q F 


Tell the child to write the 
matching letter. Sometimes 
it will be a capital letter 

anu burneuiincb Lnc bnia i i iCLLcr* 


05-01-02 






Sound Symbol Association: 
Given an oral consonant sound » 
the student will be able to 
identify the letter which the 
sound represents. 


Make chart with the word 
Ride in both capital and 
lower case forms at top of 
chart . 


Let pupils find and cut out 

nlrfurp*^ nf fhina^ uiho^p n^rrw^ 

begin with the same sound as 
ride. 


05-01-03 






Initial Consonant Sounds: 
Given an oral word containing 
a consonant in the initial 
positions, the student will 
be able to identify the 
consonant. 


Put the following cards in a 
ho 1 der : now * red . morn i na . 
walk, yes , bug, two. 


Bring me the card that begins 

1 S k^ the word nut 


20 




202 









\ 




SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


M 


T^ll the child to write the 


1 . 


Use State Text Preprimer 


c 


matchi ng letter . Sometimes 




3 and A 


R 


i t wi 1 1 be a capi ta 


letter 


2. 


Alphabet Sorting Tray 


F 


and sometimes the small letter. 


3. 


Consonant Lotto Game 








k. 


EFI activities 








5. 


Sand paper letters 








6. 


A-B-C Lotto 

T 


art wi th the word 


Let pupi Is find and 


cut out 


1 . 


State Reading Series 


\ both capi tal and 


pictures of things whose names 


2. 


EF 1 materia 1 s 


;as6 forms at top of 


begi n wi th the same 


sound as 


3. 


Vowel and consonant 


ride. 

1 






Lotto Game 


1 following cards in a 


/ 

Bring me the card that begins 


1 . 


State Reading Series 


now, red, morning^ 


1 ike the word nut . 




2. 


Consonant Lotto Game 


es, bug, two. 






3. 


EFI Materials 








i». 


See and Say Consonant 










Games - Milton Bradley 
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C5 Achievement 

01 Word Analysis. 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



05-01 -0^ 

Final Consonant Sounds: 
Given an oral word containing 
1 consonant in the final po- 

'tion, the student wMl be 
able to identify the conso- 
nant. 



05-01-05 

initial Blends: 
Wnen given orally a group of 
words beginning with the same 
blend, the student will be 
able to supply another word 
having the same initial blend. 



05-01-06 

Consonant Digraphs : 
Given an oral word which either 
begins or ends with a conso- 
nant digraph, the student will 
be able to write the digraph 
he hears. 



Put the following cards in a 
hoi der : now , red , morn i ng , 
walk, yes, big, two. 



ERIC 

hniminnrrTiama 



To hear the blend sp and pick 
out words that begin with the 
same sound. 



Clip 
Ship 
Chip 



2. Crop 
Shop 
Chop 



Bring me the card that ends 
1 i ke the word bed . 



If a word begins with the sair 
sound as space, clap your han 
spin, spoon, mom, face, spill 



Circle the sound I say in eac 
box. (1) ship (2) chop 
Do the same for th and wh . 



2( 




SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


Put the following cards in a 
lolder: now, red, norning, 
Nalk, yes, big, two. 


Bring me the card that ends 
1 ike the word bed. 


1 . 
2. 
3. 


State Reading Series 
Consonant Lotto Game 
EFI materials 


\ 

I 

To hear the blend sp and pick 
out words that begin with the 
same sound. 


If ,a word begins with the same 
sound as space, clap your hands; 
spin, spoon, mom, face, spill. 


1 . 
2. 

3. 


Webster Word Wheels 
State Reading Series 
(Listed under Clusters) 
Ideal Phonic Tapes 


1. Clip 
Ship 
Chip 


2. Crop 
Shop 
Chop 


Circle the sound 1 say in each 
box. (1^ ship (2) chop 
Do the same for th^ and wh_. 


1 . 
2. 
3. 


Webster Word Wheels \ 
Ideal Phonic Tapes 
State Reading Series 
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mc 
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05 Achievement 

01 Vterd Analysis 



SKILL OBJECTIVE 



05-01-07 

Long Vowel Sounds: 
Given a wordtbrally, the stu- 
deHt win be able to identify 
the long vowel sound. 



05-01-08 

Short Vowel Sounds: 
Given a word orally, the stu- 
dent will* be able to identify 
the short vowel sound* 



05-01 -OS 
Final Blends: 

When given a group of words 
orally ending with the same 
blend, the student will be 
able to supply another word 
having the same final blend. 



05-01-10 

Vowel Digraphs & Dipthongs: 
Given an oral word, the stu- 
dent will be able to identify 
the letters representing the 



SKILL EXAMPLE 



J 



Ride 
Road 
Read 
Red 



Sed 
Sod 
Sid 
Sad 



2. Copt 
Cub 
Cube 
Cape 



Hat 
Hot 
Hit 
Hut 



Say stick, thick, trick 



Say Cow-How-Now-Wow 



ERLC 
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INSTRUCTION 



Circle the sound I say in each 
box. (1) ride (2) cube 



Circle the word I say in each 
box. (I) sad (2) hot 



Give me a word that en'is^ the 
same way that stick, ck and 
trick do. Do the same f^or nt_, 
nd and nk. 



What two letters make the ow 
sound • Do the same for o]^, ey , 
oy - u£, er , VTj or_, £r , ow , 
ay , aw, oo, au^ 



206 
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SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



\ 



Id 
Id 



2 . Cope 
Cub 
Cube 
Cape 



2. Hat 
Hot 
Hit 
Hut 



lick, thick, trick 



<- How- Now -Wow 



ERIC 



Circle the sound I say in 
box. (1) ride (2) cube 



each 



Circle the word I say in each 
box. (1) sad (2) hot 



Give me a word that ends the 
same way that stick, thick and 
trick do. Do the same for nt^, 
nd and nk. 



What two letters make the ow 
sound. Do the same for oj^, ey , 
oy - ur , er, ! r » or , ar , ow, 
ay , aw , oo , au 



1. State Reading Series 

2 . Vowel Lotto Game 

3. EFI materials 



1 . Vowel Lotto Game 

2. EFI materials 

3- State Reading Series 



1. Webster Word Wheels 

2. State Text 

3. Ideal Phonic Tapes 



1. State Reading Series 

2. Ideal Phonic Tapes 

3. EFI fnaterlaU 
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05 Achievement 

01 Word Analysis 



SKILL OBJECTIVE 



05-01-11 

Common Sy I lables : 
Given a common syllable, the 
student will be able to give 
the sound the letters repre- 
sent. 



05-01-12 

Hard and Soft Sounds: 
Student will be able to dis- 
criminate the difference be- 
tween hard and soft sounds of 
consonants . 



05-01-13 
Prefixes: 

Given a base or root word» the 
student will be able to select 
prefixes from a list to make j 
new words. 
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SKILL EXAMPLE 



Give list of syl lables. 



ail 


ate 


ick 


op 


i te 


ock 


t ion 


ai n 


ide 


ter 


ake 


ile 


all 


ight 




est 


ile 





1. C has a soft sound when it 
comes before c (cent) and 
before i (city). 



2. G has a soft sour. J when it 
comes before 3 (page) and 
before i (magic). 



Give list of prefixes to stu- 



dent. 




re 


com 


dis 


1 n 


pro 


un 


con 


en 


pre 


de 


ex 



INSTRUCTION 



Have pupil pronounce each syl 
lable and then give a word 
using that syl table. 



1. Use what you know to help 
you write these words: 
race, lace, ice, nice, 
twice, ci rcle, center 

2. Use what you know to help 
you write these words: 
village, range, gentle, 
ginger, change, giant 



Think of a word that begins 
with me prefix re^, etc. 



2i 



SKILL EXAMPLE 



list of syllables. 



ate 
I te 
at n 
ake 
Iqht 



ick 
ock 
ide 
ile 



has a soft sound when it 
mes before c (cent) and 
fore i (ci ty) . 



has « soft sound when it 
mes before 3 (page) and 
fore i (magi c) . 



list of prefixes to stu- 




INSTRUCTION 



Have pupil pronounce each syl" 
lable and then give a word 
using that syl lable . 



1. Use what you know to help 
you write these words: 
race» lace» ice» nice, 
twice, circle, center 

2. Use what you know to help 
you write these words: 

vi 1 lage, range, gentle, 
ginger, change, giant 



Think of a word that begins 
with the prefix re, etc. 



SUPPLEMENTAL IDEAS 



1 . State Text 

2. Ideal Phonic Tapes 

3. EFI materials 



1. State Reading Series 

2. State Spel ler 

3. Learning Center - 
Mini-System Tapes 



1 . Webster Word Wheels 

2. State Reading Series 

3. Learning Center - 
Mini-System Tapes 



99 



05 Achievement 

01 Word Analysis 



SKILL OBJECTIVE 



05-01-1^ 
Suffixes: 

Given a base or root word, the 
student will be able to select 
suffixes from a list to make 
new words. 



05-01-15 

Syl labicat ion: 

Given a multi-syllable word, 
the student will be able to 
divide the word into sylla- 
bles and identify the accented 
syl lable. 



SKILL EXAMPLE 



Give list of suffixes to stu- 
dent . 



less 


y 


i ve 


ful 


i ng 


t ion 


Jy 


cr 


^Ful 


ness 


ant 


pus 


able 


ent 


est 



Give list of words that have 
vowel -consonant-consonant- 
vowel . 



ribbon 
vccv 



seldom 
vccv 



tablet 
vccv 



ERLC 



INSTRUCTION 



Think of a word that ends with 
the suffix less ■ 



When you see vowel -consonant* 
consonant-vowel in words like 
these, divide between the con" 
sonants . 



2x0 



SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



list 


of suffixes 


to stu 


less 


y 


i ve 


u1 


i ng 


t ion 


ly 


er 


ful 


ness 


ant 


pus 


ible 


ent N 


est 



list of words that have 
•consonant-con^^nant- 



>on 
cv 



seldom 

vccv 



tablet 
vccv 




Think of a 
the suffix 



that ends wi th 



When you see vowel "consonant- 
consonant-vowel in words like 
these, divide between the con- 
sonants . 



0 



O 

1 . Webster Word Wheels 

2. Phonic Word Drill Cards 

3. Dolch Phonics Game 



1. State Reading Series 

2. State Spel ler 

3. Dictionary 



100 



05 Achievemettt 

02 Vocabulary Development 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



OS-02-01 



«\ecognizing Unknown: 
Orally present a story with a 
Key part missing, the student 
will be able to draw a pic- 
ture illustrating the missing 
part. 



Read student the stbry of The 
Three Little Pigs,^ leaving 
out the part where the wolf 
blows down the house of sticks 



Draw a picture of the part 
the story left out. 



05-02-02 



Phyming Words: 

Given word pairs, the student 
will be able to Identify the 
rhyming pair. 



1 . did - had - kid - day 

2. hair - air - ask - hand 

3- thank - think - pink - park 

^. sing - suit - belly - bring 

5* wild - weed - nest - need 



Have the student read the 
words in each row and draw 
line under the rhyming won 



05-02-03 



Antonyms : 

Given a list of words con- 
taining some words with oppo- 
site meanings, the student 
win be able to Identify the 
two words which are antonyms. 



ERLC 



2li 



before 


front 


back 


light 


white 


wet 


dry 


fast 


left 


right 


slow 


1 Isten 


talk 


after 


dark 


black 



Have pupils read a word tn 
left hand column and selec 
from the right hand column 
word whose meaning Is the 
oppos i te . 



SKILL EXAMPLE 



Read student the stbry of The 
Three Little Pigs, leaving 
out the part where the wolf 
blows down the house of sticks 



1. 

2. 

3. 
k. 

5. 



did - had - kid - day 
hai r - ai r - ask - hand 
thank - think - pink - park 
sing - suit - belly - bring 
wild - weed - nest - need 



before 


front 


back 


light 


whi te 


wet 


dry 


fast 


left 


right 


slow 


listen 


talk 


after 


dark 


black 



ERIC 



INSTRUCTION 



Draw a picture of the part of 
the story left out . 



Have the student read the 
words in each row and draw a 
line under the rhyming words. 



Have pupils read a word in the 
left hand colufnn and select 
from the right hand column a 
word whose meaning is the 
oppos i te • 



21 



SUPPLEMENTAL IDEAS 



1. 
2. 
3. 

i4. 



Story Records 
Puzzles 
Design Blocks 



6 Patterns 



What's Missing? 



Story cards 
Bradley 



MI Iton 



1 . Tape Recorder 

2. Poems 

3- Sounds of Music 
Reading Series 



1. Crossword puzzles 

2. Dictionary 

3. State Reading Series 
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05 Achievement 

. 02 Vocabulary Development 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



OS-OZ-Oi* 

. Synonyms : 
Given a list of words contain- 
ing some words with related 
meanings, the student will be 
able to identify the two words 
which are synonyms. 



05-02-05 
Homonyms : 

Given a word, the student will 
be able to supply a homonym 
for it. 



05-02-06 
Def ini tions: 

Given a word and Its defini- 
tion, the student will be able 
to write a sentence using the 
word. 



ERIC 

hnimiimrn'iama 



1. We are going on d journey 
to the moon, (trip) 

2. I have mi spl aced my book, 
(lost) 



Have student read the sen- 
tences. Ask him to supply a 
word that has almost the san 
meaning as the word that has 
been underl i ned . 



sun 

herd 

an 

here 

knows 

eye 

to 

bee 



Think of another word that 
sounds the sanoe, but has a 
different ooeaning. 



as ton i shment 



tempermen tal 



extreme 
surpr i se 

easi ly exci ted 
or upset 



Write a sentence using the 
words astonishment and 
tempermen tal . 



214 







SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


• We are going on d Journey 
to the moon, (trip; 

. 1 have misplaced my book, 
(lost) 


Have student read the sen- 
tences. Ask him to supply a 
word that has almost the same 
meaning as the word that has 
been underl i ned . 


1. State Reading Series 

2. Crossword puzzles 

3. Dictionary 
Password 


sun 

herd 

an 

here 

knows 
1 eye 
to 
bee 


Think of another word that 
sounds the same, but has a 
different meaning. 


1. Experience stories 

2. State Reading Series 

3. State Speller 


stonlshment * extreme 
surprise 

empermental » easily excited 
or upset 


Write a sentence using the 
words astonishment and 
tempermental * 


1 . Dictionary^ 

2. State Reading Series 

3. Experience Stories 

1 


> 
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02 Vocabulary Development 






SKILL OBJECTIVE 


SKILL EXAMPLE 


INSTRUCTION 


05-02-07 


♦ 




Mi/ltiple Meanings: 

"iven a sentence with an under- 

^"ned multi-meaning word, the 

tudent will be able to use 
ihe context of the sentence 
to identify the correct mean- 
ing of the word. 


1. The dinosaur thundered 
along. 

2, Thunder rolled in the 
distance. 


Help student define thundered 
and note its function in the 
sentences vactton; . 
Note the use of thunder as a 
name of something. 


:^5-02-08 






Foreign Root Words: ^ 
Student will know 10 words 
that have a foreign base. 


Call attention to the word 
platform. 


Explain that plat comes from a 
Greek word meaning "flat*'* 
Help pupils define platforin, 
then have the word used In a 
sentence. 
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SKILL EXAMPLE 



le dt nosaur thundered 
ongT 

lundcr rol led In the 
stance. 



INSTRUCTION 



attention to the word 
'orm. 




Help student define thundered 
and note its function in^he 
sentences (action) . 
Note the use of thunder as a 
name of something. 



Explain that plat comes from a 
Greek word meaning "flat." 
Help pupils define platform, 
then have the word used in a 
sentence . 



SUPPLEMENTAL IDEAS 



1 . Dictionary 

2. State Reading Series 

3. Experience Stories 



1. Dictionary 

2. State Reading Series 
3- State Speller 
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03 Comprehension 



SKILL OBJECTIVE 



05-03-01 

MiOn Ideas* 

A'Ler readintj a selection, the 
s^jdent will bo dble to choose 
2 ^'ner)' btiJtenif^nt about the 
s<*l^ctio". ^>om a list contain- 
in(| botn general ar d specific 
:> tatemen ts. 



0t;-O3-O2 

Sequencing Ideas. 
Given a list of scrambled 
events of a story, the stu- 
dent will be able to arrange 
them in sequential order. 



05-03-03 

Recogn i z i ng Fee 1 i ng : 
Given a paragraph describing 
a character in a particular 
situation, the student will 
be able to identify the 
emotion experienced by that 
character. 




SKIIL EXAHPLE 



"What do you know about that?' 
said Miss Mary as the girls 
ran down the walk. "All after- 
noon, and not one word about 
a May basket for me." 



Have a series of pictures on 
The Three Li tt 1e Pigs in a 
mixed up order. 



Read a paragraph on The Three 
Little Pfgs when they were 
Inside the brick house and the 
wolf wa4 trying to blow it 
down . 



2V'i 



INSTRUCTION 



Read the paragraph and decide 
what is the main idea. Put the 
idea into words like a title: 
Poor Miss Mary or Disappointed 
Miss Mary. 



Have student arrange the pic- 
tures in the correct sequence 
and tell the story In his own 
words . 



Ask student how he 
three pigs ^el t at 



thinks the 
that time. 



2J 



SKILL EXAMPLE 



o you know abouT^hat?" 
ss Mary as the gi rls 
m the walk. •'All after- 
ind not one word about 
laskct for me." 



series of pictures on 
«c Litt le Pigs in a 
ip order. 



paragraph on The Three 

Igs when they wcfe 
the brick house and the 
trying to blow it 



INSTRUCTION 



Read the paragraph and decide 
what is the main idea. Put the 
idea into words Ifke a title: 
Poor Miss Mary or Disappointed 
Miss Mary. 



Have student arrange the pic- 
tures in the correct sequence 
and tell the story in his own 
words . 



Ask student how he thinks the 
three pigs ^'elt at that tiw. 



SUPPLEMENTAL IDEAS 



f 1 . State Reading Series 

2. Story Records 

3. Mini's 



1 . Story Records 

2. State Text 

3. Personal Experiences 
Explaining Dodgeball 

5. Sequence Cards - 
Mi I ton Bradley 



1. Story Records 

2. Music Appreciation 

3. State Reading Series 
k. Charades 



2]H 
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f 


03 Compr Chens Ion 






SKILL- OBJECTIVE 


SKILL EXAMPLE 


INSTRUCT ION 

It 


b5-03-04 






Drawing Conclusions: 
Given d passage missing its 
conclusion, the student will 
be able to orally state a 
logical outcome: 
' list the reasons for his 
conclusions. 


Read the story Charlottes 
Webb to the last chapter. 

r 


Ask student to tell hew he 
thinks the story will end. 


05-03-05 






Drawing Inferences: 

Given a selection in which 

only facts are presented » the 

student will be able to 

Identify a conclusion which 

may be Infined from the 

material'. 


Read the story "King Midas' 
Touch.** 


V*at does this story infer? 


05-03-06 

Figures of Speech: 
Given a Figure of Speech the 
student will be able to 
explain Its meaning. 


Give the phrase ''ear for 
mus ic." 


AsIc the student to ejcpla'n w 
thi s phrase means . 


ERIC 




\ 
\ 



SKILL EXAMPLE 



•d the story Charlottes 
tbb to the last chapter. 



tad the story "King Midas' 
fouch." 



INSTRUCTION 



Ask student to tell how he 
thinks the story will end. 



\lhat does this story infer? 



live the phrase "ear for 



liusic." 




Ask the student to explain what 
this phrase means. 



<<0 



SUPPLEMENTAL IDEAS 



1. State Text 

2. Experience Stories 
Story Records 

i4. Charades 



r 



1. State Reading Series 

2. Newspaper Articles 

3. History Lessons 
k. Charades 



1. Locate figures of speech 
In magazines. 

2. State Reading Series 

3. Figures of Speech used 
In different parts of 
our country. 
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03 Comprehension 



SKILL OBJECTIVE 


SKILL EXAMPLE 


INSTRUCTION 


05-03-07 


t 






Recognizing Absurdities: 
Given an exaggerated narrative 
such as a tall tale» the 
student will be able to iden- 
tify an example of exaggera- 
tion. 


Read the s*-ory "^aul Bunyon 

> 




Have the student iist rive 
absurdities in the book. 


05-03-08 








Detail Recall: 

The student will be able to 
recall details from a selec- 
tion read. 


Have the student read 
"Charlotte's Web." 




Ask the student to name five 
characters in the story and 
what animals they were. 


221 
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22.2 



SKILL EXAMPLE 



Bd the story '*Paul Bunyon". 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



Have the student list five 
absurdities in the book. 



ive the student read 
harlotte's Web.'* 



/ 




Ask the student to name five 
characters in the story and 
what animals they were. 



1. State Reading 

2. Comic Strips 

3. Fairy Tales 



Series 



1 . History Lesson 

2. State Reading Ser! 
5. Field Trip 



es 
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05 Achievement 






0^ Study Skills 






SKILL OBJECTIVE 


SKILL EXAMPLE 


INSTRUCTION 


05-04-01 






A 1 phabe t i ca 1 Sequenc I ng - 


* 

Give list of words to student 


Put these words in alphabetic 


Given a random IJst of words 




order. 


•n which the first and 


part said great 




second letter are the same, 


name shore leave 




the student will be able to 


sabot leap fast 




arrange the words in alpha- 


team great ship 




betical order. 


grim inch past 




05-04-02 






Following Directions: 


Stand up. Turn around two 


Teacher states "1 am going to 




times» walk to the door» 


give you some directions. Nom 


Given a set of 5 directions 


pick up the pencil and then 


let's see if you can do 


the student will be able to 


sit down. 


exactly as i say. 


complete them on the first 






attempt. 






05-04-03 






Classifying: 


Spring Summer Winter Fall 


List th« iMH-ds under the 


Given several headings and 


correct titles. 


a group of items» the student 


hot buds 




will be able to classify them 


snow hibernat ion 




according to the categorical 


swimming Thanksgiving 




headings. 


ski ing Easter 






red leaves Christmas 
















ERLC 













SKILL EXAMPLE 



* 

ve Itst of words to student 



rt 


said 


great 




shore 


leave 


bot 


leap 


fast 


am 


great 


ship 


im 


inch 


past 



and up. Turn around two 
mes» walk to the door> 
ck up the pencil and then 
down. 



ring Suwwer Winter Fal 1 



t 



Inining 
ling 



buds 

hibernation 

Thanksgiving 

Easter 



d leaves Christmas 




INSTRUCTION 



Put these words in alphabetical 
order. 



Teacher states "I am going to 
give you some directions. Now» 
let's see if you can do 
exactly as I say. 



List the words under the 
correct titles. 



2^4 



SUPPLEMENTAL IDEAS 



1. State Speller 

2. State Reading Series 

3. Library 



1. •'Simon Says" 

2. State Reading Series 

3. Worksheet with List of 
Di rections 



1. Library 

2. Staf Shading Series 

3. Scier,ce Project 
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Oh Study Skills 



SKILL OBJECTIVE 



05-04-0* 

Use of Dictionary/Encyclopedia 
Given a list of words/topics, 
^he student will be able to 
locate each word/topic in the 
dictlonary/erxyclopedia by 
using Its alphabetical listing 
or volume number on the corner 



05-04-05 

Use of Charts / Maps: 
The student will be able to 
read and interpret facts 
from a chart and map. 



05-04-06 

Use of Newspapers / Magazines: 
Student will be able to locate 
advertising, editorials^ 
feature articles, headlines 
and back reviews in a News~ 
paper or magazine. 



SKILL EXAMPLE 



Tense 

Comparison 
Mood 
Gender 
Case 



Write United States, Canada 
and France on a paper. Give 
the student a world map. 




Give the student a news* 
paper. 



225 



INSTRUCTION 



Look up these words in the 
dictionary and give me the 
page number on which it is 
located. 



Have the student locate on 
the map the area where they 
live in the United States. 

Have students locate Canada 
and France on the map and 
tel I which is closer to 
where they 1 1 ve. 



Ask student to locate a large 
ad and tell what is being sold 
and what does the advertiser 
say about his product. 



6 



t 



SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL ^ I DEAS 



ise 

nparison 
>d 

tder 



nited States, Canada 
ince on a paper. Give 
ident a world map. 



le student a news- 




Look up these words in the 
dictionary and give me the 
page number on which it is 
located. 



1. Have the student locate on 
the map the area where they 
live in the United States. 

2. Have students locate Canada 
and France on the map and 
tell which is closer to 
where they 1 1 ve. 



Ask student to locate a large 
ad and tell what is being sold 
and what does the advertiser 
say about his product. 



6 



1 . Hi story Report 

2. Crossword Puzzle 

3. State Spel ler 



1. State Reading Series* 

2. Draw Map of school, house, 
playground 

3. History Text 

^' ^^'"^h " Map and 
Globes 



1. Make classroom or school 
Newspaper 

2. Do Survey on what mag- 
azines people read 

3. State Readi.ig Series 
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05 Achievement 






Ok Study Skills 






SKILL OBJECTIVE 


SKILL EXAMPLE 


INSTRUCTION 


os-o^i-o? 






Use of TIme-Tables / Diagrams 
Flow-Charts: 
t jdent wilt be ab le to 
iterpret mformation tor a 

.ractical purpose usino a 

liTie tables, dii^ram o'" 

Mow chart. 


Give the student a bus 
schedule for his area. 


Ask the student *'lf you 
wanted to go from your house 
to the beach what bus would 
you take, what time would you 
leave, and what time would 
you come home?" 


•5-04-08 






Summar i ng: 

Given a story the student 
be able to summarize 
the main ideas in one 
paragraph. 


Have the student read "The 
Three Little Pigs." 


Write or paragraph stating 
briefly what the story is abc 


OS-Oif-OS 






Outlining: 

The student will be able to 
read an article, extract 
facts » and use these facts in 
completing a simple outline. 


Ask student to write down 
what he knows about surfing. 


Have student put his ideas afa 
surfing in outline form using 
Roman Numerals with two 
subheadings for each. 

1 II 

A. A. 

B. B. 


ERJC 
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« 


SKILL EXAHPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


• 

;he student a bus 


Ask the student *Mf you 


1. 


Text - The Earth Map 


lie for his area. 


wanted to go from your house 




and Globes 




to the beach what bus would 


2. 


State Reading Series 




you take, what time would you 


3. 


Airplane and Train 




leave, and what time would 




Schedules 




you come home?'* 


k. 


Diagram or Flow Chart 








for number of books read 


;he student read ''The 


Write on paragraph stating 


1. 


State Reading Series 


Little Pigs.'* 


briefly what the story is about. 


2. 


History Lesson 






3. 


Book Report 










udent to write down 


Have student put his ideas about 


1. 


Book Report 


e knows about surfing. 


surfing in outline form using 


2. 


Roberts Engl i sh 




Roman Numerals with two 


3. 


State Reading Series 




subheadings for each. 








1 II 
A. A. 








B. B. 






ERLC 
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0^4 Study Skills 



SKILL OBJECTIVE 



SKILL EXAMPLE 



INSTRUCTION 



05-0i»-10 

Library Skills: 

Given a library catalogue 

' ard (author, title, subject) 

the student will be able to 

Identify and use this type of 

card . 



OS-Oi^-ll 

Use of Graphs / Tables: 
Given a Graph or Table student 
will be able to answer ques- 
tions regarding the graph 
or table. 



1. 'Charlottes Webb." 

2. Information on Peru. 

3. Book by the author 
Fred GIpson. 

k. Book on cats. 



Amount of Snowf al 
inches 

5 



Jan. 



Feb. H^rch April 



ERLC 



2n 



Ask student to locate list of 
material in the library. 



Ask students to answer these 
questions about the graph. 

1. Which month had the most 
snow fall? 

2. Which month had the least 
snow fall? 

3. How much snow fell in the 
k months I isted? 



2d0 



SKILL EXAMPLE 



Mr)x)ttes Webb." 
ormotlon on Peru. 
)k by the author 

GIpson. 
lk on cats. 



>unt of Snowfal 1 



Feb. March Apri 



ERLC 



INSTRUCTION 



Ask student to locate list of 
material in the 1 Ibrary. 



Ask students to answer these 
questions about the graph. 

1. Which tnonth had the most 
snow fal 1? 

2. Which month had the least 
snow fal 1? 

3. How much snow fell In the 
k months I isted? 



2j0 



SUPPLEMENTAL IDEAS 



Set up class library 
with students rotating 
as 1 ibrar ian 
State Reading Series 
State Speller 



1. Text - The Earth 
Maps and Globes 

2. State Reading Series 

3. Make graph or Table on 
weekly spelling texts 
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05 



Computational Hath 



SKILL OBJECTIVE 



SKILL EXAHPLE 



INSTRUCTION 



05-05-01 

Comparison of Objects: 

Child can compare objects 
.that are the same with 
regard to a particular 
property. 



Student will locate object 
in reference to anotfier. 



05-05-02 

Cardinal Numbers : 

Student will be able to 
identify and write any 
numeral from 0 to 999- 



2di 




Instructor will name a 
number which student will 
point to on a number line 
or book page, 
wi 1 1 point to 
which student 
to name. 



Instructor 
a number 
will be able 



1. Place several objects on 
table and ask child to ident 
layout object. Do the same 
exercise for: smallest, long- 
est, tallest and heaviest. 

2. Select two objects and 
have child tell ways they an 
al ike or different. 

3. Place several objects on 
table and ask child to selec 
2 objects of the same length 
color, or shapes. 



1. Student will write number 
1 through 100. 

2. Given a number line studei 
will be ablto to Identify odd 
or even numbers. 

3- Student will count aJd wr 
by fives; tens to 100 with 
correct sequence. 

Given any nuniier»1 1-999 
student will be ebl^ to \dmn 
tify the numrals as a col- 
lection of ones, tens, and 
hundreds. Example: 11^ 1 
hundred, 1 ton» end k ones. 



SKILL EXAMPLE 



itudent will locate object 
n reference to another. 



nstructor will name a 
lumber which student will 
K>int to on • nuniber line 
)r book page. Instructor 

ill point to a number 
4iich student will be able 
:o name* 




INSTRUCTION 



SUPPLEMENTAL IDEAS 



1. Place several objects on 
table and ask child to identify 
layout object. Do the same 
exercise for: smallest, long- 
est, tallest and heaviest. 

2. Select two objects and 
have child tell ways they arje 
al ike or different. 

3. Place several objects on 
table and ask child to select 
2 objects of the same length, 
color, or shapes. 



1. Student will write numbers 
1 through ICO. 

2. Given a number line student 
will be able to Identify odd 
or even numbers. 

3. Student will count and write 
by fives; tens to 100 with 
correct sequence. 

k. Given any numeral 1-999 
student wM^ be abla to iden- 
tify the numerals as a col- 
lection of ones, tens, and 
hundreds. Example: 11^ 1 
hundred, 1 tan, and k ones. 



1 . Use Modern SchooJ 
Math - Level K - pfges 
1-10. 



2. Given 2 nonequiyalent 
sets, student idenjtifies 
set which has more or 
less numbers. 

3. Given a set thcf student 
will bdable to icjcntify 



an equal set. 



\ 



1 . Modern School Math - 
Level K - pages ^5-5^. 

2. Modern* School Math- 
ematics 3ook 2, page 291. 

3. Modern School Math- 
ematics Book 3, pages 

18-27. 

4. Use of abacus. 

5. Use of Questional re 
Books. 



6. Use of 6eb-boards. 



Ill 



Achievement 



Comp ut ational Math 



SKILL OBJECT IVE 



SKILL EXAMPLE 



INSTRUCTION 



05-05-03 

Addition Without Regrouping: 
Student wil? recognize 
' families of facts'*. Given 
one, two or three place 
problems the student '.yill 
be able to find the sum 
wi thout regrouping. 



05-05-Oi| 

Addition /^ith Regrouping: 
Given a problem in addition 
with place values of hun- 
drens, tens and Ones in 
vertical format, the student 
will be able to solve the 
problem with regrouping. 




Student will recognize 
"Fami 1 ies of facts: by 
identifying the missing 
number or the set: 

2+l«3, 2+ -3, +1-3. 

Student joins the sets of 
ones, then the <^ets of twos 
and the sets of hundreds ■ 
Form examples, hundreds, 
3 tens, 5 ones and a set 
of 3 hundreds, 6 tens, and 
2 ones, you join the ones 
to form a set of 7 ones, 
then tens to form a set of 
9 tens and the hundreds to 
form a set of 7 hundreds. 



^63 
212 
+ 114 



^iOO+60+3 
200-10-2 
100+10+4 
700+80+9- 789 



233 



1. Place a set of 3 clothespii 
and a set of 6 clothspins on 

a piece of cardboard. Show th( 
student the cards and ask thei 
to name the sets they see, 
(3-6). ''"urn the card around, 
ask them to name the sets the^ 
see now (6-3) . Ask "Is the 
number the same which ever wa^ 
the sets are joined?" 

2. Ask one. student to perform 
as they palace addition exerctt 
on the abacus while another 
student wrl^-es on the chalkboi 
the related expanded numeral 
method. 



1. Use abacus to c^.. ons t'"ate 
the addition probi^.n. Place 
3 discs + 2 discs + k discs or 
the one's rod, 6 discs + 1 
disc + 1 disc on the ten's ro< 
and k discs + 2 discs + 1 disc 
on the hundred's rod. Write 
the related addition on the 
chalkboard. 



2d4 



SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



Student will recognize 
"Fami lies of facts: by 
Identifying the missing 
number or the set: 



2+1-3. 2+ -3. 



"3. 



Student joins the sets of 
ones , then the sets of twos 
and the sets of hundreds . 
Form, examples, k hundreds, 
3 tens, 3 ones and a set 
of 3 hundreds, 6 tens, and 
2 ones, you join the ones ^ 
to form a set of 7 ones, 
then tens to form a set of 
9 tens and the hundreds to 
form a set of 7 hundreds. 



^♦63 
212 
+ 1U 



^00+60+3 
200-10-2 
jOO+lO+fj^ 
700+80+9- 789 



13 




1. Place a set of 3 clothespins 
and a set of 6 clothspins on 
a piece of cardboard. Show the 
stu4ent the cards and ask them 
to name the sets they see, 
(3-6). Turn the card around, 
ask them to name the sets they 
see now (6-3) . Ask "Is the 
number the same which ever way 
' sets are joined?" 



2. \sk one student to perform 
as they place addition exercise 
on the abacus while another 
student writes on the chalkboard 
the related expanded nunoeral 
method. 



1 . Use abacus to demonst''ate 
the addition problem. Place 
3 discs + 2 discs + k discs'on 
the one's rod, 6 discs + 1 
disc + 1 disc on the ten's rod 
and k discs + 2 discs + 1 disc 
on the hundred's rod. Write 
the related addition on the 
chalkboard. 



1. Modern School Math Text 
"Famhies of Facts" Book II, 
pages 31, ^3, ^3. SO, 116, 
132, \37, Book III: pages 
35. '♦8, and 57- 

2. Modern School Math Text . 
Book III, Pages 110-113, 
121, 125. 158. 199. 279. 

3. Abacus 



1. P. Modern School Math 
Text Book 3, pages ^40- '♦3, 
pages 9h-^5. 

2. Use ice cream sticks for 
bundles of tens and ones. 

3. Make place value charts. 
k. Abacus. 
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•Achievement 



Computational Math 



SKILL OBJECTIVE 



05-05-05 

Column Addition With Carrying: 
Student will be able to 
complete these place 
addition which involves 
renaming ones as tens, 
tens dS hundreds and 
hundreds as thousands. 



SKILL EXAMPLE 



65^ 



1 1 ones 
130 tens 
1 , 100 hundreds 



INSTRUCTION 



a. Show SS^ on the abacus. 

b. Put 7 more discs on the one* 
rod, 8 more on the ten's rod 
and 5 more on the hundred's rod 
Emphasize that you are tempor- 
arily overloading the one's, 
ten*s, and hundred's rods, 
therefore, you must exch«inge 

10 one's discs for 1 ten disc, 
10 ten's disc for 1 hundred's 
disc, and 10 hundred's discs fo 
1 thousand's disc. 



c. Remove 10 discs from one's 
rod, put on 1 more disc on 
ten's rod, remove 10 discs from 
ten's rod and put 1 more disc 
on the hundred's rod, etc. 



05-05-06 

Subtraction Without Regrouping 
Given a three-placed sub- 
traction prob lem wi thout 
regrouping the student will 
be able to identify the 
di f ference. 



2d5 




9 tens 
"5 tens 



8 ones 
6 ones 



tens 



ones 



1. Step 1: 8 ones minus 6 ones 
is 2 ones. 

Step 2: 9 tens minus 5 tens 
is 4 tens. 

2. 98 

-2} Step 1: 8*3-5 
75 Step 2: 90-20-70 



• 


• 




SKILL 


r 

EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 




654 
+587 


a. Show 63^ on the abacus. 


1. Modern School Math Book 
3, pages 180-182, Book 




1 1 ones 
130 tens 
JOO hundreds 


D. Put 7 mcire discs on the one*s 
rod, 8 mo/e on the ten's rod 
and 5 more on the hundred's rod. 


pages 

2. Abacus 




.2^1 




Emphasize that you are tempor- 
arily-overloading the one's, 
ten*;i, and hundred's rods, 
the/efore, you must exch<3nge 
10 one's discs for 1 ten disc, 
10 ten's disc for 1 hundred's 
disc, and 10 hundred's discs for 
1 thousand's disc. 

c • neniove lu o 1 s cs > rom one s 
rod, put on 1 more disc on 
ten's rod» remove 10 discs from 
ten's rod and put 1 more disc 
on the hundred's rod, etc. 


3. Place Value Chart. 

k. Colored rods designating 
ones, tens, hundreds and 
thousands . 


• 


9 tens 
"5 tens 


8 ones 
6 ones 


1. Step 1: 8 ones minus b ones 
is 2 ones. 


1 . Modern School Math 
Book 3, pages IO6-IO9. 




___ tens 

ERLC 




Step 2: 9 tens minus 5 tens 
is h tens. 

2. 98 
-23 Step 1 : 8-3-5 
75 Step 2: 90-20-70 


2. Abacus 

3. Colored rods 

Ice cream stick. 
5. Squared paper. 
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Achievement 



Co«nputdt ional Hath 



SKILL OBJECTIVE 



05-05-07 

Subtraction With Regrouping: 
Given a three-place sub- 
traction problem w ':h 
regrouping the siuuent 
will be able to 
identify the difference. 



05-05-08 

Multiplication Facts: 
Student wi 1 1 know 
his times tables 
through 12. 



ERLC 
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SK .L EXAMPLE 



2 - 500 + 60 + 12 
^36 - 200 - 30 - 6 
l3S~ 



_ ^ 3 
3 X 7 
7 X 



21 



21 



INSTRUCTION 



Step 1 : Rename 572 as 
500+60+12 

Step 2: 12-6=6 

Step 3: 60 - 30 - 30 

Step '4: 500 - 200 = 300 



Have student place 7 sets 
of 3 v^'i His and write the 
related equations: 7x3'2. 
Then have him place 3 sets 
of 7 on his desk and write 
the related equation: 3x7*21 . 
Have student then complete 
equation at left. RepeSt pro- 
cess with other examples. 



2^H 



SKILL EXAMPLE 



572 - 500 + 60 + 12 
■236 - 200 - 30 - 6 



_ X 3 » 21 
3 X 7 « _ 
7 X - 21 



INSTRUCTION 



Step 1 : Rename 572 as 
500 + 60 + 12 

Step 2: 12-6-6 

Step 3: 60 - 30 » 30 

Step k: 500 - 200 = 300 



Have student place 7 sets 
of 3 on his and write the 
related equations: 7x3^2. 
Th£n have him place 3 sets 
of 7 on his desl< and write 
the related equation: 3x7*21. 
Have student then complete 
equation at left. Repeat pro- 
cess with other examples. 



2oH 



SUPPLEMENTAL IDEAS 



1 . Modern Math Book 3, 
pages 118 - 112 + 158. 

2. Colored rods. 

3. Abacus. 

Draw subtraction table 
on page 121 , Book 3 cn 
Modern Math. 



1. Flash Cards of Multi- 
pi ication Facts . 

2. Number lines. 

3. Buttons. 

k. Number patterns, pages 
^Ok and 105, Book ^4, 
Modern Math. 



Achievement 



Computatipnal Hath 



^KILL OBJCCTIVE 



05-05-09 

Multiplication of 1,2,3 

Place Hultiers: 

Given a 3 place multi- 
pi i cat ion problem in 
vert i cal arrangement 
i nvol vi ng regroupi ng 
the student will be 
able to identify the 
product. 



05-05-10 

Division Facts : 
Student will know 
that mul tipl ication 
and division are 
reverse operations. 




SKILL EXAMPLE 



239 

1912 
9560 



11 '♦72 



8 X 239 
X 239 



X 239 



1. 3 X 1» 
4x3 
]2 ^ k 
12 4- 3 



12 
12 
3 



INSTRUCTION 



1. Have student complete 
sequences of multiplications 
like the following to establish 
the effect of renaming. See 
pages 98 - 133, Book 5, 
Modern Mathematics. 



Construct factor - procuct 
cards like the following: 

3x4«n rrr't«3 3xn«12 MLM^n 
4 3 n 

iTT kTir zTTI ^Tl2 

Show the cards one at a time 
asking student to name the 
product or missing factor. 





SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


139 
<«8 

112: 8 X 239 
;60: ^40 X 239 


1, Have studert complete 
sequences of multiplications 
1«ke the following to establish 
the effect of renaming. See 
pages 98 - Book 5, 
Modern Mathematics. 


1 , Number li ne . 

2. Match each number of 
one set to each number of 
another set. 


172 r W X 239 




» 


I 

1 

1 

1 X <« - 12 
» X 3 - 12 
1 ^ - 3 

i-;-3- 


Construct factor - procuct 
cards like the following: 

3xk»n n4j|-3 3xn« 1 2 1 2Lk»r\ 
k 3 n 

37^ 3Vn kYli 

Show the cards one at a time 
asking student to name the 
product or missing factor. 


1. Abacus. 

2. Place Value Chart. 

3. Squared Pape: . 
Colored Rods. 

5. Number Line. 
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Achievement 



Computational Hath 



SKILL OBJECTIVE 



05-05-11 

Division w! th 1 , 2, 3 
Place Division or 
Dividend. 



05-05-12 

Fractions : 
Student w^i 1 1 Icnow 
equivalent fractions, 
addition, subtraction 
and multiplication of 
fractions. 
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SKILL EXAMPLE 



23T575 
'♦60 
115 
115 



Step 1 . 20x23-'»60 

Step II. 575-'»60-115 

Step III. 5x23-115 

Step IV. 115-115-0 



1. 


2/3 




V6 




2. 


1/3 


+ 


1/6 - 


3/6 


3. 


1/2 




1/3 - 


1/6 




1/5 


X 


1/A - 


1/20 


5. 


3/7 




1/2 » 


6/7 



INSTRUCTION 



See pages Mk^ 126 and 
127 :n Modern Hath Book 5- 



Modern Math Book 5: 

1 . See pages 208 - 215- 

2. See pages 228 - 231. 

3. See page? 228 - 259. 
Modern Math Book 6: 

Iis5. See pages 23^ - 267. 
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SKILL EXAMPLE 


^ ^ 

INSTRUCTION 


SUPPLEMENTAL IDEAS 


23)575 

0 


\ 

\ 

See pages 124, ^26 and 

127 in Modern Math Book 5- \ 


1. Modern Math dook 
pages 98-133. 

\ 

\ 


1. 20x23-^60 


- 


\^ 


II. 575-'»60-115 




\ 


111. 5x23-115 






IV. 115-115-0 






fi - H/b 

n * 1/6 - 3/6 or 1/2 
n - 1/3 - 1/6 

r5 X i/*! - 1/20 


Modern Matu Book 5= 

1. See pages 208 - 215- 

2. See pages 228 - 231- 

3. See pages 2/8 - 259' 


1. btudent Make rraction 
Kits of 1/2's, ]/h*s, 
1/8's, etc. , out of 
construction paper. 

2. Flannel Board. 


^7 T 1/2 - 6/7 


Modern Math Book 6: 

<t&5. See pages 23<> - 267. 




4 

0 


2'U 
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AchieverrdPt 



Computational Math 

SKILL OBJECTIVE 



05-05-13 

Roman Numera I s : 

Student will know the 
value of Roman Numerals 
to 1,000. 



05-05-1'* 

Decimals : 

Student wi 1 1 know the 
value of the decimal 
poi nt and be able to 
add and subtract 
decimals . 




SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



I - 1 

V - 5 

X - 10 

L - 50 

C - 100 

0 - 500 

|M - 1,000 



1.2 



.8 




The value of a Roman Numeral 
is the sum of the values of the 
individual d'igits. In a Roman 
Numeral, when a symbol for a 
lesser number is written to the 
left of a symbol for a gre^ater 
number, the lesser number \s 
subtracted from the greater. 

I 



Students discover that the 
point is u&ed to separate the 
whole numbers from the 
f recti onalynumbers. As 
is the same as ^.S- Also that 
addition and subtraction with 
decimal fractions follow the 
same rules as for whole numbers 



1. a. IX » 9 

b. XXI = 21 

c. CCXL - 240 

d. DCCL » 750 

2. Modern Mathematics 
Book 6, page 22. 

3. Numbering at the 
beginning of most texts. 



1. fk>dern Mathematics 
Book 5. paiges 3 and 7- 

2. Modern Mathematics 
Book 6, pages 302 - 307. 
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Achievement 



06 



Practical Hath 



SKILL OBJECTIVE 



SKILL EXAMPLE 



05-06-01 

Value of Coins: 

Student wi 1 1 know the 
val ues of al I col ns 
and be able to make 
change from a $10 bl'l 1 




05-06-02- 

Days of Week/Months 

of Year: / 

Student wi 1 1 know the 
days of the week and 
months of -the year. 



I 
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1. Compares value of 
coins (dime is worth ' 
more than nickel ) . 

2. Combine coins to equal 
an odd total up to 99C- 

3. Counts out correct 
change for $10 bill for 
$2.37 purchase. 



1 . Name the days of the 
week. 

2. Name the months of 
the year. . 

3- What is Ahe /day, 
date, month am year? 



INSTRUCTION 



1. Use^play money and store 
to show value of money. 

2. Ask student to give value 
In cents of one dime, 6m 
nickel, and two pennies. \ 

3- Have student make up a 
problem involving money. 
Write it on a card with 
answer on the back. Student 
then exchanges cards. 



1. Have bullentin board 
with large calendar showing 
names of dayS^ and months. 

2. Locate oay^s, and months 
on a calendar at random. 
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SKILL EXAMPLE 



INSTRUCTION 



SUPPLEMENTAL IDEAS 



1 . Compares value of 
coins (dime Is worth ' 
more than nickel) . 

2. Combine coins to equal 
an odd total up to 99c. 

3- Counts out correct 
change for $10 bill for 
$2.^7 purchase. 



1. Name the days of the 
iifeek. 

2, ^ame the months of 
the y^ar. 

3* What is the day, 
date, month and year? 




1. Use^^play money and store 
to show value of money. 

2. Ask student to give va^ue 
in cents of one dime, one 
nickel, and two pennies. 

3. Have student make up a 
problem involving money. 
Write it on a card with 
answer on the back. Student 
then exchanges cards . 



1. Have bullentin board 
with large calendar showing 
names of days and months. 

2. Locate days, and months 
on a calendar at random. 



2% 



1. Modern Mathematics 
Book 3, pages 15 " 17» 
and U8 - U9- 

2. Work as ice cream 
sa!e<»man or lunch salesman 
at school . 



1. Modern Mathematics 
Book 3t pages* 12. 

2. Cut up old calendars 
and have students put 
back in order. 
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Ach i evement 



Practical Hath 



SKim OBJECTIVE 



05-06-03 . 

Tc I I T i me : 

Given a clock face, the 
student will be able to 
identify the time shown. 



OJ-OS-O^* . 

Use of Measuring Tools: 
Student will be able tc 
solve problems using cups, 
p^ntS; quarts, gallons, 
pounds, ounces; and 
inches, feet, and yards. 




2}? 



SKILL EXAMPLE 



1. Have student draw time 
on a clock showing five 
past three. 

2. Have a clock set at 

a specific time, ask ch^ild 
what time it is. ^ 



1. How many quarts in 
a gal Ion. 

2. How many inches in 
3 foot, 

3. Measure the length 
of your table. 



INSTRUCTION 



1. Have a clock made of card 
board in front of the child, 
introduce concept of telling 
time to five minutes. 

2. Introduce co.^ept of tell 
time! by hour, half-hour and 
quarter hour. 

3. Introduce concept of* 
Quarter to^ four , and 
Quarter past four. 



1. Using cups, pints, quartl 
and gallons containers have 
students measure out specif I 
amounts of water. 

2« Have students measure 
different objects in the 
room or parts of his oi*n 
body. 



r 

1 




•> 




SKILL EXAMPLE 


INSTRUCTION 


SUPPLEMENTAL IDEAS 


« 

, Have student draw trime 
1 a clock showing five 
1st three. 

, Have a clock se^ at 

cr^r^ifir* t'i jt'cL i 1 H 

lat time iHJj^ 


1. Have a clock made of card- 
board in front of the child. 
Introduce concept of telling 
time to five minutes. 

2. Introduce concept of telling 
time by hour, half-hour and 
quarter hour. 

3. Introduce concept of ' 
Quarter to four, and 
Quarter past four. 


1. Modern Mathematics 
Book 3» pages 150 — 

2. Set up acti vi ties to 
begin and end at certain 
time wi th student jn 
cha rge of keep i ng t rack 
of the time. 


» How many quarts in 
gallon. 

» How many Inches in 
foot. 

' your table. 


1. Using cups, pints, quarts 
and gallons containers have 
students measure out specified 
amounts of water. 

2. Have students measure 

d i f r^n f ob 1 «r t« i n the 

room or parts of his own 
body. 


1. Modern Hathmatics 
Book 2, 3. ^. 5 and 6. 

2. Children keep record of 
growth . 

3. Children measure out 
specific amounts of food 
to pets keeping a weekly 
record of emount pet was 
fed 
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